
North Carolina End-of-Grade Test of Reading 
Comprehension—Grade 8 

 
What are 
the purposes 
of the NC 
Testing 
Program? 
 
 
 
 
 
 
 
 
 
 
What is 
measured by 
the test? 

The North Carolina End-of-Grade Tests are required by General Statute 115C-174.10 as a component of 
the North Carolina Annual Testing Program.  As stated, the purposes of North Carolina state-mandated 
tests are “(i) to assure that all high school graduates possess those minimum skills and that knowledge 
thought necessary to function as a member of society; (ii) to provide a means of identifying strengths and 
weaknesses in the education process in order to improve instructional delivery; and (iii) to establish 
additional means for making the education system at the State, local, and school levels accountable to the 
public for results.” This test is one component of the end-of-grade tests, which include reading 
comprehension and mathematics tests in grades three through eight.  Students in grade three began taking 
a reading comprehension and mathematics pretest in the fall of 1996. 
  
For school, school system, and state accountability, the scores from the end-of-grade tests at the prior 
grade are used to estimate a student’s level of knowledge and skills at the beginning of the new grade to 
determine the amount of growth during the school year (calculated from the difference between the two 
sets of test scores). 
 
The end-of-grade reading test for grade eight assesses the reading components of the grade eight North 
Carolina Standard Course of Study.  The test consists of nine reading selections with three to nine 
associated questions for each selection.  Each student is asked to read six literary selections (two fiction, 
one nonfiction, one drama, two poems) and three informational selections (two content and one 
consumer). The variety of selections on each form allows for the assessment of reading for various 
purposes: for literary experience, to gain information, and to perform a task. 
 
The end-of-grade tests are organized by category, with each item falling into one of four categories: 
cognition, interpretation, critical stance, or connections.  A description of each category and the average 
percentage of items per form for each category are shown in the table below.  Each item is also aligned to 
a curriculum objective from the North Carolina English/Language Arts Standard Course of Study. 

 
 

Descriptive Information for the North Carolina End-of-Grade Test of Reading Comprehension—Grade 8 
 

Category 
 

Description of Category 
 

Average 
Percentage 

 
Cognition 

 
Refers to the initial strategies a reader uses to understand the selection.  
It is about purpose and organization of the selection.  It considers the 
text as a whole or in a broad perspective.  Cognition includes strategies 
such as using context clues to determine meaning or summarizing to 
include main points. 
 

 
29% 

Interpretation Requires the student to develop a more complete understanding.  It 
may ask students to clarify, to explain the significance of, to extend, 
and/or to adapt ideas/concepts. 
 

40% 

Critical Stance Refers to tasks that ask the student to stand apart from the selection 
and consider it objectively.  It involves processes such as 
comparing/contrasting and understanding the impact of literary 
elements. 
 

25% 

Connections Refers to connecting knowledge from the selection with other 
information and experiences.  It involves the student being able to 
relate the selection to events beyond/outside the selection.  In addition, 
the student will make associations outside the selection and between 
selections. 

6% 
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How is the test 
administered? 

The North Carolina End-of-Grade Test of Reading Comprehension at grade eight consists of 56 
multiple-choice questions administered during a 115-minute block within the last three weeks of 
school.  Three equivalent forms are administered in each classroom to provide information for 
curriculum evaluation and planning.  The tests are scanned and scored by the local education agency 
with software provided by the NCDPI.  Reports of student performance are produced locally.  In 
addition, test scores are aggregated at the North Carolina Department of Public Instruction to fulfill the 
state and federal reporting requirements for the accountability programs. 

 
 
How was the 
test 
developed?  

The reading selections were chosen by North Carolina educators to reflect the variety of reading done 
by students at this level in and out of school and to ensure accessibility to a majority of students. Those 
chosen are selections that would generally be read by students, would be interesting to the students, 
and have appropriate content for a reading comprehension test at this grade level.  The questions for 
each selection were written and reviewed by trained North Carolina teachers and educators during the 
2000-2001 and 2001-2002 school years and were field tested in the spring of 2002.  Each field test 
question was administered to approximately 1,300 students from randomly selected schools across the 
state.  The grade eight reading test was implemented statewide for the first time in the spring of 2003. 
 

 
What kinds of 
scores do 
students 
receive on the 
test? 

The scores on the end-of-grade reading test are reported on a developmental scale, which allows the 
measurement of growth in achievement across the grade levels.  On the grade eight reading test, the 
scale scores range from 231-290.  The use of scale scores provides for easier and more consistent 
interpretations of the results from test to test. Achievement levels are also generated to provide an 
interpretation of student performance relative to a predetermined standard.  Student scores are 
converted to one of the four achievement level categories shown below.  In addition, student scores are 
reported as percentile ranks, which are generated from a statewide distribution of students who took 
the test during the first year the test was administered or the norming year. 
 
Achievement Levels for the North Carolina End-of-Grade Test of Reading Comprehension—Grade 8 

Level Description Scale Score 
Range 

 
1 
 

 
 

2 
 

 
 

3 
 

 
4 

 
Students performing at this level do not have sufficient mastery of 
knowledge and skills in this subject area to be successful at the next grade 
level. 
 
Students performing at this level demonstrate inconsistent mastery of 
knowledge and skills in this subject area and are minimally prepared to be 
successful at the next grade level. 
 
Students performing at this level consistently demonstrate mastery of grade 
level subject matter and skills and are well prepared for the next grade level. 
 
Students performing at this level consistently perform in a superior manner 
clearly beyond that required to be proficient at grade level work 

 
231-243 

 
 
 

244-253 
 

 
 

254-265 
 

 
266-290 

 
Sample Items The following pages contain a sample selection and sample items that represent the type of material that 

appears on the North Carolina End-of-Grade Test of Reading Comprehension – Grade 8.  The category 
and objective correspond to the category and curriculum objective that the item is designed to measure. 
The thinking skill corresponds to the level of thinking the item requires as defined by a thinking skills 
framework adapted form Dimension of Thinking by Robert J. Marzano and others.  Additional samples 
can be found on the NCDPI web site at www.ncpublicschools.org/accountability/testing/eog . 
 
This publication and the information contained within must not be used for personal or financial gain.  North Carolina LEA school officials 
and teachers, parents, and students may download and duplicate this publication for instructional and educational purposes only.  Others 
may not duplicate this publication without prior written permission from the North Carolina Department of Public Instruction (NCDPI) 
Division of Accountability Services/North Carolina Testing Program. 
_______________________________________________________________________________________________________________ 
In compliance with federal law, including the provisions of Title IX of the Education Amendments of 1972, the Department of Public 
Instruction does not discriminate on the basis of race, sex, religion, color, national or ethnic origin, age, disability, or military service in 
its policies, programs, activities, admissions or employment. 
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Weeds are everywhere, it seems, but just what makes people call a plant a weed?  This 
selection explains.  Read the selection and answer the questions that follow. 
 

Th e  Ways  Of We e ds  
by Anne Ophelia Dowden 

 

  In  the eyes of many people, our  city 
wild flowers a re just  weeds.  This makes us 
wonder .  What  is a  weed?  It  is not  necessa r ily 
an  una t t ract ive plan t .  A dandelion  is as 
beaut ifu l a s a  chrysanthemum and would be 
as h ighly va lued if it  did not  grow by the 
millions in  green  lawns where it  is not  
wanted.  Actua lly, th is gives us the answer  to 
our  quest ion: a  weed is any plan t  tha t  grows 
where man doesn’t  want  it  to.  Some of the 
most  beaut ifu l wild flowers of count ry 
roadsides a re considered weeds if they come 
up in  a  fa rmer’s whea t field or  in  someone’s 
rose ga rden .  When they appear  in  drea ry 
spots in  the middle of a  city, they aga in  
become precious and wor thy of admira t ion . 
2  There a re, however , cer ta in  qua lit ies 

tha t  make plan ts “weedy.”  They a re the 
qua lit ies tha t  we have found in  our  city 
plan ts—vigor , ability to t ravel, ability to 
reproduce themselves under  a ll kinds of 
condit ions.  These t ra it s were acquired by the 
ancestors of our  weeds long ago and often  fa r  
away.  The major ity of our  weeds came to 
America  from foreign  lands.  Most  came from 
Europe, ca r r ied here in tent iona lly or  
accidenta lly by the ear liest  set t ler s and by 
la ter  genera t ions of t raders.  The ones tha t  
landed on the East  Coast  came to a  count ry 
tha t  was covered with  dense forest s and a  
ba lance of wild life tha t  had existed for  
millions of yea rs.  When t rees were cu t  down 
and la rge a reas clea red for  fa rming, the sun-
loving, open-field pla n ts from Europe found an  
idea l place in  which  to spread.  They had lit t le 
compet it ion  from na t ive American  plan ts of 
the region, which  were more a t  home in  the  

moist  shade of the woods. 
3  Many plan ts tha t  began  to run  wild  

had been  cher ished flowers or  vegetables in  
Old World ga rdens.  The set t lers brought  with  
them seeds or  rooted pieces of the plan ts they 
were accustomed to grow for  ornament  and 
food and medicine.  Many of these now grow 
wild in  the United Sta tes, and some—like 
musta rd, mugwort , and toadflax—are 
vigorous enough to make their  way in to city 
lot s.  Clovers and gra sses were brought  for  
grazing cows and horses.  And dozens of 
plan ts which  were despised as weeds even  in  
their  homeland t raveled here unseen  in  ba les 
of hay, in  packing mater ia ls, in  the ea r th  t ha t  
was often  used as ba lla st  for  sh ips. 
  The very first  immigran t  plan ts were 
brought  to the West  Coast  by the Spania rds, 
and many of them a re now common weeds in  
Ca liforn ia .  A few have reached the  
United Sta tes in  recent  yea rs from Asia  and 
the Southern  Hemisphere, bu t  the grea test  
number  of new plants landed long ago on  the 
East  Coast .  These have been  making their  
way westward ever  since, set t ling down 
wherever  soil and tempera ture and ra infa ll 
make life possible for  them.  They become 
weeds wherever  the na t ive popula t ion  of 
plan ts is not  st rong enough to crowd them out . 
Man has made th is migra t ion  possible. He has 
moved westward, cu t t ing down forest s, 
ploughing fields, bu ilding roads, changing 
na tura l dra inage—thus opening up new 
homes for  new plants.  He has a lso furn ished 
t ranspor ta t ion  for  them, often  without  
knowing it . 
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  Some of our  weeds, of course, a re na t ive 
Americans—plants or igina lly limited to small 
open  a reas and now given  new oppor tun it ies 
by the changed count ryside. These include 
some of the handsomest  ones found in  city 

lot s: sunflower , goldenrod, aster , milkweed. 
And there has a lso been  a  cer ta in  amount  of 
west -to-east  migra t ion , as some plants of the 
western  pla ins, like ragweed, have spread 
rapidly in  the East .

 
“The Ways of Weeds” from Wild  Green  T hings in  the City by Anne Ophelia  Todd Dowden .  Copyr igh t  © 1972.  
Repr in ted by permission  of the au thor . 
 
  
1. What  informat ion  is emphasized in  

the select ion’s fir st  two paragraphs?

 A how weeds came to this count ry 
 

 B wha t  makes a  plan t  a  weed 
 

 C what  causes weeds to flour ish  
 

 D why people do not  like weeds 
 

 
 
2. Based on  the select ion , where did 

m ost  of the American  plan ts now 
considered weeds or igina te? 

 A the Far  East  
 

 B Europe 
 

 C the Southern  Hemisphere 
 

 D Centra l Asia  
 

 
 

3. According to the informat ion  in  

 

pa ragraph  2, which factor  cont r ibut
m ost  to the spreading of weeds acr
America? 

 A the fragility of Amer ican  plan ts

 B the lack of an imals to ea t  them

 C the clea r ing of land for  fa rms 

 D the foreign or igin  of most  weed
 

 

4. What  is the m a in  idea  of  

ed 
oss 

 

 

s 

pa ragraph  3? 

 A Many plan ts brought  by set t le
were not  or igina lly considered
weeds. 

 B Europeans have differen t  idea
about  what  is or  is not  a  weed.

 C Many weeds a re commonly us
in  food and in  medicine.

rs 
 

s 

ed 

 D People’s ideas about  the 
usefu lness of some plan ts 
changed over  the yea rs.
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5. According to the select ion , wha t  is 
often  the m a in  difference between a  
weed and a  plan t  tha t  is admired?

 A it s ability to sprea d 
 

 B where it  came from 
 

 C it s win ter  hardiness 
 

 D where it  grows 
 

 
 
6. Based on  the select ion , what  is the 

best  way to keep weeds from an  a rea?

 A have hea lth ly na t ive plan ts 
 

 B use a  lot  of chemica ls 
 

 C spend t ime in  the garden  
 

 D water  plan ts more frequent ly 
 

 
 
7. Based on  the informa t ion  in  the 

select ion , which  of the following 
rela t ionsh ips is m ost  sim i la r  to the 
rela t ionsh ip below?  
 

toadflax  :  vigorous 

 A weeds  :  England 
 

 B dandelion   :  unwanted 
 

 C clover   :  ba lla st  for  sh ips 
 

 D mugwort   :  fragile 
 

 
 
 

8. Based on  the select ion , which  of the 
following sta tements about  weeds is 
t rue?

 A Most  like to grow in  the shade. 

 B Most  can  be used in  medicines. 

 C Many came to th is count ry by 
accident . 

 D Many have become less adaptable 
to different  condit ions.
 

een  
nd 

 

9. What  is the m a in  difference betw
the weeds tha t  came from Europe a
the na t ive American  plan ts?

 A European  plan t s loved shade
moisture. 

 B American  plan t s loved sun  an
open fields. 

 C European  plan t s loved moistu
and open  fields.

 D American  plan t s loved shade
moisture. 
 

 

 End of Se t 
 
 
 

In  com pliance with  federal law, includ ing the  
provisions of T itle IX of the Education  Am endm ents of
1972, the Departm ent of Public Instruction  does not  
d iscrim inate on  the basis of race, sex, religion, color,  
national or ethn ic origin, age, d isability, or m ilitary  
service in  its policies, program s, activities, adm ission
or em
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 an

ploym ent. 
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 Answers to 
 Grade 8 Reading Comprehension Sample Items 
 Question  Correct  Objective  
 Passage Title Number Answer Category Thinking Skill Number 
 

 The Way of Weeds 1 B Cognition Analyzing 2.01 

 The Way of Weeds 2 B Cognition Knowledge 2.01 

 The Way of Weeds 3 C Cognition Integrating 2.01 

 The Way of Weeds 4 A Cognition Analyzing 2.01 

 The Way of Weeds 5 D Critical Stance Organizing 5.01 

 The Way of Weeds 6 A Interpretation Integrating 2.01 

 The Way of Weeds 7 B Critical Stance Analyzing 2.01 

 The Way of Weeds 8 C Interpretation Analyzing 2.01 

The Way of Weeds 9 D Critical Stance Organizing 2.01 
 
 


	Sample ItemsThe following pages contain a sample 

