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Executive Summary   
 
The North Carolina State Migrant Education Program (MEP) convened a Comprehensive Needs Assessment Committee (CNA) comprised of Local Educational Agencies (LEAs) Migrant contacts, Migrant parent representatives, Migrant-funded district personnel, and state MEP staff.  The CNA met regularly to develop a plan for its Comprehensive Needs Assessment. Within the group was established a Management Team to oversee development and implementation and a Data Team to gather, analyze and share data.  Data from a variety of sources including MIS 2000, State End of Grade tests, surveys, focus groups, and the OME Seven Areas of Concern were analyzed and summarized. Some of the major findings included: A large Out of School Youth population that is underserved and has a need for access to services and desires English as a Second Language offerings; Pre-school Migrant children, while also part of the large out of school group,  are not receiving pre-school education nor educational guidance in the home as their counterparts; and there remains a large gap between the educational status of Migrant students vs. Non-Migrant students with the largest gap occurring in upper elementary English Language Learner/Migrant students.  This knowledge led to the establishment of four work groups in the areas of: School Readiness; Elementary Reading and Math; Secondary Reading and Math, and High School Graduation.  “Experts” in the various identified areas were part of the focus groups. The groups focused on related research and data to aid in development of concern statements and long and short term solutions were developed. The work groups chose a total of nine indicators, and the concerns that emerged were principally, related to four of the Seven OME Areas of Concern 

· Access to services (e.g. preschool, supplemental program, support services);

· Educational support in the home (e.g. parents supporting academic achievement, reading to or with their children);  

· English language development( e.g. low scores on the state assessments, limited English proficiency and its effect on Migrant student achievement); and

· Educational Continuity

 Information is continuously shared with Migrant staff at the local level through committee membership, postings on the List Serve, to having the first four CNA Priorities incorporated into the 2007-2008 application.  The process now is to turn the CNA Priorities into measurable objectives tied to the State Delivery Plan and local evaluation.

 
This document contains a narrative outlining the direction in which the North Carolina MEP conducted the Comprehensive Needs Assessment; is currently proceeding; as well as the direction in which the program may proceed, based on the anticipated alignment of the following components: (1) data collected for the Comprehensive Needs Assessment process and, (2) measurable outcomes derived from the CNA process.
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Purpose and Scope

Roget’s Thesaurus defines the verb “need” as “To be without what is needed, required, or essential.”  Migrant families, by virtue of their classification as a Migrant, have needs. These needs may be as basic as food or shelter to access to health services to education needs of their children.  The North Carolina Migrant Education Comprehensive Needs Assessment (CNA) committee looked at the needs of its population through a comprehensive view of data from a variety of sources, including the Seven Areas of Concern from OME.    Needs assessment planning helps the North Carolina Migrant Education Program ensure accountability; focus its resources to improve services and programs for Migrant students; target Migrant students most in need for services; and address identified needs through MEP services. Through the CNA process North Carolina Migrant Education is laying the groundwork for designing a data-based /needs based program of service.  It allows the setting of measurable goals, criteria for training personnel, and selecting of scientifically-based research solutions to address the complex problems of the Migrant children in the state. A goal of North Carolina Migrant Program is to better understand the Migrant Student Profile and to place increased emphasis on student services.  As a result of the Comprehensive Needs Assessment process, the goals identified by the state will be incorporated into all aspects of the Migrant education program, including funding.  Moreover, outcomes from this process will be used to guide the North Carolina Service Delivery Plan which impacts the application process, program evaluation, and monitoring process.  The data collected will also help in our efforts to close the achievement gap between Migrant and Non-Migrant students and increase the high school graduation rate among Migrant students.  In addition to using the data to identify ways to address parental concerns, the data can also guide decisions concerning technical assistance and professional development for all stakeholders that will better match the needs of the Migrant students. This process will be on-going and will be the guiding force for decisions made on state and local levels as we update and analyze the Needs Assessment and Student Data Profile each year.  It becomes our road map for planning and service delivery.
In the No Child Left Behind Act of 2002 Congress mandated that all Migrant education programs conduct a comprehensive needs assessment to identify the “…special educational needs of migratory children…” To address this task the North Carolina Migrant Education Program (MEP) responded by forming a needs assessment committee (CNA) with representatives from a broad range of educational and community backgrounds.  A three phase model was used to carry out this process.  Phase I is referred as the “What is?” phase. During this phase, CNA committee members reviewed an initial Migrant Profile of Secondary Students that was done through the efforts of the state MEP and the Migrant Education Program Advisory Council (MEPAC) and determined what additional data was needed.  Further data gathering and analysis took place during Phase II.  A comprehensive data collection plan was developed and new and existing data was reviewed and summarized. The committee addressed the three levels of need: Level 1 – service receiver needs (students), Level II service provider & policy maker needs (staff, administrators, etc.) and Level III - system needs (procedures, delivery systems, etc.) as they worked through the process. Guiding force for all of this was the Seven Areas of Concern given by OME. These concerns and the data became the areas addressed that then became Needs Statements. In the final phase –Decision Making (Phase III), CNA committee members reviewed the summarized data analysis and the Needs Statements that were an outgrowth of the findings.

  
Additionally, evidenced-based solutions were selected and a proposed action plan was drafted.  The CNA committee continued working to prioritize the Need Statements and analyze data. Migrant staff on the state and local levels had input in varying degrees, be it on a CNA state team, MEPAC committee member, focus group, work group, or survey respondent.  Students, parents and community were represented on committees, in focus groups, and through surveys. 

Migrant education continues to be a key issue in implementing No Child Left Behind Act of 2002, ensuring that Migrant students meet state standards (See Appendix A for NC State AYP Targets). The CNA process continues to recognize a need for capacity building.  The committee continues its work as the NC Migrant Education Program CNA moves into the implementation and evaluation phase.

Student Profile-Migrant Education Students in North Carolina


A snapshot of Migrant education students in North Carolina is better thought of as a moving picture, because the population has undergone major changes in the last few years, and is still changing.  However, it is necessary to develop a profile, no matter how fleeting, in order to determine the needs of our students.  In order to design effective programs for Migrant students, we need to understand general demographics, the academic status of our students, and mobility. This profile now becomes a yearly update and look at the NC Migrant student and family.  Backup data is located in Appendix A of this document and on file in the State Migrant Education Department.

Demographics

In North Carolina, during the years from 1997 to 2006, the number of farms in North Carolina decreased from 59,120 farms to 48,000 farms, or a decrease of 18 percent, according to the North Carolina Department of Agriculture and Consumer Services. At the same time, the amount of land in farms decreased from 9.44 million acres to 8.8 million acres, a decline of 6 percent. During the period from 2002 to 2005, there were declines in cash sales of many agricultural commodities, especially those requiring hand labor, as seen below.
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Additionally, there have been dramatic declines in the number of H2A workers, from 519 enrolled in the Migrant Education Program in 2002 to 114 enrolled in 2006.  This is somewhat due to the drop in numbers of H2A workers, in general, in North Carolina, and also due to the preference by farmers for slightly older, more experienced workers.

During this same period, the number of Migrant students in North Carolina has declined dramatically, from over 18,000 in 2002 to slightly over 8,000 in 2006, according to the Consolidated Student Performance Report and NC MEP funding formulas.  In the 2005-06 school year, 596 schools in North Carolina enrolled 5,579 Migrant students.  Current numbers for the entire program hover around 5,000 students, with a large proportion being Out of School Youth. 
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The ethnicity of Migrant students is overwhelmingly Hispanic at about 98% of the Migrant student population.

	
	2004-05
	2005-06

	Ethnicity-Amer Ind
	3
	3

	Ethnicity-Asian
	27
	3

	Ethnicity-Black
	207
	119

	Ethnicity-Hispanic
	11413
	8007

	Ethnicity-Other
	24
	13

	Ethnicity-White
	53
	29


 In that student population, over 60% are male.  There has been some variability in the number of students who are English Language Learners (Limited English Proficient), but the percent of Migrant Students who are LEP has dropped from around 49% in 2001 to around 41% in 2005.  Given that longer term residents often settle out of farm work or become ineligible for the program, the decline in LEP numbers is understandable.
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Between 2004 and 2006, the number of Migrant Students in North Carolina receiving services for Exceptional Children dropped from nearly 300 to around 50 students.

The greatest increase in students in the program is in the category of Out of School Youth, which may be students under five years of age not enrolled in school programs or older, 16-22 year olds who have either dropped out of school or never attended school in the United States.  Their ELL needs are not clearly documented, although interviews and anecdotal evidence indicates that these students are overwhelmingly non-English speakers and have a desire to learn English.

[image: image3.emf]Migrant Students by Grade Level

0

500

1000

1500

2000

2500

3000

3500

4000

4500

5000

P3-5 K  1 2 3 4 5 6 7 8 9 10 11 12 ng OSY

Grade Level

Number of Students

2004-05

2005-06


Academic Performance of Migrant Students

Data from NCDPI Accountability Services in August 2007 examined the performance of Migrant and Non-Migrant Students.  For the year 2005-2006, over 84.9 percent of  Non-Migrant 3rd through 8th graders were ranked as proficient in reading, while around 62 percent of Migrant Students were ranked as proficient.  In math, the gap was narrower, with 63.4 percent of Non-Migrant students ranking proficient, and 51.8 percent ranking as proficient for AYP calculations.  The reading gap was repeated in the high school End-of-Course exams, with the more language-demanding courses, such as Civics and English, showing greater gaps.  While some of the high school gaps appear small, it may also be due to the small number of Migrant students taking those exams: only six and eighteen Migrant students statewide participated in the Physics and Chemistry tests, respectively.
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The dropout rate among North Carolina’s Migrant students declined from 179 to 19 students in the two year period 2004-2006.  However, this statistic does not reflect students who were of school age, but didn’t enroll.  Viewing grades 10, 11, and 12, a significant school population decline can be seen in those levels.  Looking at the 2004-2005 data, one can see the overwhelming percentage of dropouts occurring in 9th grade.  Plus this is a difficult area to analyze since the definition of and collection of the data is not consistent.
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Surveys and Focus Groups

Several surveys were conducted among Migrant Education students and their families by NC Migrant Education Program in order to learn more about the educational environment and needs of Migrant students.  Pre-school parents, Secondary (grades 6-12) parents, and Out of School Youth were interviewed about their need.
In the area of School Readiness, Migrant Students were compared with Non-Migrant Hispanic students, and with Non-Hispanic, Non-Migrant students in three areas: attendance at a Pre-K program, reading in the home, and the presence of books in the home.  Probably due to the focus of the NC Migrant Education Program on school readiness and the provision of learning resources to families, both books and reading occurred in more Migrant homes than Non-Migrant.  There is clearly a need for more information on pre-school options for Migrant parents, based on the lower number of Migrant students attending pre-K programs.
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At the secondary level, Migrant students lagged behind Non-Migrant students in all learning resource areas except tutoring, most likely due to the emphasis on tutoring programs in the North Carolina Migrant Education Program.
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Interviews of Out of School Youth in 11 districts focused on the students’ perceptions of their greatest needs.  The participants rank-ordered their needs, with 35 percent reporting the need for a driver’s license as their greatest need, English classes as a second need, access to health care as a third major need.  In addition, participants reported the need for interpreting/translating and transportation.

Student Mobility


The need for understanding student mobility is key in designing any program for Migrant students.  In North Carolina, we found the following patterns, which seem to indicate that over the two year period of study moves during the regular school year became less frequent.  Overall, however, the mobility data would need to be studied over a longer period of time to see if there were trends.
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Methods
            The Comprehensive Needs Assessment committee worked as a full group under the guidance and leadership of the State Migrant Program personnel.  Their efforts later were aided by the Appalachia Regional Comprehensive Center (ARCC) who contracted with ESCORT to help with research, facilitation, and planning. (The meeting schedule which shows a comprehensive timeline of services and meeting objectives is listed in the Appendix C.) ARCC has a three year contract with the North Carolina Department of Public Instruction to provide service and direction.  Although some efforts were made towards a Comprehensive Needs Assessment, the full effort and assistance through ARCC began in April of 2006 and continues today. Training prior to committee work occurred  for key team members and included training such as  How to Write Concern Statements and the  2004 Summer Institute on Comprehensive Needs Assessment.

The CNA committee, with the addition of some new members, divided into a Management Team and a Data Team. The CNA Committee was comprised of volunteers from various migrant district positions ensuring representation from the various demographic regions in North Carolina.  Parents and community were also represented on the committee. The CNA team pursued a three-phase process. (Appendix C shows the CNA flow chart for the three phases and also the Implementation Framework.) During Phase I the work groups looked at “Who are we and what do we need to do?”, used the previous Secondary Student Profile, reviewed the Seven Areas of Concern from OME, finalized concern statements, determined measurable need indicators, and identified data sources. During Phase II the work groups determined “What else do we need to know, how do we get it, and what does it mean for us?”.  They developed data collection, initiated data collection, analyzed needs, and summarized findings. The final Phase involved identifying possible solutions, selecting solution strategies, proposing an action plan, final approval through a voting process of all local district directors, and preparing the report for USOME.

From the discussions evolved concern statements in four areas.  There were four work groups established.  They were School Readiness, Elementary Reading and Math, Secondary Reading and Math, and High School Graduation. These groups chose need indicators related to four broad Goal areas from the Seven Areas of Concern: Access to Services, Educational Support in the Home, Educational Continuity and English Language Development. From the four work groups evolved nine Needs Statements – CNA priorities. The work groups’ objectives were to highlight best available research in the four Goal areas, identify research and evidence-based solutions, recommend specific solutions to narrow the identified performance and achievement gaps, and consider implementation challenges. Work groups met over a period of time to discuss and gather data for specific topics.  Experts in reading, math, graduation and school readiness to join the CNA Committee to assist in validating the need statements and to offer research-based solutions. The experts were from areas such as State Dept. of Public Instruction Limited English Proficiency department and also from Readiness areas such as Even Start and the governors More at Four Office.  
The Data Team finalized the data sources and instruments that would serve as validation for the need indicators. The following data sources were determined: surveys, databases, Migrant Student Information (MIS 2000) system and district/school information.  The Data Team began a Migrant Student Profile. They also developed a Data Collection and Analysis Plan.  Information from the State MIS 2000 data management system was the first source of information for data as was a survey for parents, out of school youth, and students.   Each local Migrant director was asked to be responsible for data collection in his or her region.  Directors were asked to administer a survey to parents, students, and out of school youth. The list of data requested from LEAs included: 

1) Some information that they were to obtain from their data bases,

2) One Parent survey (see Appendix C)

3) One student questionnaire which could have been used in a focus group setting, (see Appendix C) and

4) One survey for out-of school youths. (see Appendix C)

The parent survey, student and out-of school youth questionnaires were administered by migrant recruiters/advocates during routine home, camp, or school visits and since an overwhelming number of Migrant families are Hispanic, the survey was translated into Spanish.  Time was set aside during the AIM conference to convene students in focus groups and ask them the questions related to how well prepared they feel they are to be successful on the state assessments.

Once the new and updated data collection was completed, the Areas of Concern and Needs Statements were revised to reflect current data, information findings, and research. Need Indicators, short term, and long term solutions evolved to address the CNA priorities (needs) of School Readiness, Reading/Math Achievement (especially English as a Second Language students and high school students), and graduation, which included drop-outs and Out of School Youth.  Templates in Appendix C illustrate the process and format used to guide the work of the committee and work groups. Reporting out of work groups to the full CNA Committee and to the state MEPAC occurred several times.

  To ensure that all migrant personnel were aware of and begin to collect measurement data this first implementation year 2007-2008, the CNA Management Committee prioritized the 9 Needs Statements (CNA priorities) under the broad goal areas of School Readiness, Elementary Reading and Math, Secondary Reading and Math, and High School Graduation. Through a vote of the MEP directors four CNA Priorities to address the first year were selected.  These four were added to the state migrant application.  At the fall 2007 State Migrant Conference two sessions were held sharing the CNA priorities, where and how data is to be collected, defining terms, and seeking feedback from the session audience.  The template from those sessions will be placed on the list serve for all migrant personnel to view and offer feedback and are included in the Appendix.  “Expert groups” are being established this fall – 2007 to further refine the evaluation piece and to offer suggestions and direction to all migrant districts.  The Management Team will now move the CNA priorities (need statements) to measurable goals.  All of the data, findings, goals, and needs now become the basis for the Service Delivery Plan.  A Migrant Student Profile has been completed and included in the Background on Target Population section of this report.  All involved parties now know and understand that the CNA is a working document and that the Profile will be updated and shared with various publics each year.  Through the CNA process becomes a linkage between needs, a delivery plan, technical assistance, funding focus, and evaluation leading to success for migrant students.
Results
After completing the Comprehensive Needs Assessment process, the special educational needs of North Carolina Migrant children were identified. These needs and solutions for meeting the needs are the basis for the NC State Migrant Service Delivery Plan.

Below are the descriptions of the identified needs and solutions.  These are currently considered Priority Needs and have not been translated into goals and measurable objectives.  This is the next step for the CNA Management Team. This first year is a baseline data collection year.  Justification and Findings are included so the basis of the need can be easy seen.  Besides the Migrant student profile, survey results for Migrant and Non-Migrant families, comparison of Migrant vs. Non-Migrant students in state End of Grade tests, and OSY focus groups, research based information from journals and other sources were reviewed to ensure that the Needs are appropriate and priority for NCMEP. Appendix D shows the full scope of the data and findings through two Power Point Presentations given by the CNA Data Team.

I. School Readiness
Identified Need

IA.  Increase the percentage of Migrant preschool children (ages 3 – 5) who participate in preschool programs.

Justification/Finding:  Education Week – NC has 43% preschool children involved in some type of preschool program.  NC Migrant survey results reflect 23% of Migrant and 31% of non-Migrant children participate in a preschool program.

Solutions

Short-Term Solutions

· LEAs have available to them a list of preschool programs that might enroll Migrant children – include with this a measure of Spanish language staff, openings, accessibility of preschool programs list.

· LEAs should have formal agreements with their local CCRR, More at Four, PAT, Smart Start programs.

· LEAs and their Migrant Recruiters should develop a local community network to create better connections with early childhood programs.

Long-Term Solutions

· Increase opportunities for preschool or preschool experiences for the 3 – 5 Migrant population.

· Develop collaborative partnerships formed through formal agreements beginning at the state level and filtering down through local preschool programs.

· Inform and provide Migrant parents of preschool opportunities available.

Identified Need

IB.  Increase percentage of Migrant families that use at least 2 recommended strategies to prepare their preschool children for kindergarten.

Justification/Findings: Based on the NC Migrant surveys of parents 58% of Migrant and 46% of non-Migrant parents read to their children less than 3 times a week or never. Referenced research came from articles or reports such as National Task Force on Early Childhood Education for Hispanics, The Perry Preschool longitudinal study, Head Start FACES study, NC Standards for Early Childhood.
· Reading and printed materials in the home

· Conversational Language (e.g., “the talking house”, adult to child, child to child, family outings)

· “Play” opportunities (games, toys, sports).

· Limit television/video game use and increase conversation when viewing educational media.

· Collaborate with state and local agencies to provide training for trainers, train the parent educators, preschool staff, etc. on the recommended strategies.

· Train parents and children on the recommended strategies.

II. Elementary Reading and Math

Identified Need

1A. Increase percentage of Migrant LEP students (grades 3 – 5) who receive data-informed supplementary instruction in reading and math.

Justification/Findings:  The gap between Migrant and Non-Migrant in 2004-2005 in reading was 10% to 14%, in 2005-2006 the gap was even greater at 22% - 24% fewer Migrant students meeting the standard.  In math the 3rd grade gap in 2004-2005 was 5% and rose to 13% the next year.  In some cases the % proficient for Migrant students was higher then that for LEP students, but LEP Migrant students were less likely to meet the standard.
Solutions

· Accessibility to print

· Provide free developmentally appropriate reading materials in the home.

· Set up a community-wide donation for reading and math materials to redistribute to Migrant families.

· Contact Mexican Consulate for free books.

· Consider promotions with specific interventions (PEP) instead of retention.

· Professional Development for Teachers

· Topics: Acculturation training

· Second language acquisition training

· Literacy strategies (reading, writing, speaking, listening)

· SIOP – Sheltered Instruction Observation Protocol

Identified Need

1B.  Increase percentage of Migrant families (with children in grades K-5) that monitor and assist with completion of their children’s homework needs to increase.

Justification/Findings:  Parent surveys showed Migrant parents less likely to help with homework versus the non-Migrant parents.
Solutions

· Local Migrant programs should include a parental involvement component that trains parents in the following:

· Strategies on how to monitor children’s homework needs;

· Strategies that will help them to more effectively assist their children with completing their homework;

· How to obtain resources that will assist parents with supporting their children’s education (e.g. Bilingual dictionary).

III.  Secondary Reading and Math

Identified Need

1A.  Increase percentage of Migrant students (in grades 6 – 12) who receive supplementary instruction that prepares them to succeed on the EOGs/EOCs/Computer Skills tests.

Justification/Findings:     Based on the NC Migrant student survey, 58.9% of Migrant and 71% of Non-Migrant students reported being prepared for the End of Grade Reading tests.  75% of Migrant and 76% of Non-Migrant reported being prepared for the EOG Math tests.  However, 51% to 60% of the Migrant students actually passed the EOG tests and 43% actually passed the math.   In some of the districts the % proficient for middle grade Migrant students was much lower than the % of respondents that reported being prepared.  It appears that Migrant students believe they are ready for the tests when in reality they are not.
Solutions

· Explicitly and specifically inform students of course expectations.

· Pay instructional staff that has specific knowledge of students’ needs (including classroom teachers) to teach outside of regular school hours.

· Collaborate with community organizations to provide facilities, transportation, and/or tutorial services.

· Ensure daily application (and EOG/EOC application) of individualized standard state testing accommodations (especially areas such as extended time)

Identified Need

1B.  Percentage of Migrant families (with children in grades 6 – 12) who provide computers and internet access to support their children’s academic development needs to increase.

Justification/Findings:    JC Education Chamber report, Computer test scores show Migrant students lacking in basic computer skills
Solutions

· Support Migrant families to utilize internet services at public libraries and organized program at schools and churches.

· Help parents network to attend sessions.

· Provide other means for getting the information students (who have computers) need from the internet, such as reference materials and software programs.

· Utilize education chambers (or other groups) to collect donated computers.

· Organize high school students to refurbish used computers.

· Provide training to recipients.

IV.  High School Graduation

Identified Need

1A.  Percentage of Migrant students who have earned enough credits to graduate in four (or five) years needs to increase.

Justification/Findings:  MIS report shows low percent of Migrant students on track to graduate.  Referenced Research included articles such as Effective Dropout Prevention and College Attendance Programs for Latino Students: Washington DC Dept. of Ed.; Improving Graduation Outcomes for Migrant Students, ERIC Clearinghouse; 10 Strategies for Improving High School Graduation Rates and Student Achievement, Southern Regional Education Board

Solutions

· Need to establish an accurate data baseline concerning Migrant credit accrual and graduation.

· Develop a peer-tutoring program based on individual academic achievement.

· Identify existing services and programs available at the LEA and advocate for greater participation of Migrant students.

Identified Need

1B.  Percentage of Migrant LEP students (grades 6 –12) who score proficient or advanced on the state EOG/EOC tests needs to increase.

Justification/Findings:  Test results show that LEP Migrant students scored significantly lower then other students; Referenced Research included articles such as The Silent Epidemic:  Perspectives of High School Dropouts; and Losing our Future: How Minority Youth are Left Behind by the Graduation Rate Crisis
Solutions

· Improve content teaching through staff development that addresses cultural awareness and effective teaching techniques for a diverse classroom.

· Develop and/or place Migrant students in quality mentoring programs.
Identified Need

1C.  Increase percentage of OSY who have access to services that address identified critical needs.

Justification/Findings:  The Migrant Student Profile shows that North Carolina has an extremely large population of OSY and that the needs of this population are not being met.  The OSY surveys and focus groups showed a lack of services and access to services with need for English as a Second Language classes as greatest need.
Solutions

· Network with local community colleges to provide on-site ESL classes.

· Network with agricultural employers to compensate workers for time in class.

· MEP advocacy and support of ESL classes

· Locate services and share information with both service groups and OSY.

Implications
It is crucial these solutions be implemented in order to address effectively and successfully the needs statements. As a result, adequate staffing, professional development along with supplemental and exemplary resources are necessary to appropriately establish and implement these solutions. Also, just as important, an adequate level of funding is necessary to accomplish all aspects in the Service Delivery Plan. Funding is required for each solution including staffing, professional development, resources and materials, communication strategies, conducting research, and collecting and analyzing data in order to make informed decisions.  Funding to districts will follow the current allotment formula.  This formula includes a number of variables such as Headcount, Summer Headcount, Program Participants, Priority for Service, Out-of-School Youth and the number of LEP who are also Migrant. An application must be approved prior to the LEA receiving the allotment.  The expectation from the SEA is that the funding given at the local level supports the state Comprehensive Needs Assessment (CNA) goals and objectives and unique locally determined priorities established from the district CNA.  In other words, the alignment of comprehensive needs assessment (CNA) goals and objectives as determined from the State-lead CNA process coupled with unique priorities determined by the local CNA will be the driving force for expenditures.  These goals and objectives and the accompanying specific descriptions including implementation and planned evaluation are reflected in the application to the SEA for funding. 
Some of the ways the SEA will support the CNA goal and objective attainment will be through offering professional development such as research-based parent training programs.  Professional literature that supports effective practice in the goals and objectives will be purchased by the SEA to encourage Professional Learning Communities and a common knowledge base about best practice.  Knowledge about such practices as mentoring and effective content instruction will assist the state effort to move forward with CNA goals and objectives. The goals and priorities will be discussed at Area Meetings to exchange ideas and gain formative data about the progress made.  

The CNA process, while very useful, must be streamlined in North Carolina and become a yearly look at and update so that information used to make program and funding decisions is current and relevant. The goals and objectives will be reflected and evaluated in the local applications for funding from the state.  They will be evaluated during monitoring visits to the district.  The CNA process will be revised as new data is obtained so that the Service Delivery Model is most effective.

 NC MEP program will seek to provide a balance of state driven data and program with local needs and services.  Keeping record keeping and documentation to a minimum while striving to accomplish necessary goals will be critical to the success of the plan.  The use of MIS2000 and the new system will be a key to gathering what is needed for documentation.

It is critical that at the state level, the Migrant Student Profile be updated yearly and be shared with various decision making groups in the state to ensure that the migrant students in North Carolina are served at the highest level possible. A reorganizing of districts into service areas aligned with Title I will help insure coordination.   A state Migrant Parent Advisory Council will add to the level of input needed from a parent perspective and the State MEP committee will be reorganized to reflect the divisions and ensure representation from all regions and migrant population sizes.  Based on the data related to the number of Out of School Youth in the state, more emphasis must be placed on this population and how best to serve them. Also, based on the findings showing smaller number of migrant qualified families and individual districts becoming unable to serve them, a Task Force to review and plan for a Regional approach to services has been initiated.

The North Carolina Migrant Education Program is excited about the direction and future of services to Migrant students and families in the state and the continuation of the process now in place.

Appendix A:  Flow Chart of Needs Assessment Process
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Appendix B:  North Carolina MEP CAN Meetings and Objectives
	CNA Meeting Dates
	Meeting Objectives

	04.24.06
	ARCC/ESCORT staff met with the migrant education comprehensive needs assessment (CNA) Management Team in order to inform them of the agenda items for the Needs Assessment Committee meeting on April 25th and to ask for their feedback on the appropriate scope and sequence of the ongoing CNA process.



	04.25.06
	ARCC/ESCORT staff facilitated a full-day meeting of the migrant education Needs Assessment Committee (18 participants). The objectives for the day were: 1) review and revise concern statements, 2) determine measurable need indicators and select potential comparison groups, and 3) begin development of a data collection plan.



	05.23.06
	ARCC/ESCORT staff facilitated a meeting with NC CNA Data Team. A data collection plan was generated that would lead to the validation of perceived gaps between migrant students and their non-migrant peers.



	10.17.06
	ARCC/ESCORT staff facilitated a Data Team meeting to ascertain the status of the data collection effort for North Carolina's Comprehensive Needs Assessment process. The MEP State Director, Norma Quinones, shared the surveys and other data that have been collected so far, and ARCC staff helped them to focus on targeted areas that still need to be addressed in order to continue on to the next phase of the CNA process.



	01.23.07
	ARCC/ESCORT staff facilitated a meeting of the NC CNA Data Team. The Data Team members looked over the qualitative and quantitative data that had been collected over the past six months. They also discussed and finalized the agenda for 

the Needs Assessment Committee meeting.



	01.24.07
	ARCC/ESCORT staff facilitated a meeting of the CNA Needs Assessment Committee (18 participants) and assisted the SEA with analysis of the data collected and formulation of specific need statements that will lead to the final decision-making phase of the CNA.



	02.27.07


	ARCC/ESCORT staff facilitated a meeting of the NC CNA Management Team. The 8 team members discussed the status of the various data sources and finalized the agenda for the 2/28 Work Group solutions meeting.



	02.28.07
	ARCC/ESCORT staff facilitated a meeting of CNA Work Groups (20 participants) representing the four Goal Areas of School Readiness, Elementary Reading and Math, Secondary Reading and Math, and High School Graduation. The meeting objectives were: 1) Highlight best available research in the four Goal Areas, 2) Identify research and evidence-based solutions, 3) Recommend specific solutions to narrow the identified performance and achievement gaps, and 4) Consider implementation challenges.



	03.12.07
	ARCC/ESCORT staff facilitated a conference call with the Comprehensive Needs Assessment Management Team to discuss strategies for disseminating the CNA results and incorporating them into the migrant education program application for 2007-08.



	04.16.07
	ARCC/ESCORT staff facilitated a meeting of the CNA Data/Implementation team (8 participants). The meeting objectives were: 1) Hear reports on results and feedback from the two March MEPAC meetings. 2) Come to consensus on the top three priorities that will be converted into MEP program goals for 2007-08. 3) Discuss how the CNA goals can be integrated into the MEP program application. 4) Flesh out most promising recommendations and solutions. 5) Decide on data needs and evaluation measures for each of the three chosen goals.



	8.24.07
	ARCC/ESCORT staff facilitated a full-day CNA Data Team--comprised of six LEA and two SEA representatives--meeting to fulfill the following objectives: 1) Establish common reporting formats for the CNA priority goals, 2) Define changes that need to be made to MIS-2000 and which reporting issues need to be highlighted in future trainings, and 3) Determine which CNA goals require the formation of strategic "expert" groups to flesh out best practices, develop surveys, etc.



	9.24.07
	ARCC/ESCORT staff with the assistance of SEA and LEA representatives will present to statewide staff at the MEP conference.  They will: 1) showcase and elicit feedback on proposed common reporting formats for the CNA priority goals, 2) highlight changes and reporting issues on the MIS-2000 database, and 3) describe the concept of “expert groups” and ask for volunteers to flesh out best practices, develop surveys, etc.
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