Each Local Education Agency (LEA) and Institute of Higher Education (IHE) in the state has been assigned an RACG consultant.
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CONTACT INFORMATION:
Innovation and School Transformation | Public Schools of North Carolina
301 N. Wilmington Street, Raleigh, North Carolina 27601

Phone: 919.807.3609 Fax: 919.807.3677
www.ncpublicschools.org/closingthegap
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Belmont Abbey
College
Bennett College
Cabarrus College
Catawba College
Davidson College
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Johnson C. Smith
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Queens University
Salem College
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Changing the Way We Do Business
in the Village through Parent/Family
Empowerment Workshops

Brownestone Hotel, Raleigh

June 23-24 - English Only Version
June 25-26 - Spanish Only Version

Cultural Responsiveness Workshop
DPI Building | July 30-31




CHANGING THE wAY
weDpo BUSINESS

INTHE VILLAGE

SPRING/ A NEWSLETTER OF THE
SUMMER 2008 RAISING ACHIEVEMENT AND CLOSING GAPS SECTION

From Promise to Practice

The challenge to educate all students in North Carolina should be a great
concern to every community of parents, educators, legislators, and all other
education stakeholders. It certainly has been for the State. Indeed for the
last 10 years, the State Board of Education and the Department of Public
Instruction have been systematically focused on raising the academic
achievement levels of students by establishing a number of initiatives
which share a common mission — raising achievement and closing gaps.

Recently the Department’s Raising Achievement and Closing Gaps Section

initiated a research project to identify schools which were successfully
accomplishing this mission. The Section’s exploration of best practices

culminated into the action research document, From Promise to

Practice: Two Schools’ Programmatic Approach to Student Success.
Specifically, the research unveils scientifically-based practices that
assist stakeholders in accomplishing the serious business of raising
achievement of all students regardless of ethnicity or economic
circumstances. The report highlights two schools that are closing
the academic achievement gap between North Carolina’s largest
student populations, black and white, while consistently moving the

achievement of all groups upward.

As background, the research had two purposes: (1) to identify schools in
North Carolina who were raising student achievement and closing gaps; and
(2) to determine whether the schools’ achievement gaps were closed
through effective utilization of Lezotte’s Seven Correlates of Effective
Schools. Presumably, these correlates — once enacted and carried out in
persistence — enable schools to increase achievement between groups of
students — regardless of the students’ backgrounds.

This issue of the Raising Achievement and Closing Gaps Section’s biannual
newsletter features information and excerpts From Promise to Practice: Two
Schools’ Programmatic Approach to Student Success. When read in its
entirety, the report will compel the reader to embrace what too many others
think is impossible: the achievement gap can be eliminated. We invite you
to view the report online at www.ncpublicschools.org/racg.
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Does Your School or School System Practice Effectiveness?

This is the list of common traits and processes present in schools identified as high-achieving by Lezotte et. al (1996).
These unique characteristics became known as the effective schools correlates because they correlated with high levels
of student achievement. These correlates appeared consistently in high-performing schools in many different systems
regardless of the backgrounds of the children (Center for Effective Schools). Given the mounting emphasis on
high expectations and the climate of high-stakes testing, school systems across the country are under more
and more stress to produce high-achieving youngsters. Following these seven practices religiously may help
them accomplish achievement for all students. What about your school or school district? Does it
systematically follow these practices for effectiveness?

INSTRUCTIONAL LEADERSHIP

The effective school practices that the principal is the “leader of leaders” not the “leader of
followers.” The principal understands and applies the characteristics of instructional effectiveness in
the management of the instructional program. The principal and all adults must take an active role
in instructional leadership.

CLEARLY STATED AND FOCUSED MISSION

The effective school has a clearly articulated mission. The staff shares an understanding and
commitment to the mission and the instructional goals, priorities, and assessment procedures it
projects. The staff accepts responsibility and accountability for promoting and achieving the
mission of learning for all students.

SAFE AND POSITIVE ENVIRONMENT

The effective school has a positive, purposeful, businesslike environment, which is free from the
threat of physical harm. Desirable student behaviors are consistently articulated and expectations
are clear. Students help each other and what is best for all. This environment nurtures interaction
between students and teachers that is collaborative, cooperative, and student centered.

HIGH EXPECTATIONS FOR ALL STUDENTS

The effective school expects that all students can attain mastery of essential school skills. In order to
meet these high expectations, a school is restructured to be an institution designed for “learning” not
“instruction.” Teachers and students must have access to “tools” and “time” to help all students learn.

FREQUENT MONITORING OF STUDENT PROGRESS

The effective school frequently measures academic student progress through a variety of
assessment procedures. Assessment results are used to improve individual student performance
and also improve instructional delivery. Assessment results will show that alignment must exist
between the intended, taught, and tested curriculum.

MAXIMIZE LEARNING OPPORTUNITIES

The effective school allocates and protects a significant amount of time for instruction of the
essential skills. The instruction must take place in an integrated, interdisciplinary curriculum.
Effective instruction time must focus on skills and curriculum content that are considered essential,
that are assessed, and most valued. There should be abandonment of less important content.

POSITIVE COMMUNICATION - SCHOOL, HOME, COMMUNITY

The effective school builds trust and communication within the school, parents and community.
Forming partnerships with the parents and community enables all stakeholders to support the
mission of the school and have the same goals and expectations.

— Source: Center for Effective Schools, http://ces.ou.edu/research.htm
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Instructional Leadership: Vance Elementary School
in Wake County Rises to Expectations

The following is an excerpt from the Raising Achievement and Closing Gap's research on the effective correlates of a
successful school. The excerpt explains the power of leadership when done properly — as in the case of a mid-size elementary
school in a rural community in Wake County.

In the effective school, the principal acts as an instructional leader and effectively and persistently communicates that
mission to the staff, parents, and students. The principal understands and applies the characteristics of instructional
effectiveness in the management of the instructional program.

Leadership is dispersed among all adults, especially teachers. The role of the principal changes because he or she is no longer a
leader of followers, but is a leader of leaders. The leadership function becomes one of creating a community of shared values.

This is precisely the case for the leadership of Vance Elementary School. Its principal, Don Rose, has a leadership style that might be
characterized as democratic in that all teachers are given opportunities to share their views. He shares his authority to make decisions
with the school’s leadership team. In fact, one of the unique qualities about shared leadership at Vance is that the majority of the staff
must support an idea before it moves forward. Once a decision is made, the staff is basically responsible for determining how that
decision will be implemented, with the oversight of the principal. Mr. Rose believes this style of leadership helps to build community
within the school and staff ownership of decisions thereby creating the ability to make better decisions for children.

The staff likewise contributed most of its success to this collaborative approach. Democratic leadership requires knowledgeable and
skilled educators. With that in mind, professional development opportunities at Vance Elementary are deliberately child- focused.
The staff has engaged in extensive professional development in differentiated instruction. All students from kindergarten through
fifth grade receive a differentiated curriculum. The coordinator for programs for the gifted, curriculum coordinator and principal are
responsible for organizing and monitoring a differentiated instructional program. They also provide instructional support to teachers
on an individual basis when necessary.

A data team for the school was recently established. The group is comprised of the principal, assistant principal, curriculum
coordinator, literacy coach, and technology facilitator. The major responsibility of the data team is to help gather and assist
with interpretation of pertinent data used for improving instruction.

“Never doubt that a small
group of thoughtful committed
people can change the

world; indeed it's the only

thing that ever has.”

— Margaret Meade,
Cultural Anthropologist




