SBE Meeting 09/2009 Attachment TCP 1
EXECUTIVE SUMMARY

Title: Addition of Elementary (K-6) Content Area Concentrations as License Areas

Type of Executive Summary:
X] Action [] Action on First Reading | Discussion [] Information

Policy Implications:
[] Constitution
[ ] General Statute #
X] SBE Policy # TCP-A-001
X SBE Policy Amendment
] SBE Policy (New)
[] APA#
[ ] APA Amendment
] APA (New)
[ ] Other

Presenter(s): Mrs. Susan T. Ruiz (Section Chief, Teacher Licensure Section)

Description:

To encourage elementary teachers to pursue graduate study in the academic content areas (English, math, science,
and social studies), a proposal to add content area concentrations to the elementary license area is presented.
Individuals with an elementary (K-6) license would be eligible to have the elementary concentration areas added to
their license based on the completion of 18 of graduate coursework that will be offered by approved NC universities.
Based on specific masters degree requirements at the universities, some or all of the courses may be applied towards
existing degree programs.

Resources:

NA

Input Process:

The proposal was generated by staff.

Stakeholders:

Individuals with an elementary (K-6) teaching license

Timeline For Action:

The proposal is presented for approval this month. It will become effective upon Board approval.

Recommendations:

It is recommended that the Board approve the addition of the elementary (K-6) content area as license areas based
on the completion of 18 of graduate coursework that will be offered by approved NC universities.

Audiovisual equipment requested for the presentation:

[ ] Data Projector/Video (Videotape/DVD and/for Computer Data, Internet, Presentations-PowerPoint preferred)

Specify:
[ ] Audio Requirements (computer or other, except for PA system which is provided)

Specify:
[ ] Document Camera (for transparencies or paper documents — white paper preferred)

Motion By: Seconded By:
Vote:  Yes No Abstain
Approved Disapproved Postponed Revised

*Person responsible for SBE agenda materials and SBE policy updates: _Linda Jones (807-3355)



NORTH CAROLINA STATE BOARD OF EDUCATION
Policy Manual

Policy Identification

Priority: Twenty-first Century Professionals
Category: Licensure

Policy ID Number: TCP-A-001

Policy Title: Policies on General Licensure Requirements

Current Policy Date: 04/02/2009 09/03/2009

Other Historical Information: 01/05/1997, 07/09/1998, 01/13/1999, 07/01/1999, 07/13/2000,
09/14/2000, 10/04/2001, 01/09/2003, 2/6/2003, 06/05/2003, 08/07/03, 09/11/2003, 11/22/2004,
5/05/2005, 6/30/2005, 8/04/2005, 10/06/2005, 11/03/2005, 12/1/2005, 01/05/2006, 05/04/2006,
06/01/2006, 07/06/2006, 01/04/2007, 06/07/2007, 12/06/2007, 02/07/2008, 04/03/2008,
09/11/2008, 10/02/2008,12/04/2008, 04/02/2009

Statutory Reference: PL 107-110, the No Child Left Behind Act of 2001

Administrative Procedures Act (APA) Reference Number and Cateqgory:

*** Begin Policy *** (Do not tamper with this line)

POLICIES ON GENERAL LICENSURE REQUIREMENTS

Note: Only relevant sections of the policy have been included in this attachment.

1.10 Designation of Appropriate Licensure Prior to Establishment of Staffing New
Programs/Positions in Public Schools

Appropriate licensure area(s) required for service must be established prior to presentation of new
programs/positions to the SBE for approval. Formal documentation indicating agreement by the
Licensure Section to the licensure area(s) appropriate for the proposed program/employment shall be
presented.

Current license areas issued by the Department are:

Administrative Student Services

Superintendent Counselor

Principal School Social Worker

Curriculum Instructional Specialist School Psychologist

Instructional Technology Specialist-Computers Instructional Technology Specialist- Telecommunications
Media Supervisor Media Coordinator

Career and Technical Education Director Audiologist

Exceptional Children’s Program Administrator Speech-Language Pathologist



Teaching Areas

Elementary

Birth-Kindergarten (B-K)
Preschool Add-on*
Elementary (K-6)
Elementary (K-6) Language Arts**
Elementary (K-6) Mathematics**
Elementary (K-6) Science**
Elementary (K-6) Social Studies**
Elementary Second Language++
Reading (K-6)
English as a Second Language [ESL] (K-6)
Special Education: General Curriculum (K-6)
Special Education: Adapted Curriculum (K-6)

*  Available only to teachers with current licenses in
elementary education, special education, or family
and consumer sciences.

**  Available upon completion of 18 graduate semester

hours in English/Language Arts, Mathematics,

Science, or Social Studies only to teachers who hold

an elementary license

Secondary (9-12)

English (9-12)
Mathematics (9-12)
Science (9-12)

Earth Science (9-12)
Biology (9-12)
Physics (9-12)
Chemistry (9-12)
Social Studies (9-12)
Political Science (9-12)
Geography (9-12)
History (9-12)
Economics (9-12)
Sociology (9-12)
Anthropology (9-12)
French (9-12)
Spanish (9-12)
German (9-12)
Japanese (9-12)
Russian (9-12)

Latin (9-12)

Bible (9-12)
Journalism ++ (9-12)
Psychology ++ (9-12)
Italian ++ (9-12)
Chinese ++ (9-12)

Middle Grades

Middle Grades Language Arts
Middle Grades Mathematics
Middle Grades Science
Middle Grades Social Studies

Middle Grades Literacy Coach***

*** Available only to teachers who complete the NC
Teacher Academy Middle School Literacy Coach
Training Program

Special Subjects (K-12)

Art (K-12)

Music (K-12)

Dance (K-12)

Theater Arts (K-12)

Health Specialist (K-12)
Physical Education (K-12)
Health and Physical Education (K-12)
Safety and Driver Education
Speech Communication (K-12)
ESL (K-12)

Reading (K-12)

American Sign Language (K-12)
French (K-12)

Spanish (K-12)

German (K-12)

Japanese (K-12)

Russian (K-12)

Computer Education++ (K-12)
Junior ROTC




Career-Technical Education

Agricultural Education

Business and Information Technology Education
Network Administration

Career Development Coordinator

Career and Technical Education Director

Family and Consumer Sciences
Apparel Design
Child Development, Family Studies
Food and Nutrition, Culinary Arts
Interior Design, Housing

Health Occupations
Registered Nurse
Allied Health/Medical Professional
Biotechnology

Marketing Education

(Handicapped/Disadvantaged) Special Populations

Coordinator

Technology Education
Principles of Technology++
Scientific and Technical Visualization++
Project Lead the Way (PLTW)++

Trade and Industrial Education
Automotive Service
Cabinetmaking/Furniture
Carpentry
Collision Repair
Computer Engineering Technology
Cosmetology
Drafting
Digital Media/Programming Broadcasting
Electrical Trades
Electronics
Electro-Mechanical Maintenance
Masonry
Mechanical Systems (HVAC or Plumbing)
Metals Manufacturing
Network Engineering Technology
Printing and Graphics
Public Safety
Textiles®
Welding

Work Development (formerly Industrial Cooperative

Training)
Specialized
VOoCATS

++ endorsements

Exceptional Children

Cross Categorical (mildly/moderately disabled)
Severely/Profoundly Disabled

Mentally Disabled

Visually Impaired

Behaviorally/Emotionally Disabled

Learning Disabled

Academically Gifted

Deaf and Hard of Hearing

Special Education: General Curriculum
Special Education: Adapted Curriculum

" no longer issued



SBE Meeting 09/2009 Attachment : TCP 2
EXECUTIVE SUMMARY

Title: Proposed Qualifying Score for the Revised School Leaders Licensure Assessment School Leadership
Series

Type of Executive Summary:

[ ] Consent [X] Action [ Action on First Reading [ Discussion [ Information

Policy Implications:
[ ] Constitution
[ ] General Statute #
X SBE Policy #TCP-A-003
X SBE Policy Amendment
] SBE Policy (New)
L] APA#

[ ] APA Amendment

] APA (New)

[] Other

Presenter(s): Mrs. Susan T. Ruiz (Section Chief, Teacher Licensure Section)

Description:

On April 21-22 and May 12-13, 2009 Educational Testing Service (ETS) convened two distinct expert panels to
conduct Multi-State Standard Setting studies for the revised School Leaders Licensure Assessment (SLLA).
Panelists from North Carolina and 16 other states were asked to review the updated test for the purpose of
recommending a qualifying score to the departments of education in participating states. Initially in the test
regeneration process, and prior to the standard setting studies, updated SLLA test content was defined by a National
Advisory Committee of experts, aligned with Interstate School Leaders Licensure Consortium (ISLLC) Standards
for School Leaders, and confirmed by a national survey of practioners. The updated core content remains
appropriate for assessment of individuals seeking licensure as North Carolina School Executives. However, the
structure and formating of the test have been revised.

Resources:
None

Input Process:
ETS Staff, DPI Staff, and School Administration Expert Panels

Stakeholders:
Prospective School Executives, LEAs, and IHEs

Timeline For Action:
The recommendation is presented for action. It will become effective upon State Board approval.

Recommendations:

It is recommended that the State Board of Education approve a qualifying scaled score of 163 for the revised SLLA
School Leadership Series as the equivalent of the current score of 155. The revised SLLA test will be administered
beginning in September, 2009. Upon the Board's approval of the recommended score, and during the interim of
implementation of revised IHE approved programs, policy will be developed to align licensure requirements for out-
of-state and in-state School Executive applicants.

Audiovisual equipment requested for the presentation:
[ ] Data Projector/Video (Videotape/DVD and/or Computer Data, Internet, Presentations-PowerPoint preferred)
Specify:

[ ] Audio Requirements (computer or other, except for PA system which is provided)




Specify:
] Document Camera (for transparencies or paper documents — white paper preferred)

Seconded By:

Motion By:

Vote:  Yes No Abstain

Approved Disapproved Postponed Revised
Linda Jones (807-3355)

*Person responsible for SBE agenda materials and SBE policy updates:



NORTH CAROLINA STATE BOARD OF EDUCATION
Policy Manual

Policy Identification

Priority: Twenty-first Century Professionals
Category: Licensure

Policy ID Number: TCP-A-003

Policy Title: Policies on Testing Requirements

Current Policy Date: 05/07/2009, 09/03/09

Other Historical Information: Previous Board dates: 11/02/1994, 02/06/1997, 06/15/1997,
09/04/1997, 11/06/1997, 03/05/1998, 12/03/1998, 04/01/1999, 07/01/1999, 08/05/1999,
01/12/2000, 07/13/2000, 12/07/2000, 03/07/2002, 06/05/2003, 7/1/2003, 6/30/2005, 10/6/2005,
01/05/2006, 05/04/2006, 07/06/2006, 12/07/2006, 03/01/2007, 05/05/2007, 06/07/2007,
03/06/2008, 05/07/2009

Statutory Reference: PL 107-110, the No Child Left Behind Act of 2001

Administrative Procedures Act (APA) Reference Number and Category: 16NCAC 6C.0310

Policies on Testing Requirements
3.00 Teacher Education Program Admission
Undergraduate degree-seeking student must satisfactorily complete the Praxis | (Pre-

Professional Skills Test [PPST] or Computer Based Test [CBT]) for formal admission to
approved teacher education program in North Carolina IHEs. The required scores follow:

PPST Reading 176
PPST Writing 173
PPST Mathematics 173
CBT Reading 323*
CBT Writing 319*

CBT Mathematics 318*

Individuals with a composite score of 522 on the PPST Reading, Writing, and Mathematics
exams, or a composite score of 960 on the CBT Reading, Writing, and Mathematics exams, shall
be deemed to have satisfied this requirement.



* Note: ETS no longer offers the CBT Reading, Writing, or Mathematics exams; however, the scores for the CBT
tests are reportable for ten years.

Individuals with a total SAT score of 1100 are exempt from Praxis | testing requirements for
teacher education program admission.

Individuals with a total SAT score of less than 1100, but a score of at least 550 on the Verbal test
are exempt from the Preprofessional Skills Tests in Reading and Writing for teacher education
program admission.

Individuals with a total SAT score of less than 1100, but a score of at least 550 on the Math test
are exempt from the Preprofessional Skills Test in Mathematics for teacher education program
admission.

Individuals with a composite ACT score of 24 are exempt from Praxis | testing requirements for
teacher education program admission.

Individuals with a composite ACT score of less than 24, but with a score of at least 24 on the
English test are exempt from the Preprofessional Skills Tests in Reading and Writing for teacher
education program admission.

Individuals with a composite ACT score of less than 24, but a score of at least 24 on the Math
test are exempt from the Preprofessional Skills Test in Mathematics for teacher education
program admission.

3.10 Testing Requirements for a North Carolina License

Individuals seeking a North Carolina professional educator’s license must meet the testing
requirements established by the State Board of Education to be issued a clear license. Current
testing requirements are at the end of this section.

3.20 Adding Areas to an Existing License

Individuals who hold a clear teaching license in one area can add an additional teaching area to
the license by completing an approved teacher education program in the additional area and
meeting the federal requirement to be “highly qualified” in the additional teaching area or by
satisfying Praxis Il testing requirements for the additional area. Individuals who hold a clear
teaching license can also add a language area to the license by earning a rating of at least
“Intermediate High” proficiency on the ACTFL (American Council on the Teaching of Foreign
Languages) Oral Proficiency Test, and, if available, the Writing Proficiency Test.

Individuals adding administrative and/or student services areas must satisfy the Praxis Il testing
requirements for these areas.



REQUIRED

SCORE ON

SUBJECT
AREA OF LICENSURE CODE REQUIRED TESTS | ASSESSMENT

Preschool/Elementary
Birth through Kindergarten 014 None**
Elementary (K-6) 025 0011 and 0012 313 (total score)
Preschool Add-on 015 none
Middle Grades
Language Arts 78180 0049 145
Mathematics 78200 0069 141
Science 78300 0439 134
Social Studies 78400 0089 149
Agriculture 78700 none
Business 78760 none
Health Occupations 78720 none
Family & Consumer Sciences 78710 none
Marketing 78730 none
Technology 78820 none
Secondary
Anthropology 433 0081 & 0084 320 (total score)
Bible 905 none
Biology 310 0235 & 0234 302 (total score)
Business Education 600 0100 580
Chemistry 330 0245 & 0483 307 (total score)
Earth Science 302 0571 136
Economics 431 0081 & 0084 320 (total score)
English 100 0041 & 0043 321 (total score)
French 510 0171 & 0173 335 (total score)
Geography 410 0081 & 0084 320 (total score)
German 530 0181 153
History 420 0081 & 0084 320 (total score)
Latin 590 0600 570
Mathematics 200 0061 & 0065 281 (total score)
Physics 320 0260 510
Political Science 405 0081 & 0084 320 (total score)
Russian 580 none
0435 & 0483 - 305
0435 & 0435 & 0234 - 303

Science (comprehensive) 300 either 0483 or 0234 (total score)




REQUIRED

SCORE ON
SUBJECT
AREA OF LICENSURE CODE REQUIRED TESTS | ASSESSMENT
Social Studies (comprehensive) 400 0081 & 0084 320 (total score)
Sociology 432 0081 & 0084 320 (total score)
Spanish 520 0191 & 0192 327 (total score)
Special Subject Areas (K-12)
Art 810 0131 & 0133 322 (total score)
Dance 805 none
English as a Second Language 110 0360 520
French 511 0171 & 0173 335 (total score)
German 531 0181 153
Health Specialist 098 0550 640
Junior ROTC 999 none
Music 800 0111 & 0113 299 (total score)
Physical Education 090 0091 152
Reading (bachelor's level) 190 0200 540
Reading (graduate level) 190 0300 570
Safety and Driver Education 096 none
Spanish 521 0191 & 0192 327 (total score)
Speech Communication 109 0220 560
Theater Arts 108 none
xceptional Children
Academically Gifted 88087 none
Special Education: Adapted 0544 = 144
Curriculum 88092 0544 and 0511 0511 = 148
Special Education: General 0542 =159
Curriculum 88091 0542 and 0511 0511 =148
0371 =147
Behaviorally/Emotionally Disabled 88085 0371 and 0511 0511 =148
0352 =136
Cross Categorical 88001 0352 and 0511 0511 = 148
Hearing Impaired 88088 None
0321 =144
Mentally Disabled 88081 0321 and 0511 0511 = 148
Severely Profoundly Mentally 0321 =144
Disabled 88002 0321 and 0511 0511 =148
0381 =139
Learning Disabled 88086 0381 and 0511 0511 =148
Visually Impaired 88083 0280 550

Career-Technical Education




REQUIRED
SCORE ON
SUBJECT
AREA OF LICENSURE CODE REQUIRED TESTS | ASSESSMENT
Agricultural Education 700 none
Career Development Coordinator 747 none
Handicapped/Disadvantaged 770 none
Health Occupations Education 720 none
Family & Consumer Sciences 710 0120 540
Marketing Education 730 0560 690
Technology Education 820 0050 580
Trade and Industrial Education 740 none
Business Education 760 0100 580
Special Services Personnel
Counselor 005 0420 570
School Social Worker 006 none
School Psychologist 026 0400 620
Media Coordinator 076 0310 610
Audiologist 88003 0340 590
Speech-Language Pathologist 88082 0330 550
Instructional Technology Specialist
— Telecommunications 074 none
Administrative/Supervisory
School Administrator— School Leaders
Superintendent 011 Licensure Assessment 155,163
School Leaders
School Administrator—Principal 012 Licensure Assessment 155,163
Curriculum-Instructional Specialist 113 0410 590
Instructional Technology Specialist
— Computers 077 none
Media Supervisor 078 0410 590
Career-Technical Education
Director 711 0410 590
Exceptional Children Program
Administrator 88099 0410 590

*x Although no test is required for the Birth-Kindergarten (B-K) license, B-K teachers may
be designated “designated “highly qualified” to teach kindergarten by earning a score of
155 or higher on Praxis test 0022.



Recommendation of a Qualifying Score
for the New School Leaders Licensure Assessment (SLLA)

School Leadership Series exams undergo regular regeneration every five years, unless warranted on a
more frequent basis, as a part of the revisions process of Educational Testing Service (ETS). The School
Leaders Licensure Assessment (SLL A) has just been updated. Steps for the revision process, in general,
are bulleted below.

» SLLA Test content was updated in accordance with Interstate School Leaders Licensure
Consortium (ISLLC) Standards for School Leaders.

» A National Advisory Committee of experts practitioners and preparation faculty defined the
content of the revised exam.

» A national survey of practitioners confirmed the content.

» Two separate Multi-State Standard Setting Studies were conducted to recommend a qualifying
score to the various state departments of education.

New SLLA Test Specifications and Qualifying Score Recommendation:
» 4 hours total allotted to complete the exam
o Section | - 2 hours and 20 minutes allotted for 100 scenario-based multiple-choice
guestions.

o Section Il - 1 hour and 40 minutes allotted for 7 constructed-response questions that
require written answers based on scenarios and sets of supplementary documents that a
school leader might encounter.

Recommended Qualifying Score for the New SLLA - starting September 12, 2009

Recommended Scaled Cut Score Scale
Score
163 100-200 pt. scale

Rationale for New SLLA Qualifying Score:

1. Based upon the recommendation of the two Multi-State Standard Setting Panels, a cut score of 163 is
appropriate in that it falls within the safe range of recommended study scores. Panel One
recommended a cut score of 162 and Panel Two put forward a qualifying score of 164.

2. There is currently no data on the new SLLA test so the recommended score is in accordance with
the findings of the Standards Setting Studies. After two years of performance data have been
collected, we will review the data and recommend an adjustment to the score if warranted.

3. InJanuary 2008, the State Board adopted Proposed Revision of the Teacher Education
Program Approval Process that included a change that would, “Replace the School Leaders
Licensure Assessment with a portfolio requirement that evidences school executive candidates meet
the standards for school executives”. Institutions are required to report to the State Board of
Education by July 1, 2009, how they have redesigned their programs to meet the new standards for




teachers and school executives. Redesigned higher education programs are scheduled to be fully
implemented at North Carolina IHEs not later than fall of 2010. The new SLLA test and cut score will
not affect the redesign of educator preparation programs across the state. However, it can be used to
determine licensure qualifications for in-state school administration program completers until school
executives’ assessment portfolio requirements are fully implemented. The new cut score can also be used
to determine qualifications of out-of-state school executive licensure applicants.



SBE Meeting 09/2009 Attachment TCP 3
EXECUTIVE SUMMARY

Title: Clarification of the Effective Date of the Adjusted Praxis 11 Score for Physical Education

Type of Executive Summary:
X] Action ] Action on First Reading  [_] Discussion [] Information

Policy Implications:
[] Constitution
[ ] General Statute #
X] SBE Policy # TCP-A-001
X SBE Policy Amendment
] SBE Policy (New)
[] APA#
[ ] APA Amendment
] APA (New)
[ ] Other

Presenter(s): Mrs. Susan T. Ruiz (Section Chief, Teacher Licensure Section)

Description:

In May, the State Board adjusted the required passing score for the Physical Education Praxis Il test from 158 to
152. An effective date of July 1, 2008 forward was established. The Board is asked to establish an effective date of
May 2, 2009 with the clarification that applicants for a physical education license with a score of 152 or higher on
the required Praxis Il exam for Physical Education will be deemed to have satisfied the testing requirement
regardless of when the test was taken.

Resources:
NA

Input Process:

The proposal was generated by staff.

Stakeholders:

Individuals with a K-12 teaching license

Timeline For Action:
The proposal is presented for approval this month. It will become effective upon Board approval.
Recommendations:

In May, the State Board adjusted the required passing score for the Physical Education Praxis Il test from 158 to
152. An effective date of July 1, 2008 forward was established. The Board is asked to establish an effective date of
May 2, 2009 with the clarification that applicants for a physical education license with a score of 152 or higher on
the required Praxis Il exam for Physical Education will be deemed to have satisfied the testing requirement
regardless of when the test was taken.

Audiovisual equipment requested for the presentation:

[] Data Projector/Video (Videotape/DVD and/or Computer Data, Internet, Presentations-PowerPoint preferred)
Specify:

[] Audio Requirements (computer or other, except for PA system which is provided)
Specify:

[] Document Camera (for transparencies or paper documents — white paper preferred)

Motion By: Seconded By:
Vote:  Yes No Abstain
Approved Disapproved Postponed Revised

*Person responsible for SBE agenda materials and SBE policy updates: _Linda Jones (807-3355)



SBE Meeting 9/2009 Attachment: TCP 4
EXECUTIVE SUMMARY
Title:  Final Decision in Contested Cases:

Courtney M. Sears vs. DPI; John David Erwin v. NC-DPI; Jennifer Satinsky v. NC-SBE; Allen M.
Coyle v. NC-SBE.

Type of Executive Summary:
[] Action X Action on First Reading [] Discussion [] Information

Policy Implications:
[ ] Constitution
X] General Statute #150B-36
] SBE Policy #
] SBE Policy Amendment
] SBE Policy (New)
L] APA#
[ ] APA Amendment
] APA (New)
[] Other

Presenter(s): Ms. Katie Cornetto (Staff Attorney, State Board of Education)
Description:
Courtney M. Sears filed a petition for a contested case to challenge DPI’s denial of Petitioner’s request for Graduate

Pay. The Administrative Law Judge granted Petitioner’s request.

John David Erwin filed a petition for a contested case to challenge DPI’s denial of credit for non-teaching work
experience. The Administrative Law Judge upheld the agency’s action.

Jennifer Satinsky filed a petition for a contested case to challenge DPI’s denial of Petitioner’s request for a waiver to
repay the NBPTS participation fee. The Administrative Law Judge upheld the agency’s action.

Allen M. Coyle filed a petition for a contested case to challenge DPI’s denial of Petitioner’s request for a waiver to
repay the NBPTS participation fee. The Administrative Law Judge upheld the agency’s action.

Resources:
NA

Input Process:
The administrative hearing process allows both parties to present evidence to an impartial fact-finder.

Stakeholders:
SBE, DPI, LEAs, Teachers

Timeline For Action:
The report is presented for action on first reading this month. This is a closed session item.

Recommendations:
The State Board shall issue a Final Agency Decision in each of the contested cases.

Audiovisual equipment requested for the presentation:

[ ] Data Projector/Video (Videotape/DVD andfor Computer Data, Internet, Presentations-PowerPoint preferred)
Specify:

[] Audio Requirements (computer or other, except for PA system which is provided)
Specify:

] Document Camera (for transparencies or paper documents — white paper preferred)




Seconded By:

Motion By:
Vote:  Yes No Abstain
Approved Disapproved Postponed Revised

*Person responsible for SBE agenda materials and SBE policy updates: Katie Cornetto (807-3406)



SBE Meeting 9/2009 Attachment TCP5

EXECUTIVE SUMMARY

Title: Recommendations from the Advisory Board on Requests for Exception from Teacher Licensing
Requirements

Type of Executive Summary:
[] Action X Action on First Reading [| Discussion [] Information

Policy Implications:

[ ] Constitution
[ ] General Statute #
X SBE Policy # TCP-A-021, TCP-B-009
] SBE Policy Amendment
] SBE Policy (New)
L]
L]
L]

APA #
APA Amendment
APA (New)

[] Other

Presenter(s): Ms. Shirley Harris (State Board of Education )

Description:

In April 2006 the Board adopted a policy to allow individuals who have not met licensing requirements due to
extenuating circumstances to request an exception from the requirement or an extension of time. The request must
include documents from the teacher, the principal, the superintendent, and the chair of the local board of education.
In June, a similar policy was approved to allow colleges and universities to submit requests for exception to Praxis |
testing requirements on behalf of students seeking admission to teacher education programs. Requests are evaluated
by a panel chaired by a member of the State Board. Panel recommendations will be presented in closed session.

Resources:
No additional resources are requested.

Input Process:
The requests for exception and supporting documentation are reviewed by the appeals panel. In addition, the
individual and the LEA/IHE seeking the exception are provided the opportunity to meet with the panel.

Stakeholders:
LEAs, teachers who have not been able to satisfy licensure requirements, prospective teachers who have not been
able to satisfy Praxis | testing requirements

Timeline For Action:
Panel recommendations will be presented in closed session.

Recommendations:
It is recommended that the actions related to each request be approved.

Audiovisual equipment requested for the presentation:
Data Projector/Video (Videotape/DVD and/or Computer Data, Internet, Presentations-PowerPoint preferred)
Specify:

[ ] Audio Requirements (computer or other, except for PA system which is provided)
Specify:

[ ] Document Camera (for transparencies or paper documents — white paper preferred)

Motion By: Seconded By:
Vote:  Yes No Abstain
Approved Disapproved Postponed Revised

*Person responsible for SBE agenda materials and SBE policy updates: _ Nadine C. Ejire 807-3340




NORTH CAROLINA STATE BOARD OF EDUCATION
Policy Manual

Policy Identification

Priority: Quality Teachers, Administrators, and Staff

Category: Licensure

Policy ID Number: QP-A-021

Policy Title: Procedure for Seeking Exception from Licensure Requirements

Current Policy Date: 04/06/2006

Other Historical Information:
Previous Board Dates: 05/05/2005

Statutory Reference:

Administrative Procedures Act (APA) Reference Number and Category:

*** Begin Policy *** (Do not tamper with this line)

The State Board of Education will consider requests for exceptions from licensure requirements
in State Board Policy due to extenuating circumstances for individuals who: (1) following initial
licensure, have not completed the course work required to maintain a license; OR (2) have not

met other licensure requirements.

Exception from Required Course Work

A local board of education may apply to the State Board of Education for a one-year exception
from licensure requirements for an individual who, due to extenuating circumstances, has not
completed the course work required to maintain a license. The application must include:

1. A document, signed by the individual, which includes:

a. A description of the extenuating circumstances that the teacher claims prevented him

or her from satisfying the requirements for licensure;

b. A request for an extension of his or her license for one additional year to complete the

course work required to maintain a license; and

c. An acknowledgment that the teacher understands that the materials submitted to the
State Board of Education in support of his or her request are public records subject to

disclosure under Chapter 132 of the North Carolina General Statutes.



A document, signed by the North Carolina principal who most recently supervised the
individual, which includes:

a. The dates the principal supervised the teacher;

b. Sufficient evidence of the individual’s academic and professional preparation to
satisfy the State Board of Education that the individual is competent to teach the
standard course of study and has demonstrated the ability to implement effective
educational methods that provide differentiated, individualized instruction,
assessment and remediation to all his or her students; and

c. A statement that in the principal’s opinion the teacher is competent to teach the
standard course of study and has demonstrated the ability to implement effective
educational methods that provide differentiated, individualized instruction,
assessment and remediation to the students in his or her classroom; and

d. A copy of any of the individual’s summative annual evaluations for the past three
years.

A document, signed by the superintendent of the local school system, which includes:

a. A statement certifying that, based upon a review of the individual’s and the
principal’s documentation and evidence, the superintendent believes the individual is
competent to teach the standard course of study and has demonstrated the ability to
implement effective educational methods that provide differentiated, individualized
instruction, assessment and remediation to the students in his or her classroom;

b. A list of the required course work that the applicant has completed,;

c. A description of the efforts that the local school administrative unit has made to assist
the teacher to complete the required course work;

d. A list of the required course work that the applicant must complete to qualify for a
license;

e. A description of the efforts that the local school administrative unit will make to
assist the teacher to complete the required course work during the next year of
teaching; and

f. A statement that the superintendent believes that the applicant is likely to complete
the required course work within the one-year extension.

A document, signed by the chair of the local board of education, which includes:
a. A certification that the local board of education has investigated the extenuating

circumstances that the teacher claims prevented him or her from completing the
required course work for a license without undue hardship;



b.

A statement that the local board of education is satisfied that the teacher’s description
of the circumstances is true;

A statement that the local board of education is satisfied that, due to the extenuating
circumstances, the teacher could not have completed the required course work for a
license without undue hardship;

A certification that the local board of education has approved the employment of the
teacher for the next school year, subject only to the State Board of Education’s
decision to grant the requested one-year extension of the teacher’s provisional license.

Exception from Other Licensure Requirements

A local board of education may apply to the State Board of Education for an exception from
licensure requirements for an individual who has not fulfilled licensure requirements, other than
course work, due to extenuating circumstances. The application must include:

1.

A document, signed by the individual, which includes:

a.

b.

A list of the licensure requirements from which he or she is requesting an exception;

A description of the extenuating circumstances that the individual claims prevented
him or her from fulfilling the licensure requirements; and

An acknowledgment that the individual understands that the materials submitted to
the State Board of Education in support of his or her request are public records
subject to disclosure under Chapter 132 of the North Carolina General Statutes.

If the individual is not currently employed in a North Carolina public school, the local
board shall submit:

Sufficient evidence of the individual’s academic and professional preparation to
satisfy the State Board of Education that the individual is competent to teach the
standard course of study and has demonstrated the ability to implement effective
educational methods that provide differentiated, individualized instruction,
assessment and remediation to all his or her students; and

A copy of any teaching evaluations the individual received during the past three
years.

If the individual is currently employed in a North Carolina public school, the local board
shall submit:

a.

Sufficient evidence of the individual’s academic and professional preparation to
satisfy the State Board of Education that the individual is competent to teach the
standard course of study and has demonstrated the ability to implement effective
educational methods that provide differentiated, individualized instruction,
assessment and remediation to all his or her students;
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b. A document, signed by the North Carolina principal who most recently supervised the
individual, which includes:

I. The dates the principal supervised the teacher;

ii. A statement that in the principal’s opinion the teacher is competent to teach the
standard course of study and has demonstrated the ability to implement effective
educational methods that provide differentiated, individualized instruction,
assessment and remediation to the students in his or her classroom; and

iii. A copy of any teaching evaluations the individual received during the past three
years.

A document, signed by the superintendent of the local school system, which includes:

a. A statement certifying that, based upon a review of the individual’s and the
principal’s documentation and evidence, the superintendent believes the individual is
competent to teach the standard course of study and has demonstrated the ability to
implement effective educational methods that provide differentiated, individualized
instruction, assessment and remediation to the students in his or her classroom;

b. A description of the deficiencies that prevent the individual from meeting licensure
requirements;

c. A description of any efforts that the local school system has made to assist the
individual to complete the licensure requirements; and

d. The reasons the superintendent believes that the individual should be granted a
license despite the failure to meet the licensure requirements.

A document, signed by the chair of the local board of education, which includes:

a. A certification that the local board of education has investigated the extenuating
circumstances that the individual claims prevented him or her from completing the
requirements for a license;

b. A statement that the local board of education is satisfied that the individual’s
description of the circumstances is true;

c. A statement that the local board of education is satisfied that, due to the extenuating
circumstances, the individual could not have completed the requirements for a
license without undue hardship;

d. A certification that the local board of education has approved the employment of the
teacher for the next school year, subject only to the State Board of Education’s
decision to grant the individual a license.



Decision of the State Board of Education

Upon the recommendation of the Chair, the State Board of Education shall appoint two or more
members of the Board and at least four professional educators to an Advisory Board on Requests
for Exception from Teacher Licensing Requirements. From those individuals appointed to the
Advisory Board, the Chair shall construct review panels consisting of no less than four
professional educators and one member of the State Board of Education. The panels shall
review those requests for exception from licensure assigned to them, evaluate the merits of the
requests and submit to the State Board of Education recommendations to grant or deny the
requests along with any other information the panels deem material.

Each review panel shall be chaired by a member of the State Board of Education. A panel may
require the representatives of the local school administrative unit which submitted the application
for exception as well as the individual in question to provide additional information, appear
before the panel, respond to questions, produce documents and otherwise cooperate with the
panel’s efforts to evaluate the merits of a request for exception. With the approval of the chair of
the panel, members may participate in panel meetings by telephone.

After it receives the panel’s recommendation, the State Board of Education shall make a decision
whether to grant or deny the requested exception, provided an extension for course work will not
extend the three-year time limit in which a lateral entry teacher must satisfy all course work and
testing requirements for a continuing license.

Nothing herein is intended to permit exceptions from licensure requirements mandated by State
or federal law.



NORTH CAROLINA STATE BOARD OF EDUCATION
Policy Manual

Policy Identification

Priority: Quality Teachers, Administrators, and Staff
Category: Teacher Education

Policy ID Number: QP-B-009

Policy Title: Procedure for Seeking Exception from Teacher Education Program Praxis |
Admission Requirements

Current Policy Date: June 1, 2006
Other Historical Information:
Previous Board Dates:

Statutory Reference:

Administrative Procedures Act (APA) Reference Number and Category:

*** Begin Policy *** (Do not tamper with this line)

An institution of higher education (IHE) may apply to the State Board of Education for an
exception from PRAXIS 1 for an individual who, due to extenuating circumstances, has not been
able to pass PRAXIS I. The application must include:

1. A document, signed by the individual, which includes:

a. Copies of the official scores for all the PRAXIS 1 tests that the individual has
taken;

b. A description of the extenuating circumstances that the individual claims
prevented him or her from passing PRAXIS I; and

C. An acknowledgment that the individual understands that the materials submitted
to the State Board of Education in support of his or her request are public records
subject to disclosure under Chapter 132 of the North Carolina General Statutes.

2. The dean of the school of education at the IHE shall submit:

a. Evidence that the individual has passed tests in reading, writing, and mathematics
sufficient to demonstrate that the individual is qualified to successfully complete
the teacher education program at the IHE and

b. A copy of the individual’s official transcript at the IHE.



Decision of the State Board of Education

Requests for exceptions to teacher education program Praxis | admission requirements will be
considered by the Advisory Board on Requests for Exception from Teacher Licensing
Requirements. The panel may require the dean of the IHE that submitted the application for
exception, as well as the individual seeking the exception, to provide additional information,
appear before the panel, respond to questions, produce documents and otherwise cooperate with
the panel’s efforts to evaluate the merits of the request for exception. With the approval of the
chair of the panel, members may participate in panel meetings by telephone.

After it receives the panel’s recommendation, the State Board of Education shall make a decision
whether to grant or deny the requested exception.



SBE Meeting 9/2009 Attachment: TCP 6
EXECUTIVE SUMMARY

Title: Proposed Standards for the Evaluation of School Psychologists

Type of Executive Summary:
[ ] Action ] Action on First Reading X] Discussion [ ] Information

Policy Implications:
[] Constitution
[] General Statute #
X SBE Policy #TCP-C-006
X] SBE Policy Amendment
[] SBE Policy (New)
[] APA#
[ ] APA Amendment
] APA (New)
[ ] Other

Presenter(s): Ms. Teresa A. Smith (K-12 Student Support Services Consultant, Division of K-12 Curriculum,
Instruction & Technology)

Description:

In June 2007, the State Board of Education approved new standards for the evaluation of teachers. In December
2008, the Board approved new standards for the evaluation of school counselors and school social workers. New
standards for the evaluation of school psychologists, aligned with the new teacher standards, have been developed
and are presented for discussion this month. When approved by the Board, the new standards will be the basis of the
new evaluation instrument for school psychologists, which are aligned with the new instruments that have been
developed by McREL.

Resources:
School psychology will be included in the next round of development and validation of new instruments.

Input Process:

Ad hoc committees were convened to draft the new standards. The draft standards were widely vetted including
distribution through the professional associations, NC Principal and Assistant Principals Association, university
training programs, student support services directors, exceptional children directors, and the NCDPI student support
services listserv. They were posted on DPI website and shared with the NC School Boards Association. In addition,
the draft standards were vetted with the NC Professional Teaching Standards Commission.

Stakeholders:

Timeline For Action:
The proposed standards are presented for discussion this month and will be presented for approval next month.
Upon SBE approval, work on the development and validation of a new instrument will begin.

Recommendations:
It is recommended that the State Board of Education approve the proposed standards for the evaluation of school
psychologists. It is also recommended that the job description be used as professional standards support document.

Audiovisual equipment requested for the presentation:
[] Data Projector/Video (Videotape/DVD and/or Computer Data, Internet, Presentations-PowerPoint preferred)
Specify:

[ ] Audio Requirements (computer or other, except for PA system which is provided)
Specify:




] Document Camera (for transparencies or paper documents — white paper preferred)

Seconded By:

Motion By:
Vote: Yes No Abstain
Approved Disapproved Postponed Revised

*Person responsible for SBE agenda materials and SBE policy updates: Linda Jones (807-3355)
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In compliance with federal laws, NC Public Schools administers all state-operated educational programs,
employment activities and admissions without discrimination because of race, religion, national or ethnic origin,
color, age, military service, disability, or gender, except where exemption is appropriate and allowed by law.
Inquiries or complaints should be directed to:

Dr. Rebecca Garland

Associate State Supt./Chief Academic Officer
Academic Services and Instructional Support
6368 Mail Service Center

Raleigh, NC 27699-6368

Telephone (919) 807-3200

Fax (919) 807-4065
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School Psychologist Job Description

Process

Representatives from school districts, institutions of higher education, professional organizations
and the Department of Public Instruction collaboratively prepared the 2009 School Psychologist
Job Description. Department staff acknowledges with deep appreciation and gratitude the

contributions of the following advisory committee members:

Name

Position

Organization

Ms. Laurie Bober

President and School
Psychologist

NC School Psychology Association
and Guilford County Schools

Ms. Kathy Boyd

Senior Staff Attorney

NC School Boards Association

Mr. Joe Bunch

Director of Intervention
Services/School Psychologist

Perquimans County Schools

Dr. Jim Deni

School Psychology Trainer
and Past President

Appalachian State University and
NC School Psychology Association

Ms. Wendy Fitch

Lead, School Psychologist

Cleveland County Schools

Ms. Doris Glass

School Psychologist

Charlotte-Mecklenburg Schools

Ms. Sarah Greene

Past President and School
Psychologist

NC School Psychology Association
and Wake County Public Schools

Ms. Linda Haigh

School Psychologist and
Member

Charlotte-Mecklenburg Schools
North Carolina School
Psychology Association

Dr. Caroline Hexdall

Exceptional Children School
Psychology Consultant and
Center for Development and
Learning at UNC-CH
(Effective July 1, 2008)

NC Department of Public Instruction
and Clinical Scientist and Licensed
Psychologist

Dr. Jenny Hiemenz

Exceptional Children School
Psychology Consultant and
Center for Development and
Learning at UNC-CH

NC Department of Public Instruction
and Clinical Scientist and Licensed
Psychologist

Dr. Steve Knotek

School Psychology Trainer

University of North Carolina-Chapel
Hill

Mrs. Cecelia Lee

School Psychologist

Rockingham County Schools




Ms. Gail Mclntosh

Lead, School Psychologist

Pitt County Schools

Ms. Carolyn McKinney

Executive Director

NC Professional Teaching Standards
Commission

Mr. Bob McLean

Lead, School Psychologist

Buncombe County Schools

Mr. Evan Myers

NCPAPA Past President and
Principal

NC Principals and Assistant
Principals Association and Davidson
County Schools

Dr. Lynne Myers

Lead, School Psychologist

Wake County Public Schools

Mr. Joe Parry-Hill

Personnel Analyst

NC Department of Public Instruction

Dr. Don Phipps

Director, Student Services

Cumberland County Schools

Dr. Charles Rudy

School Psychologist

Alleghany Public Schools

Dr. Ann Schulte

School Psychology Trainer

North Carolina State University

Mr. Larry Simmons

Section Chief, School
Personnel Support

NC Department of Public Instruction

Ms. Teresa A. Smith

K-12 Student Support
Services Consultant

NC Department of Public Instruction

Ms. Laura Snyder

Section Chief, Program
Improvement Development

NC Department of Public Instruction

Dr. Corliss Thompson-
Drew

Lead, School Psychologist

Winston-Salem Forsyth Schools

Ms. Mabel Tyberg

School Psychologist

Orange County Public Schools




Dr. Lori Unruh School Psychology Trainer Western Carolina University

Ms. Wendy Vavrousek Director, Exception Children | Franklin County Schools

Dr. Christy Walcott School Psychology Trainer East Carolina University

Director of Exceptional

Ms. Mary Watson Children

NC Department of Public Instruction

Ms. Karen West Director, Student Services Greensboro Public Schools

Section Chief, Instructional
Support & Related Services
Exceptional Children
Division

Mr. Tom Winton NC Department of Public Instruction

Additional input was gathered via feedback from distribution of the proposed school
psychologist job description draft at meetings, via e-mail listservs to school personnel, through
posting the job description on the DPI School Psychology web page, and via a zoomerang
survey.

Purpose and Background

This document is intended for use by North Carolina schools and local education agencies that
employ school psychologists. The 2009 North Carolina School Psychologist Job Description
represents a revision of the 1987 North Carolina School Psychologist Job Description. In
developing the 2009 job description, a variety of documents and relevant state policies and
statutes were consulted, including the State Board of Education’s Mission and Goals, State
Board of Education Policies TCP-C-003 and TCP-C-006, State General Statutes 115C-333 and
115C-335, North Carolina Standards for the Preparation of School Psychologists, current North
Carolina educational staff job descriptions and the draft of the North Carolina Professional
Standards for School Psychology, the WNational Association of School Psychologists’
Professional Conduct Manual, National Association of School Psychologists Guidelines for the
Provision of School Psychological Services, National Association of School Psychologists’
Standards for Training and Placement Programs in School Psychology, National Association of
School Psychologists’ Standards for the Credentialing of School Psychologists, National School
Psychology Certification System, and School Psychology: A Blueprint for Training and Practice
Il.




Role of the School Psychologist

School psychologists are often the only school-based mental health professionals trained in child
psychology, learning and development, school organization, and classroom learning
environments. School psychologists develop primary, secondary, and tertiary prevention
programs in such areas as dropout prevention, bullying, school violence, and school safety. They
have specialized training in psychological assessment, crisis response, individual and group
counseling, school-based consultation, and research.

In North Carolina, school psychologists are trained at the specialist-level or doctoral level.
Specialist-level programs consist of a minimum of three (3) years of full-time study that includes
at least 60 graduate semester hours in addition to 1,200 clock hours of supervised internship in
the public schools. Doctoral programs in school psychology consist of a minimum of four (4)
years of full-time study and a minimum of 90-semester hours of graduate study, including a
1,500 clock hour internship in schools and other settings.

School psychologists are specially trained to work with students, families, and educators by
meeting both educational and mental health needs in schools. They assist teachers, parents, and
students in understanding, preventing, and addressing learning, behavioral, developmental, and
emotional difficulties. This job description aligns with the North Carolina Professional School
Psychology Standards and supports the implementation of comprehensive school psychology
services in the public schools of North Carolina.



SCHOOL PSYCHOLOGIST
STUDENT SERVICES
JOB DESCRIPTION

POSITION: School Psychologist

REPORTS TO: Superintendent; Associate or Assistant Superintendent; Director;
Exceptional Children’s Director; Building Level Administrator; Level Il
or Level 111 School Psychologists.

PURPOSE: School psychologists help students succeed academically, socially, and
emotionally. They collaborate with educators, administrators, families,
and other mental health professionals to create safe, healthy, and
supportive learning environments for all students and strengthen
connections between home and school.

DUTIES AND RESPONSIBILITIES

I. FOUNDATIONS OF SCHOOL PSYCHOLOGY
School Psychologist:

Professional Legal, Ethical, and Professional Practice

e Practice in ways that meet all appropriate ethical, professional, and legal standards.

e Understand and apply federal, state, and local policies and regulations in the delivery of
school psychological services.

e Maintain confidentiality of student records and information.

e Use technology in ways that are consistent with ethical and responsible professional
practice.

Student Diversity in Development and Learning

e Recognize issues of diversity that affect routine interactions with other people and
organizations.

¢ Modify or adapt routine practice to effectively meet these diverse needs.

e Demonstrate sensitivity and skills needed to work with families, students, and staff from
diverse cultures and backgrounds.



Information Technology

Establish and maintain expertise in using technology such as data management, report
writing, web pages, literature reviews, and data analysis.

Use spreadsheets or other software programs to organize and graphically display data and
monitor progress when appropriate for use at the system, building, and individual student
level.

Research and Program Evaluation

Evaluate and synthesize a cumulative body of research findings as a foundation for
effective service delivery.

Collect, analyze, and interpret program evaluation data in applied settings.
Evaluate the effectiveness of school-based intervention plans.

School Systems Organizational Change, Policy Development, and School Climate

Understand the organization of schools and systems change to provide leadership in
developing and implementing early intervention and prevention programs.
Demonstrate knowledge and leadership when assisting in the development of school
policy that impacts student learning and safety.

Demonstrate knowledge of school and classroom climates and use such knowledge to
assist in developing school improvement plans and classroom interventions.

1. PROFESSIONAL PRACTICE COMPETENCIES

School Psychologist:

Home/School/Community Collaboration

Use empirically supported strategies to design, implement, and evaluate effective
policies.

Employ practices that promote home, school, and community partnerships and enhance
learning and mental health goals for students.

Identify diverse cultural issues, situations, and other factors that influence family, school,
and community interactions and address such issues when developing and providing
services.

Enhancement of Student Wellness, Social Skills, and Life Competencies

Demonstrate knowledge regarding the social, affective, and adaptive domains of child
development.

Identify and apply sound principles of behavior change within these domains to assist in
designing and implementing prevention and intervention programs.



Enhancement of Student Cognitive and Academic Skills

e Help schools develop challenging, but achievable, cognitive and academic goals for all
students.

e Collaborate with others to develop appropriate cognitive and academic goals for students
with different abilities, disabilities, strengths, needs, and develop interventions to achieve
these goals.

e Implement appropriate and alternative ways to monitor and assess the effectiveness of
interventions and individual student progress toward goals.

e Assess students’ cognitive abilities using a variety of instruments and techniques that are
appropriate for the individual student.

Systems-Based Service Delivery

e Provide leadership in developing a safe, caring, and inviting school with a sense of
community where contributions of all persons are valued, where there are high
expectations of excellence for all students, and where home-school-agency partnerships
are valued.

Data-Based Decision Making and Accountability

e Demonstrate expertise in collecting, managing, and interpreting various types of
individual and group data.

e Apply sound principles of data-based decision making to all aspects of practice (e.g.,
designing interventions, monitoring student progress, consulting with school
administrators, and disseminating intervention research findings within the school
setting).

Consultation and Collaboration

e Demonstrate strong interpersonal skills and the ability to work, communicate, and
collaborate effectively with teachers, other school staff, and families as part of a team
within the school setting.

e Ensure that students and families know about community services and programs and
assist them in accessing these, as appropriate.

Prevention, Early Intervention, and Crisis Management

e Participate in planning and implementing prevention programs to address the social and
affective needs of students (e.g., programs to address bullying, school violence, and
school safety).

e Have knowledge of universal screening, as well as early reading and math literacy.

e Participate in designing prevention and intervention methods to address programs that
influence student learning.



Group and Individual Counseling Techniques

e Provide direct services to individuals or groups of students (e.g., counseling, crisis
interventions, mentoring, and individual safety plans, when appropriate).

e Consult and confer with teachers, staff, and families about strategies to facilitate the
social and affective adjustment of students.

Promoting Safe and Effective Learning Environments

e Participate in planning and/or implementation of school or system-level crisis response.

e Identify resources and coordinate services with other professionals and/or agencies to
address students’ behavioral, affective, or social needs.

10



NORTH CAROLINA PROFESSIONAL SCHOOL PSYCHOLOGY STANDARDS

Every public school student will graduate from high school globally competitive for work and

postsecondary education and prepared for life in the 21% Century.
Mission of the North Carolina State Board of Education, August 2006

Vision for School Psychology

The demands of twenty-first century education dictate new roles for school psychologists.
School psychologists provide a wide variety of services that help students succeed academically,
socially, and emotionally. In collaboration with educators, parents/guardians, and other mental
health professionals’ school psychologists strive not only to create safe, healthy, and supportive
learning environments for all students but also strengthen connections between home and school.
Utilizing leadership, advocacy, and collaboration, school psychologists promote overall
academic success by providing services that enhance the student, school, home, and community
partnerships and alleviate barriers to learning.

In order to deliver a comprehensive school psychology program, school psychologists will
understand and demonstrate competency in the following areas:

Home/School/Community Collaboration

Prevention, Early Intervention, and Crisis Management

School Systems Organizational Change, Policy Development, and Climate
Consultation and Collaboration

Student Diversity in Development and Learning

Systems-Based Service Delivery

Enhancement of Student Cognitive and Academic Skills

Enhancement of Student Wellness, Social Skills, and Life Competencies
Promoting Safe and Effective Learning Environments

Group and Individual Counseling Techniques

Data-Based Decision Making, Accountability, and Problem-Solving
Research and Program Evaluation

Legal, Ethical, and Professional Practice

Information Technology

Intended Purpose of the Standards

The North Carolina School Psychology Standards serve as a guide for school psychologists as
they continue to improve their effectiveness. Therefore, it is imperative for the school
psychologist to provide services as part of a comprehensive, multi-disciplinary team with
complimentary knowledge, skills, and experiences.



The school psychology standards will:

» guide the development of the skills and knowledge germane to the school psychology
profession in the twenty-first century,

» provide the focus for schools and districts as they employ, support, monitor, and evaluate
their school psychologists, and

 assist higher education programs in aligning the content and requirements of school
psychology education curricula with expectations for practice.

Organization of the Standards

Standard: The Standard identifies the broad category of the school psychologist’s knowledge
and skills.

Summary: The Summary provides explicit descriptions of the Standard’s content.

Practices: The Practices define the various tasks undertaken to demonstrate the Standard. The
list of practices is not meant to be exhaustive.

Artifacts: The Artifacts provide examples of what the school psychologist might include as
evidence in meeting the Standards.

These Standards are intended for use by North Carolina schools and local education agencies that
employ school psychologists. In developing these standards, the following were considered: the
State Board of Education’s Mission and Goals; State Board of Education Policies QP-C-003 and
QP-C-006; State General Statutes 115C-333 and 115C-335; North Carolina Standards for the
Preparation of School Psychologists; the National Association of School Psychologists’
Professional Conduct Manual; Standards for Training and Field Placements Programs in
School Psychology; and School Psychology: A Blueprint for Training and Practice IlI.

STANDARD 1: SCHOOL PSYCHOLOGISTS DEMONSTRATE LEADERSHIP

School psychologists demonstrate leadership by promoting and enhancing the overall academic
mission by providing services that strengthen the student, school, home, and community
partnerships and alleviate barriers to learning in the twenty-first century. School psychologists
contribute significantly to the development of a healthy, safe, caring, and supportive learning
environment by advancing awareness and understanding of the social, emotional, psychological,
and academic needs of students. School psychologists understand the influences of school,
family, community, and cultural differences on academic achievement. School psychologists are
knowledgeable of relevant laws and policies and improve the school psychology profession by
demonstrating high ethical standards and following the codes of ethics set out for the profession.
School psychologists demonstrate leadership by participating in school and district-level
activities and committees to address system-level issues.




School Psychologists demonstrate leadership in the schools.

School psychologists work collaboratively with all school personnel to create a safe, positive
learning community and assist in facilitating problem solving. School psychologists provide
leadership and collaborate with other school personnel to provide effective school psychological
services. School psychologists analyze and use local, state, and national data to assist in the
development of prevention and intervention programs. Such programs assist in the development
of School Improvement Plan (SIP) goals and strategies that enhance student learning and
contribute to safe schools. School psychologists assist student learning by working
collaboratively with school personnel to design, implement, and evaluate the effectiveness of
core instruction and evidence-based interventions. They demonstrate expertise in collecting,
managing, and interpreting various types of individual and group data. School psychologists
assist in the planning of professional development opportunities for parents, teachers,
administrators, and the community to improve student academic outcomes. School psychologists
assist in promoting safe and effective learning environments. School psychologists collaborate
with their colleagues to hire, mentor, and support other school psychologists, thereby improving
the effectiveness of student support services in the schools.

e Work collaboratively with all school personnel to create a safe, positive learning
community

e Assist in facilitating problem-solving

» Provide leadership and collaborate with other school personnel to provide effective
school psychological services

» Analyze and use local, state, and national data to assist in the development of prevention
and intervention programs

e Assist in the development of School Improvement Plan (SIP) goals and strategies that
enhance student learning and contribute to safe schools

» Assist student learning by working collaboratively with school personnel to design,
implement, and evaluate the effectiveness of core instruction and evidence-based
interventions

» Demonstrate expertise in collecting, managing, and interpreting various types of
individual and group data

e Assist in the planning of professional development opportunities for parents, teachers,
administrators, and the community to improve student academic outcomes

e Assist in promoting safe and effective learning environments

o Collaborate with colleagues to hire, mentor, and support other school psychologists

School Psychologists enhance the school psychology profession.

School psychologists strive to enhance the school psychology profession. School psychologists
actively participate in and advocate for decision-making structures in education and government
that utilizes the expertise of school psychologists. School psychologists communicate the goals
of the school psychological services to stakeholders. School psychologists maintain current and
appropriate resources for students, parents, school, home, and community. School psychologists
promote professional growth and collaborate with their colleagues, professional associations, and
school psychology training programs to improve the profession.



» Enhance the school psychology profession

 Participate in and advocate for decision-making structures in education and government
that utilizes the expertise of school psychologists

« Communicate the goals of the school psychological services to stakeholders

« Maintain current and appropriate resources for students, parents, school, home, and
community

» Promote professional growth and collaborate with colleagues, professional associations,
and school psychology training programs to improve the profession

School Psychologists advocate for students, families, schools, and communities.

School psychologists advocate for positive change in policies and practices affecting student
learning. School psychologists share individual, classroom, building, and system data with
administrators to promote school improvement and student outcomes. School psychologists
support the School Improvement Plan (SIP) and student academic success through developing
and utilizing internal and external partnerships and resources. School psychologists use data to
monitor, evaluate, and adjust evidence-based interventions for students with behavioral,
academic, affective, or social needs. School psychologists collaborate with other educators in
implementing initiatives to alleviate the educational and mental health needs of students to
improve student learning and to create safe learning environments. School psychologists provide
direct services to individuals and groups of students to improve student learning. School
psychologists promote family involvement in the educational process.

» Advocate for positive change in policies and practices affecting student learning

e Share individual, classroom, building, and system data with administrators to promote
school improvement and improved student outcomes

e Support the School Improvement Plan (SIP) and student academic success through
developing and utilizing internal and external partnerships and resources

o Use data to monitor, evaluate, and adjust evidence-based interventions for students with
behavioral, academic, affective, or social needs

» Collaborate with other educators in implementing initiatives to alleviate the educational
and mental health needs of students to improve student learning and to create safe
learning environments

» Provide direct services to individuals and groups of students to improve student learning

e Promote family involvement in the educational process

School Psychologists demonstrate high ethical standards.

School psychologists practice in ways that meet all appropriate ethical, professional, and legal
standards. School psychologists demonstrate ethical principles, including honesty, integrity, fair
treatment, and respect for others. School psychologists maintain confidentiality with student
records and information. They recognize the limits of their expertise when providing student
support services and utilize other resources as necessary. School psychologists deliver services
consistent with the ethical principles and professional standards set forth by the National
Association of School Psychologists (NASP) http://nasponline.org/standards/ethics.aspx), and/or
American Psychological Association (APA) (http://www.apa.org/ethics), the Code of Ethics for




North Carolina Educators (effective June 1, 1997), and the Standards for Professional Conduct
adopted April 1, 1998 (http://www.ncptsc.org).

o Meet all appropriate ethical, professional, and legal standards

» Demonstrate ethical principles, including honesty, integrity, fair treatment, and respect
for others.

» Maintain confidentiality with student records and information

e Recognize limits of expertise when providing student support services and
utilize other resources as necessary

 Deliver services consistent with ethical principles and professional standards set forth
by the National Association of School Psychologists (NASP), and/or American
Psychological Association (APA), the Code of Ethics for North Carolina Educators, and
the Standards for Professional Conduct

STANDARD 2: SCHOOL PSYCHOLOGISTS PROMOTE A RESPECTFUL
ENVIRONMENT FOR DIVERSE POPULATIONS

School psychologists promote a safe, positive, and respectful learning environment in which
individual differences are valued. School psychologists demonstrate sensitivity and skills needed
to work with families, students, and staff from diverse cultures and backgrounds. They
incorporate information about student backgrounds when designing interventions, conducting
assessments, and providing consultation. School psychologists use knowledge of language
development, including knowledge of second language acquisition, when evaluating and
working with students of diverse language backgrounds. School psychologists collect and
analyze local, state, and national data to assist in designing, implementing, and evaluating
programs that reduce school violence and improve school safety. School psychologists promote
fairness and social justice in educational programs and services. They utilize a problem-solving
framework when addressing the needs of diverse populations.

School Psychologists promote an environment in which each student has positive nurturing
relationships with caring adults.

School psychologists encourage an environment that is inviting, respectful, supportive, inclusive,
and flexible. School psychologists provide developmentally appropriate and prevention-oriented
strategies to nurture students’ relationships with caring adults. School psychologists advocate for
student and family involvement in the educational process at all levels. School psychologists
consider relevant individual differences (e.g., developmental level, cultural background, and area
of disability) when selecting assessment procedures and when recommending educational
services or interventions. School psychologists demonstrate sensitivity to issues related to
disproportionality of minority populations in special education. They use knowledge of school
climate to assist school personnel in assessing, analyzing, designing, implementing, and
evaluating interventions that lead to positive and respectful learning environments for all
students.




» Provide developmentally-appropriate and prevention-oriented strategies that nurture
students’ relationships with caring adults

e Advocate for student and family involvement in the educational process at all levels

» Consider relevant individual differences when selecting assessment procedures and when
recommending educational services or interventions

» Demonstrate sensitivity to issues related to disproportionality of minority populations in
special education

» Use knowledge of school climate to assist school personnel in assessing, analyzing,
designing, implementing, and evaluating interventions that lead to positive and respectful
learning environments for all students

School Psychologists use a global perspective to embrace diversity in the school, home, and
community.

School psychologists recognize issues of diversity that affect their interactions with other people
and organizations. School psychologists demonstrate their knowledge of diverse cultures and
their role in shaping global issues. School psychologists recognize the influence of race,
ethnicity, gender, religion, and other aspects of culture on a student’s development and
personality. School psychologists strive to understand how a student’s culture and background
may influence his or her school performance. School psychologists provide professional
development opportunities on the topic of diversity for parents, teachers, administrators, and the
community. School psychologists demonstrate sensitivity and skills needed to work with
families, students, and staff from diverse cultures and background. School psychologists modify
or adapt their practices in order to effectively meet diverse needs.

e Recognize issues of diversity that affect their interactions with other people and
organizations

» Demonstrate their knowledge of diverse cultures and their role in shaping global issues

» Recognize the influence of race, ethnicity, gender, religion, and other aspects of culture
on a student’s development and personality

e Understand how a student’s culture and background may influence his or her school
performance

» Provide professional development opportunities on the topic of diversity for parents,
teachers, administrators, and the community

o Demonstrate sensitivity and skills needed to work with families, students, and staff from
diverse cultures and background

» Modify or adapt their practices in order to effectively meet diverse needs

School Psychologists support high expectations for all students.

School psychologists maintain high expectations, including graduation from high school, for
students of all backgrounds. School psychologists appreciate differences and value the
contributions of each student in the learning environment by building positive, appropriate
relationships. School psychologists assist students, individually and in groups, in developing
social, affective, and adaptive skills. School psychologists understand learning and instruction
and use such knowledge to assist school personnel in developing evidence-based interventions



that support and encourage high expectations for all students. They understand the importance of
early reading and math literacy in supporting high expectations for all students and promoting
high school graduation rates. School psychologists assist school personnel in the assessment,
analysis, design, implementation, and evaluation of prevention and intervention programs to
promote effective early reading and math literacy skills for all students.

e Maintain high expectations for all students

e Appreciate differences and value the contributions of each student in the learning
environment by building positive, appropriate relationships

e Assist students, individually and in groups, in developing social, affective, and
adaptive skills

e Understand learning and instruction and use such knowledge to assist school
personnel in developing evidence-based interventions that support and encourage
high expectations for all students

e Understand the importance of early reading and math literacy in supporting high
expectations for all students and promoting high school graduation rates

e Assist school personnel in the assessment, analysis, design, implementation, and
evaluation of prevention and intervention programs to promote effective early
reading and math literacy skills for all students

School Psychologists provide services that benefit students with unique needs.

School psychologists collaborate with administrators, teachers, and a range of specialists to help
meet the unique needs of all students. School psychologists are knowledgeable about and skillful
in using a problem-solving process to identify various assessment measures regarding academic
achievement, cognitive, behavioral, affective, social, and adaptive functioning. They use data
from multiple sources to develop evidence-based interventions for students whose specific
behavioral, affective, or social needs have an impact on their own learning. School psychologists
use data to monitor, evaluate, and adjust interventions for students with behavioral, affective, or
social needs. School psychologists understand the physical and mental health conditions of
children and adolescents. They provide leadership and participate in collecting needs assessment
data to identify service gaps in meeting the social, affective, and developmental needs of
children. School psychologists provide counseling to individuals or groups of students as
appropriate. School psychologists demonstrate sensitivity to issues related to disproportionality
of minority populations in special education.

e Collaborate with administrators, teachers, and a range of specialists to help meet the
unique needs of all students

e Are knowledgeable about and skillful in using a problem-solving process to identify
various assessment measures regarding academic achievement, cognitive, behavioral,
affective, social, and adaptive functioning

o Use data from multiple sources to develop evidence-based interventions for students
whose specific behavioral, affective, or social needs have an impact on their own learning

o Use data to monitor, evaluate, and adjust interventions for students with behavioral,
affective, or social needs

» Understand the physical and mental health conditions of children and adolescents



» Provide leadership and participate in collecting needs assessment data to identify service
gaps in meeting the social, affective, and developmental needs of children

e Provide counseling to individuals or groups of students as appropriate

» Demonstrate sensitivity to issues related to disproportionality of minority populations in
special education

School Psychologists work collaboratively with students and families.

School psychologists recognize that educating students is a shared responsibility involving the
students, schools, families, and communities. School psychologists improve communication and
collaboration among the student, school, home, and community in order to promote trust and
understanding and build partnerships among the student, school, home, and community. School
psychologists use a problem-solving process to seek solutions to barriers that inhibit effective
family and community involvement in the students’ education. School psychologists participate
in planning and implementing prevention programs to address the social and affective needs of
students, including school or system-level crisis response.

e Recognize that educating students is a shared responsibility involving the students,
schools, families, and communities

« Improve communication and collaboration among the student, school, home, and
community

e Promote trust and understanding and build partnerships among the student, school,
home, and community

e Use a problem-solving process to seek solutions to barriers that inhibit effective family
and community involvement in the students’ education

 Participate in planning and implementing prevention programs to address the social and
affective needs of students

STANDARD 3: SCHOOL PSYCHOLOGISTS USE THEIR KNOWLEDGE OF THE
SCHOOL ENVIRONMENT, CHILD DEVELOPMENT, AND CURRICULUM AND
INSTRUCTION TO IMPROVE STUDENT ACHIEVEMENT

School psychologists align their services to support the North Carolina Standard Course of
Study and best practices. School psychologists incorporate information about students’ ethnic,
racial, language, cultural, or socio-economic backgrounds when providing consultations,
conducting evaluations, and designing interventions. School psychologists demonstrate
knowledge of learning, child development, language development, curricula, and instruction in
the development of evidence-based academic interventions. School psychologists have
knowledge of universal screening, early reading and math literacy. They participate in designing
prevention and intervention methods to address problems that impact student learning. School
psychologists assist teachers and administrators in collecting and analyzing data to effectively
design and implement programs that influence learning and behavior. School psychologists
participate in the implementation and evaluation of programs that promote safe schools and




communities. School psychologists participate in the development of school improvement plans
to improve the school climate, student learning, and instruction.

School Psychologists deliver comprehensive services unique to their specialty area.

School psychologists possess a rich and deep understanding of students, schools, families, and
communities. School psychologists utilize skills such as assessment, consultation, counseling,
and collaboration to create and provide developmentally-appropriate and targeted interventions
to meet the identified needs of students, schools, families, and communities. School
psychologists support and encourage student and family involvement. School psychologists
provide and interpret information about relevant research findings to school personnel, parents,
and the public. School psychologists assist in the development, implementation, and evaluation
of school-wide or system-wide early screenings, programs, and interventions based on needs
assessments and other relevant data.

» Understand students, schools, families, and communities

 Utilize assessment, consultation, counseling, and collaboration skills to create and
provide developmentally-appropriate and targeted interventions to meet the identified
needs of students, schools, families, and communities

e Support and encourage student and family involvement

» Provide and interpret information about relevant research findings to school personnel,
parents, and the public

o Assist in development, implementation, and evaluation of school-wide or system-wide
early screenings, programs, and interventions based on needs assessments and other
relevant data

School Psychologists recognize the relationship between the school environment,
curriculum and instruction, and the impact on the student learner.

School psychologists understand the link between school psychological services and the North
Carolina Standard Course of Study. School psychologists understand the implications of
demographic and socio-economic factors that influence student achievement. School
psychologists communicate and collaborate effectively with teachers, other staff members, and
families as part of a problem-solving team within the school setting. School psychologists
communicate and collaborate effectively with community professionals and agencies (e.g., local
physicians and mental health care providers) regarding student and school-related issues and
identify appropriate resources, facilitate access to services, and coordinate services as
appropriate. School psychologists understand the way the relationship between school and
classroom environment and curriculum and instruction can affect student learning. They use a
problem-solving process to design, implement, and evaluate evidence-based intervention to
improve student learning. They assist school staff in collecting and analyzing progress
monitoring data to evaluate instruction and interventions.

o Understand the link between school psychological services and the North Carolina
Standard Course of Study
» Understand the implications of demographic and socioeconomic factors that influence



student achievement

o Communicate and collaborate effectively with teachers, other staff members, and families
as part of a problem-solving team within the school setting

« Communicate and collaborate effectively with community professionals and agencies
regarding student and school-related issues and identify appropriate resources, facilitate
access to services, and coordinate services as appropriate

e Understand the way the relationship between the school and classroom environment and
curriculum and instruction can affect student learning

e Use a problem-solving process to design, implement, and evaluate evidence-based
interventions to improve student learning

 Assist school staff in collecting and analyzing progress monitoring data to evaluate
instruction and interventions

School Psychologists facilitate student acquisition of twenty-first century skills.

School psychologists are knowledgeable about the social, affective, and adaptive domains of
child development. School psychologists identify and apply sound principles of behavior change
within the social, affective, and adaptive domains in order to help design and implement
prevention and intervention programs. School psychologists incorporate twenty-first century life
skills deliberately, strategically, and broadly into their services. These skills include leadership,
ethics, accountability, adaptability, personal productivity, personal responsibility, interpersonal
skills, self-direction, and social responsibility. School psychologists help students understand the
relationship between the North Carolina Standard Course of Study and twenty-first century
content, which includes global awareness, financial, economic, business and entrepreneurial
literacy, civic literacy, and health and wellness awareness. School psychologists facilitate student
understanding of twenty-first century content relevant to academic, social, affective, and
adaptive success. They collaborate with administrators to address school and/or system needs
and priorities.

» Are knowledgeable about the social, affective, and adaptive domains of child
development

« Identify and apply sound principles of behavior change within the social, affective, and
adaptive domains in order to help design and implement prevention and intervention
programs

 Incorporate twenty-first century life skills deliberately, strategically, and broadly into
their services

» Understand the relationship between the North Carolina Standard Course of Study and
twenty-first century content, which includes: global awareness, financial, economic,
business and entrepreneurial literacy, civic literacy, and health and wellness awareness

 Facilitate student understanding of twenty-first century content relevant to academic,
social, affective, and adaptive success

o Collaborate with administrators to address school and/or system needs and priorities
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School Psychologists develop comprehensive school psychological services that are relevant
to all students.

School psychologists use data to develop comprehensive psychological services that are relevant
to all students. They consult and confer with teachers, staff, and families about strategies to
facilitate the social, emotional, and affective adjustment of all students. School psychologists
participate in the planning and implementation of prevention and intervention programs to
address the social and affective needs of all students. They incorporate into their programs the
life and leadership skills students need to be successful in the twenty-first century. School
psychologists use findings from intervention research when designing educational or mental
health intervention programs for students.

o Use data to develop comprehensive psychological services that are relevant to all students

» Consult and confer with teachers, staff, and families about strategies to facilitate the
social, emotional, and affective adjustment of all students

 Participate in the planning and implementation of prevention and intervention programs
to address the social and affective needs of all students

 Incorporate into their programs the life and leadership skills students need to be
successful in the twenty-first century

e Use findings from intervention research when designing educational or mental health
intervention programs for students

STANDARD 4: SCHOOL PSYCHOLOGISTS SUPPORT STUDENT LEARNING
THROUGH THE USE OF A SYSTEMATIC PROBLEM-SOLVING APPROACH

School psychologists understand how social, emotional, psychological, and environmental
factors influence students’ academic performance and achievement. School psychologists use a
problem-solving process to assist in early identification of student learning problems. They use
an ecological perspective to assess students’ cognitive and academic performance using a variety
of instruments and techniques. School psychologists assist school staff in the collection of
universal screening data and progress monitoring data. This data is then used to adjust academic
instruction and interventions.

School Psychologists use a variety of strength-based methods.

School psychologists help schools develop challenging, but achievable, cognitive and academic
goals for all students. School psychologists collaborate and consult with education stakeholders
to develop appropriate cognitive and academic goals for students with different abilities,
strengths, needs, and interventions to achieve these goals through involvement in problem-
solving teams or in school-wide screening efforts. When working with teachers, administers, and
families school psychologists utilize a strength-based approach that influences learning and
behavior. School psychologists also use a strength-based approach when selecting assessment
instruments to identify learning and behavior problems.
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» Develop challenging, but achievable, cognitive and academic goals for all students

» Collaborate and consult with education stakeholders to develop appropriate cognitive and
academic goals for students with different abilities, strengths, needs, and interventions
to achieve these goals through involvement in problem-solving teams or in school-wide
screening efforts

 Utilize a strength-based approach that influences learning and behavior

» Use a strength-based approach when selecting assessment instruments to identify learning
and behavior problems

School Psychologists help students develop critical thinking and problem solving skills.

School psychologists address issues that interfere with students’ ability to problem solve and
think critically. School psychologists are knowledgeable about and skillful in the use of various
evaluative techniques (e.g., behavioral observations, functional behavioral assessments, student,
parent, and staff interviews, and threat assessments) regarding behavioral, affective, social, and
adaptive functioning. School psychologists assist students in developing skills necessary to
communicate effectively, synthesize knowledge, think creatively, and make informed decisions
through direct services to individuals or groups of students (e.g., counseling, crisis intervention,
mentoring, and individual safety plans as appropriate). School psychologists use a broad array of
assessment procedures within a problem-solving model consistent with prevailing professional
standards.

o Address issues that interfere with students’ ability to problem solve and think critically

o Are knowledgeable about and skillful in the use of various evaluative techniques
regarding behavioral, affective, social, and adaptive functioning

o Assist students in developing skills necessary to communicate effectively, synthesize
knowledge, think creatively, and make informed decisions through direct services to
individuals or groups of students

o Use a broad array of assessment procedures within a problem-solving model consistent
with prevailing professional standards

School Psychologists support students as they develop leadership qualities.

School psychologists help students strengthen interpersonal and intrapersonal skills, improve
communication skills, understand cultural differences, and develop leadership skills. School
psychologists use a strength-based approach to help students identify their interests, talents, and
abilities. School psychologists assist students in finding service learning projects and
opportunities to develop leadership skills in their home, school, and community.

o Help students strengthen interpersonal and intrapersonal skills, improve communication
skills, understand cultural differences, and develop leadership skills

o Use a strength-based approach to help students identify their interests, talents, and
abilities

o Assist students in finding service learning projects and opportunities to develop
leadership skills in their home, school, and community
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School Psychologists possess effective communication skills.

School psychologists employ perceptive listening skills and are able to communicate effectively
with students, school staff, families, and communities even when language is a barrier. School
psychologists demonstrate effective written and oral communication skills. School psychologists
write effective and practical assessment reports of student evaluations that adequately address
referral question(s) and provide useful recommendations for teachers.

o Employ perceptive listening skills

« Communicate effectively with students, families, school staff, and communities even
when language is a barrier

» Demonstrate effective written and oral communication skills

o Write effective and practical assessment reports of student evaluations that adequately
address the referral question(s) and provide useful recommendations for teachers

STANDARD 5: SCHOOL PSYCHOLOGISTS REFLECT ON THEIR PRACTICE

School psychologists demonstrate accountability for managing and delivering comprehensive
school psychology services that strengthen home, school, and community partnerships in support
of student learning. School psychologists analyze formal and informal data to evaluate the
effectiveness of service delivery. School psychologists adapt their practice based on current and
relevant research findings and data to best meet the needs of students, families, schools, and
communities. School psychologists utilize collaborative relationships with colleagues, families,
and communities to reflect upon an improve their practice.

School Psychologists analyze the impact of the school psychological services on student
learning.

School psychologists think systemically and critically about the impact of comprehensive school
psychological services on student social, emotional, psychological, and academic success.
School psychologists collect and analyze student data to plan and evaluate the effectiveness of
service delivery. Based on current and relevant research findings and data, school psychologists’
adapt their practices to best meet the needs of students, schools, families, and communities, thus
improving their practice.

e Think systemically and critically about the impact of comprehensive school
psychological services on student social, emotional, psychological and academic success

o Collect and analyze student data to plan and evaluate the effectiveness of service delivery

» Based on current and relevant research findings and data, school psychologists” adapt
their practices to best meet the needs of students, schools, families, and communities,
thus improving their practice
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School Psychologists link professional growth to their professional goals.

School psychologists continually participate in high quality professional development specific to
school psychological practice. School psychologists also understand a global view of educational
practices, including twenty-first century skills and knowledge aligned with the State Board of
Education’s priorities and initiatives. School psychologists join and/or participate in local, state,
and national professional organizations to expand areas of expertise and stay current with
professional standards of practice.

« Participate in high quality professional development specific to school psychological
practice

» Understand a global view of educational practices including twenty-first century skills
and knowledge aligned with the State Board of Education’s priorities and initiatives

 Join and/or participate in local, state, and national professional organizations to expand
areas of expertise and stay current with professional standards of practice

School Psychologists function effectively in a complex, dynamic environment.

School psychologists understand that change is constant; therefore, they actively investigate and
consider new ideas that support students’ social, emotional, psychological, and academic
successes. School psychologists demonstrate familiarity with current research in psychology and
education and incorporate this knowledge in instructional planning and consultation. School
psychologists use findings from scientifically based intervention research when designing
educational, mental health, or treatment programs for children. School psychologists adapt their
practice based on current research findings and data to best meet the needs of all students.

o Actively investigate and consider new ideas that support students’ social, emotional,
psychological, and academic successes

o Demonstrate familiarity with current research in psychology and education and
incorporate this knowledge in instructional planning and consultation

» Use findings from scientifically-based intervention research when designing educational,
mental health, or treatment programs for children

» Adapt practice based on current research findings and data to best meet the needs of all
students
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