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INTRODUCTION AND REQUIREMENTS

The 2009 Invitation to Submit Textbooks for Evaluaticeand Adoption in North Carolinainitiates the
annual evaluation and adoption of textbooks inctetesubject categories for use in North Carolina
schools. This document, including all attachmemtsyides an overview of the total process for
submission, evaluation, and adoption of textbook009. By submitting textbooks for evaluation,
publishers and producers agree to follow the prosiset forth in this documenitailure to comply
with all procedures, including stated deadlines, may result in disquali€ation.

Authority for the North Carolina State Board of Edtion to adopt textbooks is codified in the Gehera
Statutes of North Carolina 8115C-85-86; 102. Mateifrom this adoption will be introduced into the
public schools in the 2010 school year. Publishstad on the North Carolina Publishers Registey a
invited to submit textbooks/programs in responsthéorequirements of this document, and all
responses must conform to the specified requiresnent

The 2009 textbook adoption will include the subjeatiegories listed on pages 3 and 4. On the Bid
Proposal Form (Attachment 8) publishers must deseyeach specific category, by number and name,
for which a bid submission is to be evaluated.

As cited in GS 115C-85, textbook is defined as:
“... systematically organized material comprehensineugh to cover the primary objectives outlined in
the standard course of study for a grade or coufsemats for textbooks may be print or non-print,
including hardbound books, softbound books, agtiiiented programs, classroom kits, and
technology-based programs that require the uskeofrenic equipment in order to be used in the
learning process.”

Submission Parameters

1. Instructional Materials may be submitted in no morethan two categories. Bid Proposal Forms
must clearly stateeach category.

2. Publishers are responsible for determining categoeis for their materials prior to submission.

3. Instructional Materials will be evaluated only in categories specified by the publisher.

4. Itis the responsibility of the publisher to ensurethat each submission is complete. All materials
listed on the bid proposal form must be included irall sample sets that are shipped to designated
sites for evaluation. All shipped materials must@ntain the identification number that will be
supplied by the Office of Textbook Adoption Servics.

5. Titles are adopted by the State Board of Educatiom October and are placed on contract for the
Public Schools of North Carolina. Adopted titles ee distributed solely through the North
Carolina Textbook Warehouse. 8115C - 96 (2)

6. As stated in the sample contract (Attachment 5, PAR IV (12), substitutions of adopted titles shall
be considered only after the second year of the awnt adoption.



MATERIALS TO BE CONSIDERED

Print and non-print material will be consideredl aterial must be comprehensive in nature andrcibnee
primary goals and objectives of a course or gradell Other specifications are identified withoriteria for
the selection of textbooks” for each subject ligti®nly materials that are on the Bid Proposal Forms wi

be evaluated. No non-bid materials shall be shippeo an evaluation site that is not on the Bid Propsal
Forms. No non-bid materials shall be provided dumg the Textbook Caravan or shipped to any school or
school district. No additional materials may be povided as part of any State textbook package or
purchase agreement unless evaluated and recommendeylthe Textbook Commission.

Designation of Categories

Materials may be submitted in no more than twogmates, and publishers are responsible for detengitne
categories for their materials. If materials aickib two categories, they must be listed in bategories on the
Bid Proposal Form.

Compatibility with the Curriculum

All submissions must be compatible with the goald abjectives of th&lorth Carolina Standard Course of
Study, Mathematics Education 6-12, English as @as&tanguage (ESL ) K-12, Second Languages 612, a
Agricultural Education 7-12 Ordering information for these documents is locatedittachment 1.

Materials for Students

GE - General Education: These materials are seif@bluse with general education students and stitlents
in special settings.

AM - Adapted Materials:Important considerations for adapted materialsudhela reading level appropriate for
students who require special instruction and texnhats that promote the development of cognitivcegsses

for special students. Overly-modified languagadhieve appropriate reading level is unacceptable same
evaluative criteria for textbooks will be used @E and AM submissions.

Technology Based Instructional Materials

Technology-based instructional materials are th@sgc learning resources that require the avaitglof
electronic equipment. All components and techmeglirements must be listed on the Bid ProposahBo



CONTENT AREAS FOR THE TEXTBOOK ADOPTION PROCESS

MATHEMATICS, 6-8
Middle School Mathematics

MATHEMATICS, 9-12

Advanced Functions and Modeling
AP Calculus

AP Statistics

Algebra I, II

Geometry

Pre-Calculus

Discrete Mathematics

Integrated Mathematics I, II, III, IV
Applied Mathematics |, Il
Introductory Mathematics

C-IpTmoUowr

http://www.ncpublicschools.org/curriculum/mathemati

SECOND LANGUAGES, 6-8

French

Spanish

Chinese

German

Japanese

Latin

Exploratory
i. French
ii. Spanish
iii. Latin

O@MmMoOO®w>

SECOND LANGUAGES, 9-12

French 1-4+, AP

Spanish 1-4+, AP

American Sign Language (ASL) 1-2
Chinese 1-4+, AP

German 1-4+, AP

Japanese 1-4+, AP

Latin, 1-4, AP

Spanish for Native Speakers, 1-2

ITOMMOOw>

http://www.ncpublicschools.org/curriculum/secondjanges/

ENGLISH LANGUAGE DEVELOPMENT (ESL) K-12,
English as a Second Language, K-5, 6-8, 9-12

http://www.ncpublicschools.org/curriculum/esl/




AGRICULTURAL EDUCATION, 7-12

ZErACTIOTMMOUOWR

Exploring Biotechnology, 7-8

Agriscience Applications

Agricultural Mechanics 1, I

Agricultural Production 1, I

Animal Science I, I

Equine Science |, I

Biotechnology and Agriscience Research |, Il
Environmental and Natural Resources |, Il
Horticulture I, Il

Agricultural Mechanics Il — small engines
Animal Science Il — small animal
Horticulture Il — Turf Grass

. Horticulture 1l — Landscape Construction

Agricultural Advanced Studies

http://dpi.state.nc.us/cte/agriculture/curriculutmh




Schedule and Description of Activities for 2009 Takook Adoption Schedule

March 3

March 16-17

April 1

April 2

April 6

April 15

May 4
Bids-Deadline
(Required)

DPI presents a review of the curriculum requireraemd a draft of the call letter for
the 2009 textbook adoption process to the StatedBfoa discussion.

Textbook Commission Planning Session (Joseph StyK@anvention Center
Sheraton Four Seasons Hotel, Greensboro, NC.)

Publishers who are conducting pilot programs inth@arolina schools and plan to
submit the piloted materials in the current adapyear must notify Textbook
Adoption Services in writing. The name of eaclpllEA and the materials being
piloted must be submitted to Textbook Adoption 8@y before April 1, 2009. The
Textbook Commission shall notify all superintendaenhose LEAS are involved in
piloting textbook materials that the materials noaynay not be accepted by the
Commission. Notifications may be emailedstnoore@dpi.state.nc.udNorth
Carolina State Board of Education Policy HSP-H-007)

State Board approves tB809 Invitation to Submit Textbooks for Evaluataom
Adoption in North Carolina

DPI emails the2009 Invitation to Submit Textbooks for Evaluatao Adoption in
North Carolinato publishers and producers who are in the NCiBhdals’ Registry
Thelnvitationis also available on DPI's website:
http://www.ncpublicschools.org/textbook/publishargitation/. No sampling or
promotion of materials under consideration shall beallowed after issuance of
the Invitation until after June 26, 2009.

Preliminary meeting for publishers interested ibraiiting books for consideration
during the 2009 adoption cycle. This meeting wiksent information about
submitting bids, highlight significant deadlinesdaprovide publishers with an
opportunity to ask questions.

NCDPI Education Building, Room 150 North

301 North Wilmington Street, Raleigh, North Caralin

(10:00 a.m. — 11:30 a.m.).

Publishers are encouraged to attend this meeting.

Bids are to be submitted on CD (two copies) and beagnailed or hand-delivered.
Bids must be received no later than 5:00 p.m. (EBillonday, May 4, 2009 at the
Office of Textbook Adoption Services, 5th floor, NEQlucation Building, 6343 Mail
Service Center, Raleigh, North Carolina 27699-6fer any questions to
smoore@dpi.state.nc.usr hsparlin@dpi.state.nc.us

Electronic bids are due by 5:00 p.m. (EST) on Mgndiéay 4, 2009. Bids should be
submitted in Excel format and e-mailed to Sylviadvatsmoore@dpi.state.nc.us
Subject line should read “Instructional Materialsl.B




Bid
Calculation

A publisher must submit its instructional matebals on the Bid Proposal Form
(Attachment 8). Instructional materials are comsgdi only of items necessary to meet
the standards and requirements of the course ggcdbr which they are designed and
submitted. Instructional materials may includ&eita single item or a number of items
to meet the required standards. Send two copiedid Proposal Forms on CDs to:
Harriette Sparlin, Office of Textbook Adoption Siees. Envelopes in which sealed
bids are submitted shall be plainly marked on tiiside, “Instructional Materials Bid".

Authority to Submit Bids for Instructional MatesgAttachment 7)nust be signed by the
president or designee of the publishing companyiaecidded with the bid submissions.

Bid Items -All bid submissions will be listed on the Bid Preab Forms Publishers are
encouraged to include a student text CD with studditions for grades 6-12.

Publishers may submit as many bids as they wistth Bid is required to include the
following:
1) The basic student edition which meets the minimequirement of the adoption.
2) The teacher edition (required by State statute).

Each bid may include the following optional matksia
1) Accompanying student materials as defined below
2) Enrichment materials as defined below.

Materials termed as “accompanying materials” afendd as those materials which are used
individually by the student. Examples of “accomyiag materials” include, but are not
limited to, workbooks, practice books, and practests. These materials are provided for
each student as per the price of the textbook.

Materials termed as “enrichment materials” arerdfias those materials in which the
teacher governs the usage. These materials age that are not necessarily used on a one-
to-one basis. Examples of “enrichment materiaisfude, but are not limited to, test
makers, games, transparency/art kits, manipulatpesters, and maps. These materials are
provided in a quantity of one packager classroom (15 student minimunihe publisher
may add “enrichment materials” in increments talbtermined by the publisher as class
size increases over the 15 student minimum. Fhdyismust also include an itemized price
list for all enrichment materials to accommodateost districts that wish to purchase
individual items beyond those provided within tlié submission).

Items deemed to be inappropriate during evaluatiay be disqualified.

North Carolina Editions- Except for North Carolina history textbooks, to€arolina will
no longer accept textbooks labeled “North Carokaigtion.”

Publishers shall calculate the Bid Proposal Forrecicordance with the following process
(Attachment 8):

(a) Net wholesalécol. 1) each publisher shall start with the nbblesale price (lowest
price available in the United States), free-on-ddg#&io.b.) publisher for which the
textbook/program will be offered in North Carolina.

(b) NC Warehouse Allowanceol. 2) North Carolina maintains and operatesws
textbook warehouse and distributes textbooks tal lschool systems. An allowance shall
be calculated at 8% of the net wholesale price.

(c) Bid Price(col. 3) the warehouse allowance shall be deducted the net wholesale
price to render the net price the State Board afcEtion will pay for the textbook. This
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Free Materials

May 5
Bids Opened

June 16
Deadline for
Samples and
Correlations
(Required)

price shall be the bid price (f.0.b. Raleigh, witkight prepaid).

It is understood that bid prices will be calculagedhe lowest pricgiven to any state as
required by 8115C-95 and Part Ill, Section 9 oftéra@book contract. A current catalog
must be submitted with bid sheets.

It is the responsibility of the submitting publisiie assure accuracy and completeness of all
information on the bid form. Omission of titlefgdm bid assumes withdrawal from
consideration

Any price is subject to further reduction during tlerm of the contract under the terms of
paragraph (9) of the proposed contract.

NO FREE MATERIALS. All bid material s must be listed on the Bid Proposal Forms
for evaluation.

NOTE: No free materials include items that do nohave intellectual content.
Examples of disqualified materials include, but arenot limited to, electronic or
computer hardware, microscopes, carts, standard eteronic equipment (DVD players,
overhead projectors, blackboards, phone/music/dataansmitting and listening
devices, and cameras).

Bids will be opened at 9:00 a.m. on May 5, 200€henNCDPI| Education Building,
Wilmington Street, Raleigh.

Deadline for bid samples and correlations to beived by the Textbook Commission, State
Board of Education, and Office of Textbook Adoptfeervices (Attachment 2, page 79).

No samples should be received prior to June T0nor later than June 16". All samples
must be complete unless otherwise approved by thee®@f Textbook Adoption Services.

If a submission includes a classroom kit or libraith multiple copies of the same
materials, a sampler may be created with omlgcopy of each of the items.

Correlations to the North Carolina Standard Courseof Study and/or Blueprints are
required for each submission and mustdbepped with all sample copies Exception: It
is not necessary to send correlations with adogaieaple copies shipped to the NC
Textbook Warehous¢Adopted sampledue October 30, 2009).

It is the publisher’s responsibility to ensure #ueuracy of the correlations. Publishers who
submit inaccurate correlations may be disqualifigte correlations are used by evaluators,
commission members, and other educators and sheulbrded appropriately.



Sample
Requirements

Official Sample
Copy

* All samples must be plainly identified as samgdpies and marked on the outside
front cover of bid submissions.

» Materials must be in complete form.

* North Carolina employs the standards for texkisoms prescribed in the
manufacturingstandards and Specifications for Textboaksleveloped by
the National Association of State Textbook Admsirators (NASTA), and a
Form B (Attachment 9) must be completed and héddo the Official Sample
Copy for each instructional material submittecasngle title or as a part of a
comprehensive program.

Form M (Attachment 9), also developed by NASTA,Isbha completed for all
technology components and attached to appropriaterrals.

When labeling bid materials, a list of items witldividual titles and International
Standard Book Number (ISBNB)ust accompany sets of sample materidl$>|-
assigned identification number must also be inaduale the label, also.

The official evaluation copy is due no earlier thardune 13" and no later than
June 16". It shall consist of all items on the Bid Progdsarms.

Technology-based program components that accontparstudent edition may
consist of software and/or hardware.

Form B shall be attached to the student edition.
Form M shall be included with all technology compats of each
textbook/program.

One copy of eachid submissionshall be sent to the Office of Textbook Adoption
Services and shall be labeled as follows:

OFFICIAL SAMPLE COPY
Submitted for and on the behalf of
(publishe

2009 North Carolina Adoption
* DPI Identification Number/ISBN

*Grade Level/Course Tit

-

)

If a sample contains multiple copies of the sammjtone copy may be sent as the
official sample copy.

Mailing cartons shall be accurately marked on thiside using the appropriate label
(Attachment 3)._Do not send unmarked boxes

SendOfficial Sample Copiesto:
Drew Fairchild
Textbook Services
Textbook Warehouse
3905 Reedy Creek Road
Raleigh, NC 27607

8



Submission
Samples

Samples for
Lexile Levels

Submission samples to the Textbook Commission lam&tate Board of Education
aredue no earlier than June 18 and no later than June 18"

The evaluation sample copies shall consist of éimeesmaterials as the official
sample copy. Neither Form B nor Form M is requingth evaluation sample
copies. Correlations shall be shipped with comesiing materials.

One copy of each evaluation sample shall be mavketie outside of the front cover
and on program components:

SUBMISSION SAMPLE COPY
Submitted for and on the behalf of
(publisher)
2009 North Carolina Adoption
*DPI Identification Number/ISBN
*Grade Level/Course Title

* Publishers are responsible for marking each blehsssion with the DPI
identification number assigned by the Office of Tmok Adoption Services. These
numbers will correspond with the numbering systenthe submission list compiled
by the Office of Textbook Adoption ServiceNQ@TE: The identification

number, ISBN numbers, and grade level/course titlare required).

Using the appropriate shipping label (Attachmens8hd the sample bid
submissions copy to the following:

Members of the North Carolina Textbook Commissiatigchment 2)
Members of the State Board of Education (Attachn2gnt

Lexile Framework samples are due by Jurf® IBhe North Carolina Department of
Public Instruction has worked with the developdrthe Lexile Framework to
provide information to the schools regarding regdiomprehension levels of
textbooks. The call for textbooks requests thaiphers provide copies of student
texts in the subjects of Mathematics 6-12, Secampuages 6-1English

Language Development (ESL) K-12, and AgriculturduBation 7-12to
MetaMetrics, Inc. so that Lexile levels may be d®ieed.

Student text material may be submitted electrohyical disk in ASCII format or in
a standard word-processing format. Hardcopiesuofent texts are accepted;
however, there is a cost to publishers for proogs@canning.) MetaMetrics, Inc.
will provide a report to the Department of Pubhstruction using the information
obtained from the leveling of all the textbooksrgeconsidered for adoption. This
information will not be used by the Textbook Comsias for evaluation purposes.

The leveling of textbooks is not mandatory, butmlong this information is strongly
recommended. Most of the schools in North Caradireafamiliar with the Lexile
Framework and depend upon the Lexile levels asldao instruction.

9



MetaMetrics, Inc. Contacts
Eleanor E. Sanford, Ph.D. ATTN: NC Textbook Adoptio
Vice President, Research and Development
Voice: (919) 547-3407
E-Mail: esanford@Iexile.com
or
Kanista Zuniga
Text Measurement Services Manager
E-Mail: kzuniga@lexile.com
Voice: 919.547.3426
MetaMetrics, Inc., Developers of the Lexile and @iila Frameworks
1000 Park Forty Plaza, Suite 120, Durham, NC 27713
1-888-LEXILES
Fax: (919) 547-3401
Web: www.Lexile.com

June 21 Publishers set up instructional materials at ther&on Imperial Hotel, Research
Evaluation Triangle Park, 1-40 Exit 282, Page Ramtd must check in at the registration desk.
Displays _

(Required) Set up of Displays

Publishers,not hotel personnel, are responsible for having matials and
hardware on site and set up by 12:00 (noon) on Suay, June 21, 2009
Oversized displays are not allowed due to limitealce. The materials shot
be easily located and displayed on tabletops oBBnners may be used if the
banner includes company name only. Only bid materay be displayed —
no candy, catalogs, price lists, or address inftionanay be included on the
display table.Publishers who do not have materials and hardwarees up
and checked in by a Textbook Commission member maye disqualified.

Set-up time is Sunday, June 21, 2009 from 9:00 antil. 12:00 (noon)
NOTE: All set ups must be completed by 12:00 (nogn

The State Board of Education and the Textbook Casimnm shall provide
space to display submitted materials. Tableshelassigned.

Each publisher participating in the 2009 adoptiballsprovide and set up:
o Two copies of all materials that are listed lo@ Bid Proposal Form
If multiple items are part of a bid submission amditem is not
available for reviewthat item will be omitted from the evaluation
process and it will be deleted from the Bid Prop&sam. If the
omitted item is deemed substantial, the entireshlamission may be
disqualified by the Textbook Commission.

o0 Two sets per category of all appropriate equipn@iemonstrate
submitted materials. It is the responsibility lod foublisher to arrange
equipment and Internet access for technology-bisers Electrical
requirements are the responsibility of the publishe Please contau
hotel directly.

o Two copies of appropriate correlations are requidétvo

10



June 22
Publishers’
Hearings

June 21-26

June 26
Display
Removal
(Required)

correlations are not available, materials will be ésqualified. If
multiple items are part of a bid submission andt@m is not
available for reviewthat item will be omitted from the evaluation
process and it will be deleted from the Bid Prop&sam. If the
omitted item is deemed substantial, the entireshlamissiormay be
disqualified by the Textbook Commission.

o Prior arrangements must be made with the managemerdf the
Sheraton Imperial Hotel before any shipments will ke accepted by
the hotel. The hotel requests that no shipments snt more than
three days prior to June 21, 2009

Publishers will present to Commission members artbbok evaluators. There will
be no question/answer session during this presentat

Presentation schedules will be mailed by May 29920

NOTE: No prices shall be displayed or materials disibuted during the
publisher presentation to the Textbook Commissioniad evaluators.

Research Triangle Park, Evaluation Sessis, Regional Textbook
Evaluation Advisory Committees, Sheraton Imperial Hotel

The Textbook Commission and evaluators will megeJ21-26, 2009 to evaluate all
submitted materials (Sheraton Imperial, I-40, 28R, Research Triangle Park).

Note: At no time during display set up or breakdow shall publishers discuss
bid submissions, materials, process, voting, or fdback with Textbook

Commission members or evaluators who may be on thremises. Questions
concerning the displays may be directed to Harriett Sparlin or her designee.

A screening committee appointed by the Textbook @d@sion Chairperson will
examine materials in the displays to determinaliingissions are in compliance with
terms of the2009 Invitation to Submit Textbooks for Evaluatama Adoption in
North Carolina. It is the responsibility of the publisher to enstirat submissions
are complete and that all items listed on the BapBsal Form are displayed for
evaluation. The Textbook Commission assumes roresbility for assuring that
all bid items are displayed.

Bid submissions not in compliance with tineitation to Submitvill be removed
from the display and the submission may be distiedlfrom consideration.

Before leaving display areas, publishers are respsible for following Textbook
Commission checkout procedures.

Publishers will take down displays at the Sheranoperial between 2:00 p.m. and
4:00 p.m.

Each publisher shall be responsible for the remo¥display/evaluation materials
and equipment at the conclusion of the evaluatessisns.

11



July 6

August 13-14
Textbook
Commission
Deliberations

Reconsideration
Phase |

August 21
Reconsideration
Phase Il

August 28
Recommended
List

September 30-
October 1

Reservations of
Rights

Materials and equipment left after 4:00 p.m. ord&yi June 26, 2009 will be
removed and disposed of at publisher’'s expeRsglishers must make
independent computer rental companies aware of thddicy before leaving the
hotel.

Errata sheets are due for 6-12 Mathematics, 6-tarelLanguages, K-12 English
Language Development, and 7-12 Agricultural Edwceati

Deliberations Meetings: Textbook Commission meet®tmulate a list of
textbooks to be recommended to the State Boardlot&ion. Location:
Sheraton Imperial, RTP, NC.

Publishers must be present at the DeliberationgifNte& order to request
Reconsideration Phase | (verbal appeal) to thebbekt Commission. Failure of a
publisher to appear at the Textbook Commissionld2editions Meeting to make a
verbal appeal shall prohibit publishers from takpagt in Reconsideration Phase
Il (written appeal) of the reconsideration process.

Reconsideration Phase Il. Deadline for the Exgeuliirector of the State Board
of Education to receive Publisher's Response FamiREconsideration
(Attachment 4). The form may be submitted onlilifase | (verbal appeal to the
Textbook Commission) was completed.

Publishers are notified of recommended list.

Textbook Commission Chair and State Textbook Adstiator present the list of
recommended materials for the 2009 Textbook Adoptiothe State Board of
Education.

The State Board of Education will determine whiohtcacts will be awarded at
the October State Board meeting. Bid submissialhd® adopted and contracts
awarded by the State Board based upon the:

recommendations of the North Carolina Textbook Cassion

conformity with the requirements for submissiomwdterials and proposed
contract contained herein

conformity with theNorth Carolina Standard Course of Study, Course
Blueprintor individually titled elective courses

price

needs of the public schools.

The State Board of Education reserves the rightjert any and all bids, to waive

any formality in bids, and unless otherwise spedifito accept any item in the
bid.

12



Contract Terms

Delivery

Substitutions

Teacher
Editions

October 30, 2009
Warehouse
Adopted Samples
(Required)

A publisher may withdraw from consideration of bid submission at any time
prior to June 12, 2009 A letter of withdrawal shall be submitted to t#ice of
Textbook Adoptions Services addressed to the adteof Harriette Sparlin. An
officer of the submitting company shall sign anydeof withdrawal.

All contracts awarded will be identical to the sdengontract (Attachment 5).
The State Board of Education reserves the rigattend, delete, or add items to
the contract if it deems this appropriate and nesgs

Current textbook contracts which list materialsnigegsubmitted in the 2009
adoption will be valid and prices will remain irf&gt until contract expiration.
(Attachment 5), Textbook Contract, Part VI, Pasar 19, Continuation of
Rights.

Upon adoption of the textbooks at the October 28@@e Board meeting, all sales
will be handled through the Textbook Warehousent@ats are in effect from
February 1, 2010 through June 30, 2015 and mayteaded for two, one-year
periods.

Time of Deliveryif the seller fails to deliver state adopted maieriithin forty-
five (45) calendar days of the date an order isqulaby the State Board, fines will
be assessed at the rate of $100.00 per day mefdtittach day’s delay in the
receipt of materials. See Part V, 15 of contrattachment 5).

Revised or Later Copyrighted EditioriBhe seller shall not submit for substitution
a new edition for the older edition prior to Octolieof year two (2011) of the
adoption. The primary criterion for approval ofwbstitution is that the two
editions may be used in the same classroom witlnodiie inconvenience or
disruption to the teacher or students.

SuretyBond Required:A surety bond in the amount $8,000.00 for each
adopted submissiorwill be required as indicated in Part I, Sectibof the
North Carolina State Board of Education Textbookttact and in 8115C — 89
(Attachment 6).

After materials are adopted by the State Boarddefdation, publishers awarded
contracts will be required to provide, at no coste teacher edition for each
adopted textbook for each teacher using that tektibothe classroom.
(Attachment 5 - PART Il (3).

Colleges with teacher education progrargie teacher edition for each adopted
textbook shall be provided to each college witkacher education department
approved by the North Carolina Department of Pulbiétruction. If no teacher
edition is available, then a student edition shalprovided to each college with a
teacher education department [(Attachment 5 - PAR3I)]

Deadline to submit adopted samples to Textbook Wah®use.

The adopted sample copies for the Textbook Warehshiall consist ol
bid items adopted by the State Board of Education at it®kaEtmeeting.
Adopted materials will be sent to the North Caralirextbook Warehouse.

13



In addition to one sample of every adopted bid itenthree extra student
editions (total of 4 copies) shall be sent to tleetbook Warehouse.
Adopted samples shall be sent to:

Textbook Services

North Carolina Textbook Warehouse

3905 Reedy Creek Road

Raleigh, NC 27607

October/November Presentations of adopted materials by publisheliectd school system

Textbook Caravan personnel (coordinated by Office of Textbook Adops Services). A
presentation schedule wile provided by the Office of Textbook Adoptions
Services. An administrative cost per publisheeguired for textbook
publishers’ presentations to LEAs. (Administratogst information and
form will be provided).

December 4 Required computerized files for the 2009 adoptidttachment 10)
are due to:

Jennifer McMillen
North Caraimextbook Warehouse
3905 Reedgél Road
Raleigh, NZ6B7

NOTE: If you send computerized files to NIMAS, ase notify, by email,
the Office of Textbook Adoption Services an{oore@dpi.state.ncuand
the Textbook Warehousgr{cmillen@dpi.state.nc.)is

January 7, Publisher’s deadline for contracts and surety ortok at NCDPI, Office of
2010 the Textbook Adoption Services (Attachments 5 and 6

January 8, Publisher’s signed affidavit due to Office of Teatiix Adoption Services
2010 certifying that all materials shipped to North Qara have been thoroughly

examined and are error free (Attachment 11).
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Mathematics 6-12
PREFACE

Intent
The intent of tNerth Carolina Mathematics Standard Course of Stisdp
provide a set of matla¢ical competencies for each grade and high school
course to ensure ogsrstudent academic performance standards that are
uniform across the state. It is not meant to bmsinuctional manual. It does
not provide strategier teaching or lesson plans.

Teachers will find NCDPI-developed support docuteenore useful in lesson planning
and design. Support documents will provide moteaitiel recommendations and support
for teaching and assessing the intended curriculum.

TheNorth Carolina Mathematics Standard Course of Stridgrly defines standards
supporting the ABC’s school reform effort as wedlthe North Carolina Testing
Program. These revisions maintain a forward folmeaking at what students will need to
know and be able to do to be successful and caitndp citizens in our state and nation
in the years ahead.

Revisions North Carolina has had%tandard Course of Studynce 1898. The Basic Education
Program was enacted into law in 1985 and called&@et of competencies by grade
level, for each curriculum area.” In 1997 the Hbar# Schools Act included the
following:

The State Board of Education shall develop a masreate rigorous student
academic performance standards for kindergarteugfiir eighth grade and
student academic performance standards for courggades 9-12. The
performance standards shall align, whenever passibth the student academic
performance standards developed for the Nations¢#sment of Educational
Progress (NAEP).

TheNorth Carolina Mathematics Standard Course of Stweyg last revised in 2003.
Advisory committee meetings generated discussienteced on initiatives in
mathematics education developed or published €668. The review included the
Trends in International Mathematics and ScienceS{liIMSS, 2007) and the Program
for International Assessme(®ISA, 2006), Curriculum Focal Points for Prekirgiaten
through Grade 8 Mathematics: A Quest for Coher€dNEETM, 2006), the National
Assessment of Educational Progress Mathematicséwank (NAEP, 2005) and the
College Board Standards for College Success: Madhiesnand Statistid006 and
2007).

The current revisions continue to build upon theknaf the North Carolina Mathematics
Frameworkthat is “based on a philosophy of the teachinglaathing of mathematics
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that is consistent with the current research, exampractices, and national standards.”
The primary goal of this document is to provideteom requirements that lead students
to attain proficiency in mathematics. The objeesiget clear, concise, and measurable
expectations for all students. TiNerth Carolina Mathematics Standard Course of
Studyprovides expectations that students demonstratgetence in conceptual
understanding, computing, applying, and reason@igssroom activities should
encourage students to explore, make conjecturedeubnology appropriately, reason
logically, and use a variety of mathematical metheffectively and efficiently to solve
problems.

A team of mathematics educators in North Carolienetbped the revisions in content
for this document.

Program Review In order to create and maintain a quality prograroontinuing re-evaluation of all
aspects of the mathematics education program sssacy. There continues to be an
urgent need to examine:

- The roles of teachers and students in classrooms;
The content of school mathematics;
Assessment practices;
The preparation and professional development chies; and
The level of support for mathematics education fadhparts of society.

PHILOSOPHY

North Carolina public schools have the challengpravide all students with the mathematical knowksd
skills, and confidence they will need to compete technology-oriented workforce and to be informed
citizens. With national standards, research imieg, and the increasing role of the federal gorent in
education, there is an emerging consensus aboaestantial elements of mathematics content andigtsin.

TheNorth Carolina Mathematics Standard Course of Stgdyrganized in six strands or goals for K-5:
Number and Operations, Measurement, Geometry, Badéysis and Probability, Algebra, and Problem
Solving. TheNorth Carolina Mathematics Standard Course of Stsdyganized in five strands or goals for 6-
8: Number and Operations, Measurement, Geometny, Baalysis and Probability, and Algebra. The
objectives for each goal progress in complexitgaath grade level and throughout the high schoatsesu The
curriculum has been designed around key ideastimatid not be piecemealed into incidental dethis t
address low-level skills. Success in mathematitegrates knowledge, conjecture, and facility vaitvariety of
mathematical concepts. The goal of mathematidsuiction should be to produce learners who compreéhe
concepts, operations, and relationships in mathesas well as proficiency in computation and tppli@ation
of those concepts.

The early grades focus on building a strong undaedshg of number and fluency with mathematics teeso
problems. Fundamental to these skills is knowleafgaumber facts, the computational processestland
appropriate use of each operation. Together witbraphasis on using mathematics to solve problems,
elementary students will build a depth of underditagy enabling them to apply the content in a vgrogt
contexts.
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Middle grades content will highlight rational numdend algebraic thinking. Students will devellygicy in
solving multi-step equations and modeling linearchions.

High school courses are designed to give studbatskills and knowledge required for their futufdgebraic
and geometric thinking and applied mathematicsasential for all students.

Fluency in mathematics is an expectation for aitlehts. Fluency incorporates three ideas: effogien
accuracy, and flexibility. Students can get bogdedn with procedures and calculations that leagitors.
They become efficient as they develop strategiasate manageable, understandable, easily camutedrmd
generate results that solve problems. Students dewglop an accurate knowledge of number facts and
number relationships, including memorization ofibasimber facts and relationships, in order to saand
solve problems well. Flexibility is the productsitidents’ successful experiences with problemsgusi
variety of strategies and the analysis of the atjias to determine their efficiency and accuracy.

Mathematics has its own language, and the acaunsiti specialized vocabulary and language patierns
critical to a student’s understanding and apprematf the subject. Students need to use corrédody
concepts, skills, symbols, and vocabulary iderdifiethe standards set in this document. Studdrdsld talk
about mathematics and use the language to velifificas to mathematical problems.

Problem solving and reasoning are stressed thraudhe goals at each grade and in every course. Th
development of problem-solving skills is a majoagof the mathematics program. Experiences inlprob
solving processes should permeate instructionbl®mo solving should be integrated early and cowtirsly
into each student’'s mathematics education. Steder#d a wide range of skills and strategies taasetool
for representing and solving a variety of problems.

Mathematical modeling is an important techniquedusebuild understanding of abstract ideas. Teacheed
to expose students to physical representationdtiptdevelop understanding of abstract concdpésly years
should include work with manipulatives to help foansense of number, and work with geometric shapéds
patterns facilitates the development of spatiadoeang. In later studies, students will generégelaraic
expressions, another form of modeling, which regmephysical, social, or natural phenomena and thelm
make predictions.

One of the challenges facing education today isldhwelopment of effective mechanisms for informing
teachers about this research so that they carfaramghe learning environment in their classroorResearch
shows that students develop mathematical competert@ower by engaging in solving meaningful protse
Beginning in the earliest grade levels, studentsishuse their own knowledge and experience, wgrkione,
in pairs, and in small and large groups, to sohalenging tasks. They should be expected to conicate
their thinking with pictures, numbers and wordsadhers should encourage students to questiomotizea
when an explanation doesn't make sense to thens. pitblem-centered approach to learning mathesatiit
enable students to take greater responsibilitytfeir own learning, to develop essential commurocaand
decision-making skills, and to understand the fumelatal concepts of mathematics, all of which wdl b
critically important to them.

PURPOSE

The vision and philosophy described throughout doisument are based on our goals in mathematicagdn
for North Carolina students.
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The six goals are fall students to develop:
Strong mathematical problem-solving and reasonilgias;
A firm grounding in essential mathematical concegtd skills, including computation and estimation;
Connections within mathematics and with other gisoes;
The ability to use appropriate tools including teclogy to solve mathematical problems;
The ability to communicate their understanding attlmematics effectively; and
Positive attitudes and beliefs about mathematics.

These goals for our students in mathematics aréotivelation for the rest of the document and gtinde
development of the critical areas in mathematicgation.

Five components have been identified as criticahfihieving the goals for our students and as ngakin
significant impact on the quality of mathematicsieation. A summary of each of these is given hditeey
are:

Teaching and Learning

Content

Assessment

Preparation and Professional Development of Teacher

Roles and Responsibilities

Teachers are the keys to changing the learninga@mwient in North Carolina's classrooms. They plan
classroom experiences and create a supportiveoement for learning to take place. A teacher plagsy
roles in today's classrooms as the guide, the ¢dleHacilitator, and the instigator of mathemaltic
explorations. Through their classroom practiceachers promote students' mathematical reasortiatiecge
them with rich problems through which they learvétue mathematics, and provide them with a strong
foundation for further study. Most of all, teachencourage and support their students' developofient
mathematical power.

The heart of mathematics is reasoning, which, teggewith knowledge of appropriate mathematical ent
forms the basis of mathematical power. The goahathematics education in North Carolina is to énab
students to develop mathematical power and conéel@ntheir ability to do mathematics. A curricoldhat
focuses on significant mathematical ideas, insté¢asolated topics, encompasses both conceptslaligl s
through rich explorations, problems, and applicaithat enable students to develop a genuine uaddisg
of the big ideas of mathematics.

Assessment is a process of planning, gatheringeaeg] interpreting evidence, and making decisions.
Mathematics assessment is directly related toungstm and student thinking. Four purposes ofsssent are
monitoring student progress, making instructioredisions, evaluating student achievement, and atratua
program.

Assessment has taken on a broader meaning. Beyaduohg students, assessment should probe bemglaith r
answers to discover how students think and howuosbn can be improved. In this view of assesdmen
expected outcomes are set and the time necessagdo student to achieve the intended outcomessvar
Every student is challenged to meet a higher standa

Effective assessment fosters the development dienatical power. Students must be given opporasio
acquire and demonstrate understanding and degtmosfledge. The criteria for judging mathematical
accomplishment must be made public and communiciéedly to students, parents, and other apprapriat
parties.
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Teaching in a manner that cultivates mathematioalgp for all students is a complex and demandinggss
that requires intensive lifelong learning. Teashmust have not only extensive knowledge of matliesbut
also deep understanding of how students learn mmatties. Appropriate content and pedagogical pedjzar
enables teachers to design lessons and implemertidum using suitable strategies and resourcesin
environment where all students have an opportuaisucceed. Teachers are role models for theailests, as
learners and problem solvers who value and enjdhenaatics. Programs for teachers at all stagdsin
career must provide them with the tools to implentkea goals previously stated.

The professional development of a mathematics tgaskan ongoing process. This development odours
three distinct phases: pre-service (undergradudacher preparation); induction (the first thteéve years
of teaching); and in-service (continued profesdigmawth over the span of the teacher's career).
Communication and articulation efforts to link tagshases are necessary for a continuum of profesdsio
growth. Although teachers need to take a majgramsibility for their own professional developmeihglso
requires leadership, resources, financial suppod,advocacy at the state, district, school, abassr and
university levels.

Many different constituencies in North Carolina twsrk together to establish a mathematics educatio
program that enables all students in the stateveldp their full potential as powerful and creatthinkers and
problem solvers.

Support for mathematics education requires that:

- Legislators and other financial partners provideding that increases the likelihood of student
achievement;
School boards and administrators enact policieshvenable teachers to provide quality instruction;
Colleges and universities help teachers developeabiknowledge and expertise in teaching;
Parents and other citizens become partners withodsho value and nurture student efforts; and
Educators and students work cooperatively to estabhd reach high educational goals.

The education of students is our shared respoitgibAll citizens of North Carolina must assumesth
responsibility and become active advocates for ampd mathematics education.

THE MATHEMATICS PROGRAM

The competency goals and objectives oflogth Carolina Standard Course of Study of Matheosa-8are
organized into six strands: Number and Operatibtegsurement, Geometry, Data Analysis and Probgbilit
Algebra and Problem Solving. These strands arenaint to be a sequential guide for instructionratiter an
organization of similar objectives under a commapid.

The mathematics program is designed in grade gpahgarallel the developmental stages of studgnéstes
K-2, grades 3-5, grades 6-8, and grades 9-12.eldmentary program focuses on students activelggadyin
the development of mathematical understanding bygusanipulatives, working independently and
cooperatively to solve problems, and conductingstigations and recording findings. Middle gratielents
expand their skills to compute with all real nungand are challenged to apply their prior knowleaige
experience in new and more difficult situationiecore high school mathematics program includdsee
of the integrated sequence of courses (Integratathdinatics 1, 2, 3) or the conventional sequencewfses
(Algebra 1, Geometry, Algebra 2) plus one additionathematics course to complete a minimum of 4
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mathematics credits for graduation from high schadtitional courses outside the core coursesrdended
to offer opportunities that address the needsditidual students.

K-8 Mathematics

High School Mathematics
Integrated Mathematics 1-3 OR Algebra 1, Geometry, Algebra 2
High School Courses (# mathematics requirement)
Integrated Mathematics OR Pre-CalculusOR
Advanced Functions & ModelingOR Discrete Mathematics
High School Courses (Advanced Placement Courses)
Advanced Placement Statistics Advanced Placement Calculus
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MATHEMATICS GRADES 6-12

INSTRUCTIONAL MATERIALS TITLE NO.

PUBLISHER/COPYRIGHT DATE

AUTHOR(S)
EVALUATOR REGION DATE
Indicate Appropriate Course:
Mathematics 6-8 Algebra | Integratedhdianatics 4
Introductory Mathematics Geometry Palz@us
Applied Mathematics 1 Algebra 2 AdvanEaenctions & Modeling
Applied Mathematics 2 Integrated Mathemdti&s Discrete Mathematics
AP Calculus
AP Statistics

PART | Compatibility with the North Carolina Curric ulum for Mathematics in the North Carolina Standard Course of Study
(NCSCOS). In accordance to State Board Policy HEF307, if all items in Part | are not marked “accegble,” do not complete

Parts II, Ill, and IV.

Instructional materials include all components ofhé program being reviewed (including, but not lired to, teachern
resources, student materials, and supplementanhtesdogy resources).

Accept

Not
Accept

A. Content, methodology, instructional levels, aaaching strategies are consistent with the philbgpvalues, and goals of th
North Carolina Standard Course of Study

B. Instructional materials present the main coreépat support a minimum of 80% of the instructlaigectives for the
course/grade/media in tNerth Carolina Standard Course of Study.

C. All instructional materials (including maps, dsatimelines, demographics, and statistics) axthematically accurate,

current, and written in language that is precis

Documentation for Part I: (Use extra sheets if necessary.)

PART Il Specific Criteria

Accept

Not
Accept

A. Instructional materials are comprehensible,dally sequenced, and promote mathematical undelistn

B. Instructional materials provide worthwhile matheical tasks in meaningful contexts that engagsivaite, and challenge al
students to develop higher order thinking skills.

C. Mathematical ideas are modeled and represemtedariety of ways including numerically, verbalymbolically, and
graphically.

D. Instructional materials require students to camitate mathematical understanding by explainingjexcturing, and
defending their ideas orally and in writing.

E. Instructional materials support the developneémbhathematical reasoning and conceptual underistgnd

F. Instructional materials alert teachers to comisnbeld mathematical misconceptions.

G. Instructional materials help teachers createassooom environment that fosters mathematicabsityi, exploration and
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investigation avoiding rigidity.

H. Instructional materials incorporate the useechnology, manipulatives, or other tools to hellshts visualize mathematic
concepts, acquire and analyze information, and comicate solutions.

=2

I. Instructional materials include assessmentsahatbe used as diagnostic or formative instruntiatshelp determine
student’s current mathematical thinking and le¥elmerstanding, rather than merely as an end-itfassessment.

J. Instructional materials, to be used formally arfidrmally, provide a variety of assessment atitigithat allow students to
apply conceptual and procedural understanding welnsituations and measure students’ knowledgekithg, and application
of mathematics.

Documentation for Part Il — Specific Criteria (Use extra sheets, if necessary.)

MATHEMATICS GRADES 6-12
PART Ill General Criteria

A. Accuracy Accept | Not
Accept

1. Material models correct use of grammar, spellimgl sentence structure.

2. Material represents a balance of cultural, ethaicial, and handicapped groups.

3. Pictures, photographs, and illugiret are bias-free and non-stereotypical.

B. Appropriateness

1. Presentation of content provides for students’ dognlevel, abilities, and learning styles at adg appropriate
reading level.

2. Content links students’ prior knowledge to curr@ptics/learning.

3. Activities engage students’ interest and promoteractive and participatory learning.

4, Photographs, illustrations, artwork, and chartspdaeed near to related text, captioned appropyicaed have
appealing color.

5. Level appropriate font size, color, spacing, le@{ipage layout, and page width are present.

. Scope

Material presents information of sufficient deptiddreadth to adequately cover topics for interaletience.

Material presents topics in a logiajsence.

Key concepts, skills, and vocabulary are identifigeleloped, reviewed, and reinforced.

C
1
2. A Table of Contents is provided and organized appately for content and grade level.
3
4
5

Activities provide opportunities foudents to collect, organize, interpret, and evalirfformation in a variety of
forms.

6. Reference sections include glossary, bibliograglogffotes, and appendices.
7. A resource list provides Web sitegréiture links, and support agencies.
8. An Index provides detailed and accuhatadings, subheadinggeandsee alsaeferences.

D. Teacher Resources

1. Teacher resources provide instructional and/ordelel objectives.

2. Teacher resources are well organized, easy tacasgrehensive, durable, and reasonably sized.

3. Teacher resources provide for the developmentiaiement, and review of vocabulary, skills, andaapts.

4. Teacher resources support and provide help ingbetia variety of strategies, techniques, anchi@olgies for
differentiated instruction.

5. Teacher resources provide suggestmmavialuation, remediation, acceleration, and faeklb

6. Teacher resources include suggestmmthé extension of learning and integration actbescurriculum.

7. Teacher resources provide ancillary materials tidlent use.

8. Teacher resources include answer key(s).
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Documentation for Part Ill — General Criteria (Use extra sheets, if necessary.)

PART IV Overall Analysis: (For Textbook Commission Use Only)
This textbook/program iacceptable . This textbook/program isot acceptable

Documentation for Part V: Comments that further describe standards for acadge or not acceptable in Parts |, II, lIl, or IV(Use extra sheets if necessary.

23




Second Languages

General Principles

The Second Language Standard Course of Stuidgsed upon a set of principles governing laggua
education. These tenets are anchored in languagatoh research and supported by practice. Theegar
follows:

* All students can learn and experience succeasatond language.

* Students learn in different ways.

» Language acquisition is a lifelong process. Ramoum results, students should have the oppostuait
engage in a long sequence of study.

* Students acquire proficiency at different rates.

» Students develop the needed skills to be citinéasglobal society by learning a second language.

* Students develop some insights into other cudtasewell as their own when learning a second lageu
* Students are involved in interdisciplinary corticats when learning a second language.

* Learning is assessed and reflects the studdpiti&ydo interpret and/or communicate in the tdrigaguage.

Languages for All

Since 1985 and the inception of the Basic Educ&imyram(BEP) and now reinforced by the 2002 federal No
Child Left Behind legislation, second language edois in the state have held the belief that arstanguage

is part of a basic education for each child indtae. Given the opportunity, all children can birfieom

learning another language and all children areldapat doing so. This belief is reflected in thaional
standards document which states that “all child@mbe successful language and culture learn8tah@ards

for Foreign Language Learning, 7).

Additionally, reports from Louisiana, Milwaukee,d@incinnati have pointed to the benefits of larggua
instruction for all children but especially for ddvantaged children and children with average tmvbaverage
intelligence. In one study, Foreign Language inElementary School (FLES) students of average atwb
average intelligence performed as well as theirgpegth above average intelligence on oral proaurcénd
interpersonal communication skills (Rosenbusch51.99

Language Acquisition
According to the research on second language atigojsstudents develop communicative competenge in
second language in much the same way as in th&lildnguage, although the rate of acquisition valy.

For most learners, language development occurpiedictable pattern according to a series of stager
example, students acquire language when the laegeageaningful and interesting and when theyraee i
non-threatening environment.

They first acquire the language through “comprel@snput” (Krashen) which is focused on develapin
listening comprehension by building on receptivealmlary. For this reason, learners usually carerstand
more than they are able to say. Thus, languagdsattion begins long before speech production occurs

As the students’ interaction with the languagensikes, they are able to speak using one or twalgvor short
phrases. They are encouraged to produce the varglibky already understand. Speaking results from
acquisition and speech emerges naturally, graduailyts own and in stages. Reading and writing are
introduced as extensions and support what studaentalready understand and say.

At the next stage of language development, studente ahead by using longer phrases and strings of
sentences. They recombine the language in diffevags and they begin to create with the language. A
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language development proceeds, students beconeasiagly able to use the language in a varietynfexts,
for a variety of audiences, and for a variety ofjoses.

Proficiency

The main goal for modern foreign language educatida help students develop the ability to comroate
with speakers of another language. To achievegtiasd, students need to use the language in a yafieeal-
life, meaningful, and culturally accurate situasafesigned to promote relevant communication.

As stated above, language acquisition and developateur in a series of stages. The American Cowonci
the Teaching of Foreign Language (ACTFL) has orgaohithese stages (novice, intermediate, advanodd, a
superior) in theACTFL Proficiency Guidelineand more recently ithe ACTFL Performance Guidelinegich
are used to describe the expectations for stu@emach level of language development.

Superior
Advanced
Intermediate Expected Level of Proficiency
For Students in a K-12
Novice Sequence

Figure 1. Levels of Proficiency

Explanation of Figure 1

The level of language proficiency, which can baia#id, is directly related to the amount of timerspin the target language. It is
easier to move up at the beginning levels of pierficy than at the more advanced levels. The baginleivels are dealing with
vocabulary expansion, limited language structueas] limited ability to communicate. The leap froavice to intermediate involves
vocabulary expansion and use of some basic grarmaiatiructures and can be achieved in shorter arhofitime. At the upper
levels, the language is more sophisticated and/tfoabulary becomes broader and more complex. Speakthis level have the
ability to function as a native or near native skea The Superior level can be attained only thtoegtensive living in the target
culture.

The level of proficiency students can attain iselg related to the program goals, to the qualitystruction,
and to the amount of time and practice they havk thie language. A long sequence of language ictgbruis
likely to produce students who develop higher Is\w#lproficiency than those in a program whichtstkate
and/or which is not sequenced.

Another factor that affects language acquisitiothesage of the learner. Children, according tcsKeam,
“acquire” language in that they are given timedd sut the language they hear and understanddeBng it.
Adult learners on the other hand “learn” a languidgeugh vocabulary and grammar structures that timen
apply when communicating.

Also, in a proficiency-based program, students tdifferent rates of individual learning. One learneay take
two years to move from one proficiency level to #weo, while another may take three or four years.
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Furthermore, according to the Research Committéleeointeragency Language Roundtable (ILR), iiss a
important to note that students may attain diffetewels of proficiency according to the langualgeytlearn.

The School of Language Studies of the Foreign Servistitute has determined that the closer theemmod
language is to English, the more quickly an adedtther can achieve proficiency; therefore, thedaggs have
been grouped in different categories. More corttacts will be needed for the languages in Catefapd Il
to achieve the same level of proficiency than émguages in Category |.

Category I: Languages closely cognate with English
French, Italian, Spanish (German falls betweerdl I&n

Category Il: Languages with significant linguisticand/or cultural differences from English
Greek, Polish, Russian

Category lll: Languages which are exceptionally dificult for native English Speakers
Chinese, Japanese, Korean, Arabic

Cultural Appreciation

By learning another language, students gain atcogbe different culture(s) associated with thagiaage.
They learn to appreciate the different ways ofdifel accomplishments of each culture. In doingresy
become more reflective about their own culture @éney are able to generalize about the componerdsi|ufre.

Citizens in a Global World

With the ever-increasing interdependence of natithresstudy of a foreign language has become eakenthe
effectiveness of the United States in a global didstudents can be prepared to function in thdiajlaorld by
acquiring needed communication skills and by dguelp cultural understanding.

Connections

Connecting the foreign language curriculum to otlisciplines gives added relevancy to the studpoguages
and brings new insights into the rest of the cutum. Connections can emanate in the foreign laggua
classroom but can also originate in other discgdin

Assessment

As new standards for student achievement in forleigguages are developed, it is essential to devise
assessments which can diagnose, monitor learnmigpvide useful feedback about the attainmethef
identified goals and learning objectives. All agpeaf the curriculum ranging from the ability tanfttion in the
three communication modes to the ability to makeneations and comparisons, need to be assessed.

Once teachers have identified whether the focanadbjective is on content, skill development, perfance,
or application, they can decide whether the objedinds itself to one or more assessment measirese are
many kinds of assessments available to teacheeseTifange from the more traditional pen and peest$ to
authentic and alternative assessments includinggtios, journals, logs, performance assessmeals, s
assessments, and peer assessments.

However, no one single assessment can give useadiriswers we need about student learning, program

effectiveness, and accountability. For this reaseechers need to give careful attention to theqae of the
assessment as well as to the selection of thewdath is best suited for that purpose.
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Assessments can help teachers make decisionsiadoadiual students, groups of students, instrugtend
program. At any rate, assessment should be arrahiggd on-going part of the learning process. (For
additional information on assessment, refer toltbacher Companion Document andie Assessment,
Articulation,and Accountabilitypocument available from the NC Department of Pulvigtruction.)

Rationale for Language Learning

The ability to communicate with others is centtahtiman natureThroughout the ages, humans have been
able to share informatiomterests, needs, and values over time and spacthas havéenfluenced others by
their actions and their words. In recent yeatisting and emerging technologies have broughtvibréd closer
and have erased many of the existing borders. AadBriedbetween countries are being dissolved, the need
for foreign languagestruction has become a necessary componennfang with therest of the world and

for producing an enlightened citizenship abléutaction in today’s ever-shrinking world.

In addition to the need for communication withiglabal world, the study of a foreign language isaex to
ensure economic competitiveness, to maintain naltecurity, and to teach tolerance and respedthars
inside and outside of the United States. Finddlgrning another language is a passport to greater
understanding of one’s own language and culture.

There are many other reasons for studying anoéimgulage. These reasons can be divided in fouraraeg
* economic reasons

* national security

» social reasons, and

» academic reasons.

Economic

To be competitive on a global scale, the businestweeds individuals with strong skills in a sedo
language, who can work within a culturally diveeserironment. The following data attest to the ndedsuch
individuals.

* Research shows that multilingual societies hawenapetitive edge over monolingual societies iefinational
trade. (Halliwell, 1999)

* Research shows that in the service industriese ti@an half of U.S. professionals working in a ticultural
environment whether in the U.S. or abroad are Istgally unprepared to do so. (Lena & Reason MzOIDO)
* Global languages are important in over 100 octtopa and are considered vital for the U.S. to riema
competitive in technology, science and trade. (Netademy of Sciences)

* In NC alone there are over 1000 internationah&irepresenting many countries.

* “The business climate too is changing. We oferefour foreign clients through electronic desktegsere
the information from e-mail, videoconferencing, parate chatrooms and web sites is ever currentjeheery
often instantaneous. In these circumstances, eafp@ts$ for a quick turn-around are as high as thlees, less
and less time to find a way around using our cgedent's language. Of the estimated 310 milliguliae
internet users in the world, nearly 60% are frorsiole North America, and only about 50% are English
speaking. "(Tennessee Commerce Department , 2003)

National

The events of 9/11 have highlighted the shortaghermanpower needed to translate the messagesgth
through intelligence.

» The2001 Hart Rudman Report on National Security in2ZhkeCenturynames foreign language study and
requisiteknowledge in languages as vital for the Federaleégawento meet 24 Century security challenges
properly and effectively.
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* The American Council on Education in its 2002ipppaperBeyond September 11: A Comprehensive
National Policy orinternational Educatiorstates “Developing global competence is a long-tenchertaking
and must begin at an early age, especially foidareanguage acquisition.”(p.10)

* In the Public Statement Release of the 9/11 Casion Report, July 22, 2004: “What the FBI needs is
specialized and integrated national security waxddpconsisting of agents, analysts, linguistssamdeillance
specialists.

Social Reasons

A less obvious but nonetheless compelling reas@tudy another language rests in the power thgukages
have to promote cultural understanding between Ipeafdifferent backgrounds.

» The study of language helps students develomsesef cultural pluralism. Through the study of weo
language students interact and communicate witkretind thus discover genuine similarities anceokfices
among various cultures. At the same time, they ldgveespect and appreciation for the cultural pectpes,
practices, and products of the different cultures.

* North Carolina has a growing non-English speakiagulation. There are more than 150 languagesiailyr
spoken by students in our schools. North Carok@ized a 73% increase in immigrant population fa885-
1999. (Johnsonthe Melting PotFrom April 1, 1990 to April 1, 2000, the Hispaniopgulation increased 401.2
% and the Asian population increased 99.6%. Thigyatm speak a second language helps us to conuatai
directly with those who speak that language. Initaald it enables us to understand firsthand tleegss for
second language acquisition and to be preparedridlé the challenges of living and working with fiemglish
speakers.

Academic Reasons

The study of another language impacts other acadareas.

 Data from the Admissions Testing Program of tlelége Board show a positive correlation betwee SA
scores and the study of a foreign language. Vestiales of students increased with each additiceel gf
language study. Th&:cond Languages 2005 Modern Foreign Languagd®0St interesting piece of information is that the
verbal scores of students who had taken four erymars of foreign language were higher than tileare
scores of students who had taken four or five yehesy other subject.

* It helps students develop greater cognitive skillsuch areas as mental flexibility, creativiiyergent
thinking, and higher order thinking skills.

» The study of a foreign language has been shovenhance listening skills and memory and can dourizia
significant additional dimension to the conceptofmmunication.

* Cloud and Genesee (1998) argue that basic edadatthe new millennium must include second amalth
languages if the United States is to cope withdikersity within its borders and compete succe$sfalthe
global marketplace. They cite both cognitive and@multural benefits of language study. They codelu
“Linguistic and cultural competence will be the kaf the well-educated citizen of thes&kntury.” (65).

* Curtain (2003) states “Every area of the curtoulcan be reinforced or enriched in the foreigmgyleage
classroom, and subject content can be taught thrthegsecond language.” (p. 399)

» The UNC system requires two credits in the saanguiage to meet entrance requirements.

» The North Carolindniversity/ College Course of Stugsaduation pathway requires two credits in the same
languagdor a high school diploma.

Conclusion

The study of another language prepares studentedaromplicated world they inhabit. The value wétsan
education not only lies in job-related advantaggsatso in the added dimension of an understanalirogher
people and cultures.
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Status of Modern Foreign Languages in North Carolia

Enroliment
The Public Schools of North Carolisatistical Profilereports that the modern foreign language enrollrfeamt
K-12 students during the 2006 - 2007 school year oveer 370,000 students.

Spanish is the language of choice followed by Rnehatin, German, Japanese, Chinese (Mandarin))iSpa
for Native Speakers, and other languages, includmgrican Sign Language (ASL), Greek, Hebrew, dtali
and Russian.

Currently, students begin their study of a secamgjliage at different entry points. During the 20067
school year, nearly half of all high school studemere studying another language compared with stI266
at the middle school level and more than 14% attbmentary level. (This data does not includdestts in
dual language/immersion programs who are learnamgent in another language.)

MODERN FOREIGN LANGUAGE GOALS
In theSecond Language Standard Course of Sttidye are seven goals with specific objectivarad under
each goal. Here is an overview of the goals:

COMPETENCY GOAL 1: INTERPERSONAL COMMUNICATION - Tenlearner will engage in conversation
and exchange information and opinions orally andriting in the target language.

COMPETENCY GOAL 2: INTERPRETIVE COMMUNICATION - Thiearner will understand and interpret
written and spoken language on a variety of topidke target language.

COMPETENCY GOAL 3: PRESENTATIONAL COMMUNICATION - fie learner will present information,
concepts, and ideas to an audience of listenesadiers on a variety of topics in the target laggua

COMPETENCY GOAL 4: CULTURES - The learner will gdéinowledge and demonstrate understanding of
the relationship among practices, products, ansigeetives of cultures other than his/her own.

COMPETENCY GOAL 5: COMPARISONS - The learner wihelop insight into the nature of language and
culture by comparing his/her own language(s) antli@(s) to others.

COMPETENCY GOAL 6: CONNECTIONS - The learner wilcuire, reinforce, and further his/her
knowledge of other disciplines through the foreigmguage.

COMPETENCY GOAL 7: COMMUNITIES - The learner wilse language and/or demonstrate cultural
knowledge and understanding within and beyond thed setting for personal, educational, and psitesl
growth and enrichment.

Programs

Contributing to the diverse second language legrapportunities is the variety of programs avagaibl North
Carolina. Foreign Language in the Elementary ScfleloES), Dual Language/Immersion, Content-Enriched,
Exploratory, Beginning Sequential programs, Intéomal Baccalaureate, and Spanish for Native Speake

a few of the programs found at the elementary, taiddd high school level. These programs differamy in
their overall goals but also in the amount of tstedents are engaged in the language, in the dével
proficiency they reach, and in the types of resesiiand activities used in the classroom.

29



Elementary

Objectives at K-5 are stated grade by grade b@atel within grade ranges K-2 and 3-5. Studentshbregin
second language study at anytime K-5. Moreovergetlsegreat variation in the amount of instructidimae, in
both numbers of days per week and number of mimpgesession.

Middle Grades Beginning and Continuing

For grades 6-8, there are two sets of objectiveg;iware statedrade by grade but often repeated at grades 6,
7, and 8. One set objectives is for the beginning sequence and igyded for studentstarting second
language instruction at the middle grades. 3déwond set is for the continuing sequence and sskelehe needs
of students who began second language study in threeetary grades.

Middle Grades Exploratory

A separate set of objectives are included for nadpthdes exploratory programs which are typical®/Beeks
in duration and which focus on an introductiontte study of one or more languages. Because ingsinatt
time is minimal, students are not expected to nmioward the development of communicative proficieand
will be able to address some of the objectives anignglish.

High School

The High School objectives have been developedrigetly for four courses-- Level |, Level I, Levdl, and
Level IV. These objectives reflect the sequentalre of language development, the progressiveisitiqa of
cultural knowledge, and the increasing ability pplg language and culture in an authentic setting.

These programs form the majority of programs atiggl school level. They start at level | and couné to a
possible level VIl in high schools following a lalo schedule. High school programs are geared tothard

development of communicative proficiency in therftanguage skills and the understanding and apgdreni
of other cultures.

The AP program is an opportunity for students tspa college level studies while in secondary skshddne

AP program offers a variety of courses for stud&rte have gone beyond a high school level 11l orTYiey

are: AP Chinese Language & Culture, AP French LagguAP German Language, AP Japanese Language &
Culture, AP Spanish Language, and AP Spanish Ltitexa

The AP language courses emphasize the use of @mmunication. The AP literature courses are an
introduction to representative works of prose, pgetnd drama from different periods. Literatureises may
or may not have a required reading list; however,dontent of the courses is geared toward heliundents
do well on the AP examination.

The International Baccalaureate (IB) Program ig@arous two-year curriculum leading to examinatiofise
general objectives of the program are to providdestts with a balanced education; to facilitateggephic and
cultural mobility; and to promote international @nstanding through a shared academic experience.

SPANISH FOR NATIVE SPEAKERS GOALS

The Spanish for Native Speakers Standard CourSéuatfy for level | and level Il has seven commonigoa
which are based on the national standards andedddfth Carolina Second Language Stand&uourse of
Study

COMPETENCY GOAL 1: INTERPERSONAL COMMUNICATION - Tenlearner will engage in conversation
and exchange information and opinions orally andgrniting in Spanish.
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COMPETENCY GOAL 2 INTERPRETIVE COMMUNICATION - The learner will undstand and interpret
written and spoken language on a variety of topicSpanish.

COMPETENCY GOAL 3:PRESENTATIONAL COMMUNICATION - The learner will peent information,
concepts, and ideas to an audience of listenerseaudrs on a variety of topics in Spanish.

COMPETENCY GOAL 4CULTURES - The learner will gain knowledge and ustinding of the
relationship among practices, products and persscof his/her own culture(s).

COMPETENCY GOAL 5: COMPARISONS - The learner widheelop insight into the nature of language and
culture by comparing his/her own language(s) arni(s) to others.

COMPETENCY GOAL 6: CONNECTIONS - The learner wilcuire, reinforce and further his/her knowledge
of other disciplines through Spanish as a heritagguage.

COMPETENCY GOAL 7: COMMUNITIES - The learner wilse Spanish and demonstrate cultural
knowledge and understanding within and beyond thed setting for personal, educational and prodess
growth and enrichment.

The first three goals are referring to communicadod are especially important since heritage spsakill be
meeting the remaining goals of Cultures, Compags@onnections, and Communities through one ofttree
modes of communication (interpersonal, interpretorgoresentational).

Spanish for Native Speakers Course Sequence

Heritage language speakers can enroll in SpanrdNdtive Speakers | and Spanish for Native Spedkers
Upon completion of these two courses, studentgpoaceed to the Advanced Placement (AP) Spanishevher
they will be joined by fourth- and/or fifth-yeawustents who are studying Spanish as a foreign lagggua

Spanish as a Foreign Language Spanish for Native Speakers
iSFL) (SN5)
SFL, Level I
SFL, Level IT SN Levell
SFL, Level ITI SNS, Level 11 ENS, Level 1l

SFL, Level IV or AP Spanish
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LATIN GOALS
TheNorth Carolina Latin Standard Course of Stddy grades 7-12 is based on tB&andards for Classical
Language Learning

COMPETENCY GOAL 1: COMMUNICATION - The student wilkad, understand and interpret Latin
developing, oral, auditory and writing skills agtpaf the language learning process.

COMPETENCY GOAL 2: CULTURE - The student will gdknowledge and demonstrate understanding of
the relationship among practices, products, ansipeetives of the Greco-Roman culture.

COMPETENCY GOAL 3: CONNECTIONS - The student wélate Latin and the Greco-Roman world to
other disciplines.

COMPETENCY GOAL 4: COMPARISONS - The student wigvelop insight into their own language and
culture through the study of Latin and the Grecorido world.

COMPETENCY GOAL 5: COMMUNITIES - The student wilse and apply their knowledge of Latin and of
Greco-Roman culture in a diverse world.

Kinds of Programs

The study of Latin usually takes place in gradd2%&nd the number of students enrolling in Latintcwes to
increase. Interest in offering Latin in the middlades also continues to increase and this ptatagithe need
for a curriculum at that level.

The study of Latin at the elementary level offe@yof the same benefits as a modern foreign lagg&hES
program. Since North Carolina has a limited offgrof elementary Latin, there is no curriculum spet K-
5.

Middle Grades Beginning and Continuing

For grades 6-8, there are two sets of objectiveg;ware stategrade by grade but often repeated at grades 6,
7, and 8. One set objectives is for the beginning sequence and igyded for studentstarting second
language instruction at the middle grades. 3éwond set is for the continuing sequence and sskelkehe needs
of students who began second language study in threertary grades.

Some students begin the study of Latin at the reiddhool level. The student is introduced to theysbf the
Latin language and Greco-Roman culture. Emphagiaced on developing reading skills for compreiman
of short, adapted Latin text.

Continuing programs allow students to study therLianguage and Greco-Roman culture without anyomaj
break in the sequence. With adequate instructitmal, continuing programs allow students to plagtof
some Latin classes at the high school level.

Middle Grades Exploratory

These programs are mostly found at the middle ddbwel. Exploratory programs are non-sequentialeyl
introduce students to Latin language and Greco-Racatiure and explore the student’s interest ithier
study of Latin.
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High School

These programs form the majority of programs atigl school level. They start at level | and couaé to a
possible level VIII in high schools following a lalo schedule. High school programs are geared toward
reading, understanding and interpreting Latin asdigg knowledge of the Greco-Roman culture.

The AP program is an opportunity for students tspa college level studies while in secondary skshddne
AP program offers an AP Latin exam for students Wwawee gone beyond high school level 11l or IV. Tées
courses emphasize the analysis and interpretatiantbentic Latin texts. The content of the couisegeared
toward helping students prepare for the AP exantunat

The International Baccalaureate (IB) Program ig@arous two-year curriculum leading to examinatiofise
general objectives of the program are to providdestts with a balanced education; to facilitateggephic and
cultural mobility; and to promote international @nstanding through a shared academic experience.

AMERICAN SIGN LANGUAGE (ASL) GOALS

The American Sign Language (ASL) Standard Coursgtady waswritten for the instruction of American Sign
Language and does not include Signed English arathriations. These standards will be includethe@NC

Second Language Standard Course of Stlatyiment at the next scheduled revision. The S@indard Course of
Study containgevel | and level Il and has seven common goalsiwhre based on the national standards and
on theNorth Carolina Second Language Stand@maurse of Study

COMPETENCY GOAL 1: INTERPERSONAL COMMUNICATION - Ehlearner will engage in one on one
and group conversation and exchange informationogndons on a variety of topics.

COMPETENCY GOAL 2: INTERPRETIVE COMMUNICATION — Thiearner will comprehend signed
information on a variety of topics in ASL.

COMPETENCY GOAL 3: PRESENTATIONAL COMMUNICATION (Bxressive Skills) — The learner will
present information, concepts, and ideas to areaadion a variety of topics.

COMPETENCY GOAL 4: CULTURES - The learner will gdéinowledge and demonstrate understanding of
the relationship among practices, products, angipeetives, of cultures other than his/her own.

COMPETENCY GOAL 5: COMPARISONS - The learner widwklop insight into the nature of language and
culture by comparing his/her own language(s) antlie(s) to others.

COMPETENCY GOAL 6: CONNECTIONS — The learner widcaire, reinforce, and further his/her
knowledge of other disciplines through the foreigmguage.

COMPETENCY GOAL 7: COMMUNITIES — The learner wilsa ASL and demonstrate cultural knowledge

and understanding within and beyond the schodhgeftbr personal, educational, and professionaincand
enrichment.
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SECOND LANGUAGES - GRADES 6-8

SEQUENTIAL & EXPLORATORY
Not for High School Graduation Credit

INSTRUCTIONAL MATERIALS TITLE NO.

PUBLISHER/COPYRIGHT DATE

AUTHOR(S)
EVALUATOR REGION DATE
REGION TEXTBOOK COMMISSION MEMBER
Indicate Appropriate Course:
Chinese (Beginning or Continuing) nEre(Exploratory)
French (Beginning or Continuing) ilgExploratory)
German (Beginning or Continuing) Sga(Exploratory)

Japanese (Beginning or Continuing)
Latin (Beginning or Continuing)
Spanish (Beginning or Continuing)

PART | Compatibility with the North Carolina Curric ulum for Second Languages, 6-8 in thélorth Carolina Standard Course
of Study (NCSCOS). In accordance to State Boardi®oHSP-H-007, all items in Part | must be markédcceptable” in order
for the submission to be recommended.

Please explain your responses to the below in thpage provide. Be sure to cite specific page numteeNCSCOS
goals/objectives as well as textual references. Usgditional sheets as necessary.

A. Materials present the main concepts that supganinimum of80% of the instructional objectives for the
course/grade/media in the NCSCOS and/or Blue Print.

B. Content, methodology, instructional levels, &aching strategies are consistent with the cutnils philosophy,
values, and goals.

C. Instructional materials provide for the useemfiinology which reflects ﬁ_tlcentury ideals for a future ready student
and school.

D. Instructional materials include teacher resosinbich provide information and opportunities feathers to increase
their own understanding of the subject specificosmts.

PART Il Specific Criteria

A. The instructional materials are age approprate address students’ abilities, individual leagrstyles, needs, and
multiple intelligences.

B. Vocabulary is functional and appropriate for kel of instruction.

C. Activities, exercises and suggested projectvaried and relevant to real-life, culturally autlie situations and
student interests.

D. Activities, exercises and suggested projectsriparate higher order thinking skills, addressaf#ht teaching/learning
styles, and allow for various groupings.

E. Relevant and traditional culturally authentictengls explore the relationship of products, prast, and perspectives,

F. Cultures are integrated throughout the instoneti materials and represent the variety of plategich the language
is/was used.

G. Opportunities exist to compare the target cakuo the students’ own and other cultures.

H. Connections are made to other disciplines.

| Teachers’ materials offer a variety of techniqt@assess proficiency in interpersonal, intergegtand presentational
modes and to assess understanding of cultureslacespyvhere the language is/was used.

J. Instructional materials suggest activities, Wregtend outside the classroom into the schoolneonity and beyond.
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Part Ill — General Criteria
Please provide evidence of the following:

A. Accuracy

1. Material is error-free, current, uses correct gramrapelling, and sentence structure. (This iresuext,
maps, charts, timelines, demographics, statigtlestos, etc...).

2. Material is presented factually and objectivelyresenting a balance of cultural, ethnic, raciadl a
handicapped groups. (This includes text, phot@plycs, etc...).

B. Appropriateness

1. Content provides for grade appropriate, yet vacigghitive levels, abilities, and learning styles.

2. Content provides for relevancy, linking prior kn@dte, and active student engagement.

3. Materials provide for a variety of exercises, rexdeassessments, performance tasks, etc... whiclidprov
opportunities for students to collect, organizégiipret, and evaluate information critically andatively
in a variety of formats.

4. Text and Layout is level appropriate, includingtfarolor, spacing legibility, photos, graphics, taping,
etc...

C. Scope

1. Material presents information in sufficient deptiddreadth to cover adequately course content in a
logical manner.

2. Material includes necessary guides such as talderdents, glossary (English & Spanish), index,
sidebars, atlas, dictionary/thesaurus, bibliogréjploynotes seeandsee alsaeferences, web sites,
literature links, support agencies etc....

3. Key concepts, skills, vocabulary are identifiedyeleped, reviews, and reinforced.

D. Teacher Resources

1. Instructional materials include teacher resourceEhvprovide information and opportunities for tears
to increase their own understanding of the sulgjpetific concepts.

2. Adequate teacher resources which include suggsstismemediation, acceleration, extension of
learning, integration, feedback, and review.

3. Materials should include summary of material cot#gprovide instruction and/or behavioral objective
supplemental or background information and answgskubrics.

—

4. Materials should also be well organized, easy & aesmprehensive, durable and reasonably sizeld, w
sufficient material for student use.

5. Resources should accommodate the needs of batt gdar teacher and the veteran teacher.

E. Technology (If applicable)

1. Technology should meet all criteria for accura@prapriateness, and scope. It should be easy to
navigate and visually appealing. Teacher matesiatsild also meet the criteria of the teacher nessu
If student access is allowed, a Save/Record featwrald be included.
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EC / ELL Evaluation

Subject and Grade:
Instructional Materials Title: No.
Publisher: Copyright:

Author(s):
Evaluator:

Appropriateness , Scope, and Resources

1. Content provides for grade appropriate, yeteghdognitive levels, abilities, and learning styles

2. Content provides for relevancy, linking priokriedge, and active student engagement.

3. Materials provide for a variety of exercisesjeas, assessments, performance tasks, etc... whicfide
opportunities for students to collect, organizégiipret, and evaluate information critically andatively in a
variety of formats.

4. Text and layout is level appropriate, includiogt, color, spacing legibility, photos, graphicaptioning, etc...

5. Material includes necessary guides such as tdldentents, glossary (English & Spanish), indsaebars,
atlas, dictionary/thesaurus, bibliography/footnpsegandsee alsaeferences, web sites, literature links, suppof
agencies etc....

—

6. Key concepts, skills, vocabulary are identifiddyeloped, reviewed, and reinforced.

7. Adequate teacher resources which include suggssbr remediation, acceleration, extension afréng,
integration, feedback, and review.

8. Materials should include summary of materialteats, provide instruction and/or behavioral ohbjex,
supplemental or background information and answgskubrics.

9. Materials should also be well organized, easysts comprehensive, durable and reasonably siztd,
sufficient material for student use.

10. Resources should accommodate the needs of batt gdar teacher and the veteran teacher.

11. Technology should meet all criteria for accura@prapriateness, and scope. It should be easywigata
and visually appealing. Teacher materials sholsld meet the criteria of the teacher resourcestutfent
access is allowed, a Save/Record feature shodulitheled.

Keeping in mind the needs of special needs studerasd their teachers, please give specifics to suppboth the positive and negative
responses to the above. Use additional pages iteesary

+ -

Part IV: Overall Analysis

A. Would you recommend these instructional matsrialbe placed on the state adopted list?

Comments:
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SECOND LANGUAGES - GRADES 9-12
HIGH SCHOOL CREDIT IN THE MIDDLE SCHOOL

INSTRUCTIONAL MATERIALS TITLE NO.
PUBLISHER/COPYRIGHT DATE
AUTHOR(S)
EVALUATOR DATE
REGION TEXTBOOK COMMISSION MEMBER
Indicate Appropriate Course:
ASL CHINESE FRENCH GERMAN
(American Sign Language) Level 1 Level 1 Level 1
Level 1 Level 2 Level 2 Level 2
Level 2 Level 3 Level 3 Level 3
Level 4 Level 4 Level 4
Level 4+/AP/IB Level 4+/AP/IB Level 4+/AP/IB
JAPANESE LATIN SPANISH SNS
Level 1 Level 1 Level 1 (Spanish for Native Speakers)
Level 2 Level 2 Level 2 Level 1
Level 3 Level 3 Level 3 Level 2
Level 4 Level 4 Level 4
Level 4+/AP/IB Level 4+/AP/IB Level 4+/AP/IB

PART | Compatibility with the North Carolina Curric ulum for Second Languages, 9-12 in theorth Carolina Standard
Course of Study (NCSCOS). In accordance to Statail Policy HSP-H-007, all items in Part | must bearked “acceptable” in
order for the submission to be recommended.

Please explain your responses to the below in thpake provide. Be sure to cite specific page numteeMNCSCOS
goals/objectives as well as textual references. Usgditional sheets as necessary.

A. Materials present the main concepts that supgantnimum of80% of the instructional objectives for the
course/grade/media in the NCSCOS and/or Blue Print.

B. Content, methodology, instructional levels, &aching strategies are consistent with the cdtnmis philosophy,
values, and goals.

C. Instructional materials provide for the useefiinology which reflects ﬁ_tlcentury ideals for a future ready student
and school.

D. Instructional materials include teacher resosinghich provide information and opportunities feathers to increase
their own understanding of the subject specificosmts.

PART Il Specific Criteria

A. The focus of instructional materials is on laage for meaningful communication in interpersomdgrpretive, and
presentational modes.

B. The instructional materials are age appropaait address students’ abilities, individual leagrstyles, needs, and
multiple intelligences.

C. Vocabulary is used in context and is re-enténeaughout the instructional materials.

D. Vocabulary is appropriate for the level of ingtion with functional vocabulary emphasized atdovevels and more
sophisticated vocabulary introduced at advanceeldev

E. Grammar is presented and used in context withr @xplanations, relevant examples, and oppoigsrfiir expansion
practice, and comparison with English.

F. Activities, exercises and suggested projectvared and relevant to real-life, culturally autltie situations and
student interests.
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G. Activities, exercises and suggested projectsrijarate higher order thinking skills, addressetiht
teaching/learning styles, and allow for variousugpings.

H. A variety of relevant and authentic readingnpend visual materials are introduced at all Iexald are appropriate
to the level of instruction.

I. A variety of relevant and authentic audio anded materials is introduced at all levels and apr@priate to the level
of instruction.

J. Relevant and traditional culturally authentictenals explore the relationship of products, g, and perspectives.

K. Cultures are integrated throughout the instarl materials and represent the variety of plat@ghich the language
is/was used.

L. Opportunities exist to compare the target celuio the students’ own and other cultures.

M. Connections are made to other academic diseglin

N. Instructional materials suggest activities whictend outside the classroom into the school, cenityy, and beyond.

O. Teachers’ materials offer a variety of techngjteeassess proficiency in interpersonal, inteiygetind presentations
modes and to assess understanding of cultureslacespyvhere the language is/was used.

P. Teachers’ materials include accurate, comprémrend supplementary background information (eeglagogical
strategies, cultural information and extensionvatixis).

Q. Audio and visual materials provide opportunitieexperience the target language used in a yasfatialects,
voices, accents, and intonations.

R. Upper level textbooks (Levels Il and above)yide a logical sequential articulation and smoodmsition with
Levels | and Il.

S. Textbooks and/or readers for upper levels (tl above) provide a variety of literary selectiappropriate to level
and include authentic selections, supplemented battkground information.

T. Spanish for Native Speakers (heritage speakext)ooks focus on advancing reading and writinfissk

U. In Spanish for Native Speakers (heritage speikexrtbooks, grammar is presented and used irexbwith clear
explanations, relevant examples, and opporturfitiesxpansion, practice, and comparison in thethgei language.

V. Spanish for Native Speakers (heritage speakexf)ooks extend knowledge and foster respectfostudents’ own
personal cultures and other Hispanic (heritagelioes.

Y

Part Ill — General Criteria
Please provide evidence of the following:

A. Accuracy

1. Material is error-free, current, uses correct gramrapelling, and sentence structure. (This iresuext,
maps, charts, timelines, demographics, statigplestos, etc...).

2. Material is presented factually and objectivelyresenting a balance of cultural, ethnic, raciadl a
handicapped groups. (This includes text, phot@plycs, etc...).

B. Appropriateness

1. Content provides for grade appropriate, yet vacigghitive levels, abilities, and learning styles.

2. Content provides for relevancy, linking prior kn@dte, and active student engagement.

3. Materials provide for a variety of exercises, rexdeassessments, performance tasks, etc... whiclidperov
opportunities for students to collect, organizégiipret, and evaluate information critically andatively
in a variety of formats.

4. Text and Layout is level appropriate, includingtfarolor, spacing legibility, photos, graphics, taping,
etc...

C. Scope

1. Material presents information in sufficient deptiddreadth to cover adequately course content in a
logical manner.

2. Material includes necessary guides such as talderdents, glossary (English & Spanish), index,
sidebars, atlas, dictionary/thesaurus, bibliogréploynotes seeandsee alsaeferences, web sites,
literature links, support agencies etc....

3. Key concepts, skills, vocabulary are identifiedye&leped, reviews, and reinforced.

D. Teacher Resources

1. Instructional materials include teacher resourceghvprovide information and opportunities for tears
to increase their own understanding of the sulgjpetific concepts.

2. Adeguate teacher resources which include suggasstimmemediation, acceleration, extension of
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learning, integration, feedback, and review.

3. Materials should include summary of material cotdeprovide instruction and/or behavioral objective
supplemental or background information and answgskubrics.

4. Materials should also be well organized, easy & asmprehensive, durable and reasonably sized, w
sufficient material for student use.

5. Resources should accommodate the needs of batt gdar teacher and the veteran teacher.

E. Technology (If applicable)

1. Technology should meet all criteria for accura@prapriateness, and scope. It should be easy to
navigate and visually appealing. Teacher matesiataild also meet the criteria of the teacher nessu

—

If student access is allowed, a Save/Record featwsald be included.
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EC / ELL Evaluation

Subject and Grade:
Instructional Materials Title: No.
Publisher: Copyright:

Author(s):
Evaluator:

Appropriateness , Scope, and Resources

1. Content provides for grade appropriate, yeteghdognitive levels, abilities, and learning styles

2. Content provides for relevancy, linking priokriedge, and active student engagement.

3. Materials provide for a variety of exercisesjiegs, assessments, performance tasks, etc... whiciide
opportunities for students to collect, organizégripret, and evaluate information critically andatively in a
variety of formats.

4. Text and layout is level appropriate, includfagt, color, spacing legibility, photos, graphicaptioning, etc...

5. Material includes necessary guides such as tdldentents, glossary (English & Spanish), indgdebars,
atlas, dictionary/thesaurus, bibliography/footnptegandsee alsaeferences, web sites, literature links, suppor
agencies etc....

—

6. Key concepts, skills, vocabulary are identifiddyeloped, reviewed, and reinforced.

7. Adequate teacher resources which include suggsdor remediation, acceleration, extension afriéng,
integration, feedback, and review.

8. Materials should include summary of materialteats, provide instruction and/or behavioral ohjes,
supplemental or background information and answgskubrics.

9. Materials should also be well organized, easyst comprehensive, durable and reasonably siztd,
sufficient material for student use.

12. Resources should accommodate the needs of batt gdar teacher and the veteran teacher.

13. Technology should meet all criteria for accura@prapriateness, and scope. It should be easyigata
and visually appealing. Teacher materials sholgld meet the criteria of the teacher resourcestutfent
access is allowed, a Save/Record feature shodultheled.

Keeping in mind the needs of special needs studerasd their teachers, please give specifics to suppboth the positive and negative
responses to the above. Use additional pages itresary

+ -

Part 1V: Overall Analysis

A. Would you recommend these instructional matsrialbe placed on the state adopted list?
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Intent

Revisions

ENGLISH AS A SECOND LANGUAGE K-12
PREFACE

The WIDA [World-Class Instructional Design and Asssaent]
English Language Proficiency Standardere adopted as the
North Carolina English Language Development Staddar
Course of Study [NC ELD SCEhe intent of the WIDA ELP
Standards is to provide a set of rigorous langubBgelopment
competencies for English language proficiency forlX
students who are learning English as another lagegughe five
ELP standards reflect the social, instructional @wédemic
language expectations of in the areas of listensmgaking,
reading, and writing.

TheWIDA ELP Standardand the accompanying WIDA
Resource Guide provide tools to ESL teachers, rdass
teachers, and administrators to aide in the dedigarriculum,
instruction and assessment for Limited English iererit [LEP]
students.

North Carolina implemented a newly created Endlishguage
Development Standard Course of Study in 2003. lcebder
2007, the NC State Board of Education approveddbfaest to
revise theEnglish Language Development Standard Course of
Studyto explicity link language learning with the ackeenent

of the state academic content performance standards
language arts, reading, mathematics, science,amal studies,
described in section 1111(b)(1) of NCLB.

The revision process included a review of relevasearch and
available products, including the national standamad the
WIDA ELP StandardsAs a result of the growing evidence that
content-based instruction and assessment are kioicEEnglish
language learners, the national TESOL [TeacheEndfish to
Speakers of Other Languages]| Standards were rems06
to include academic language proficiency in foureamontent
areas: language arts, mathematics, science, arad saualies.
TheWIDA ELP Standardserved as the prototype for the
national standards entitled, PreK-12 ELP Standards
Augmentation of the WIDA Consortium ELP Standards
March 2008 a draft of the revis&tC ELDSCSnd the/NIDA
ELP Standardsvere shared with stakeholders. The
overwhelming response was to adopt\WikbA ELP Standards

The former ELDSCS which was revised during thiscpss is a
support document for ESL teachers for lesson pranni
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Program Review

The fiveWIDA ELP Standardfocus on the development of
student communication in grades K-12 in social and
instructional settings as well as the developmétiie@language
of language arts, mathematics, science, and sstcidies in
order to attain academic success in the conteatare

The WIDA ELP Standard document is arranged by glew
cluster, assessment framework, standard, and tinéafloguage
domains (listening, speaking, reading, and wri)inghe grade
clusters are K, Grades 1-2, Grades 3-5, GradesafieBGrades
9-10. The Model Performance Indicators [MPIs] athea
proficiency level outline the progression of langea
development in the acquisition of English as antaxdl
language frontnteringthe process tReachinghe end of the
continuum.

Strands of Model Performance Indicators [MPIs]ha t
Summative Framework are measurable indices of ukebmes
of learning for a particular sample topic for eactthe
progression of the proficiency levels at the tagdegrade
cluster. Strands of MPIs in the Formative Framewde&cribe
samples outcomes of instruction and assessmerd¢bat
during teaching and learning
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General Principles

Myths About Second
Language Acquisition

PHILOSOPHY

TheWIDA ELP Standardare based upon a set of principles
governing language education. These tenets areettin
language education research and supported by erperiThey
are as follows:
Language acquisition requires that learners functio
effectively in and through English while learning
challenging academic content.
Language varies according to the person, topiqQqae,
and situation.
Language learning is cultural learning.
Language acquisition is a long-term process.
Language acquisition occurs through meaningful
interaction and challenging content.
Language processes develop interdependently.
Native language proficiency contributes to second
language acquisition.

Myth 1: Students can learn a language quickly aasilg

Contrary to popular belief, learning a language sngthy and
arduous process even for children. To become peotfien
another language, students must progress througiusa
overlapping stages spanning several years.

Pre-Production/Comprehension Stage (“Silent Pejiod”
Students communicate with gestures and actionsewhil
building receptive vocabulary and refining listegin
skills.

Early Production Stage: Students speak and/or write
using simple words and short phrases.

Speech Emergence Stage: Students speak and/oirwrite
longer phrases and complete sentences, using a wide
range of vocabulary.

Intermediate Fluency Stage: Students engage in
conversations

Advanced Stage: Students speak and write in coadect
and unified paragraphs about most situations

Myth 2: Students automatically learn another langeiavhen
immersed in an environment where everyone speaks th
language

Simply placing students in an English-only envir@mhin
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hopes that the students will learn the languagmutjit osmosis
is not enough. English must be made comprehensitdaable
students to access messages through context, kohgevtd the
world, and other clues including gestures, exampled visuals
or illustrations. Teachers play an important rolenaking
language accessible, exposing students to langusigglightly
above their current level of competence. Also, tmesst create
a comfortable learning environment where studezasdelf-
confident and willing to experiment with the langea

Myth 3: All students learn a second language inghme way.

As with first language acquisition, students folltve same
process for language development, but they leaetand
language at different rates and in different wapsguage
minority students from different cultural backgralsrmay have
special needs because their ways of learning and
communicating may be different from the ways ofrthe
American peers. Therefore, teachers will need éoaugariety
of instructional activities such as demonstratigmeup and
pair work, cooperative learning, peer tutoring, and
individualized instruction which take into accotin¢ variety of
experiences and cultural backgrounds of secondibye
learners.

Myth 4: Students have acquired a second language tirey
can speak

Students often learn to speak a language quicklyaie longer
acquiring the literacy skills necessary to functiegll in
academic subjects. Those students who arrive $nctiuntry
without reading and writing skills in their firsariguage will
have greater difficulty acquiring those skills indtish.
However, students with strong educational backgiaartheir
home countries will progress much more quickly mazg
English.
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Learner Variables

All English Language Learners are not alike. Tregeea variety
of variables that may affect the way in which tlaeguire a
second language and the rapidity with which thegpess in
learning academic content. Some of these variarkes

Age—Younger students often develop oral language
skills more quickly, especially in regard to
pronunciation and fluency. Also, the academic deisan
of English in the lower grades are not as compiek a
therefore the students in the earlier grades mpgapo
attain English language proficiency more quicklgan
with greater ease.

First language—the more similar a student’s primary
language is to English, the easier it is for him#tioe
acquire the new language. Students can rely onategn
and similar linguistic structures to aid their Bagl
language acquisition. However, when the first |laggi
uses a different alphabet, when the vocabulary is
unrelated, and when the structures have little in
common, then the student has a more difficult task
transferring skills from the first language int@th
second.

Education —Students with a strong educational
background adapt to the American school much more
quickly. They are able to transfer content skiligl a
knowledge into the new classroom.
Family—Language minority students who come from
well-educated families generally learn English much
more quickly and integrate into their new schooithw
greater ease.

Life Experience—Some language minority students
have had difficult lives. They often have growniap
poverty, may have survived wars and violence, may
have been separated from family members, and may
have arrived in this country without documentation.
They may also be living in substandard and unstable
environments. Their life experience may affectrthei
readiness and willingness to learn.
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Native Language
Maintenance/Support

The maintenance and support of first languagesskdve a
positive effect on English language acquisitionadreers
should not expect students to forget their homguage in
order to learn English. Instead they should enaitheir
students to strengthen the skills in that langisgthat they can
transfer those skills into English language leagnin

Research by Cummins, Collier, and Thomas suppert th
transfer of cognitive skills across languages @awdgnize that
strong first language literacy contributes poslive academic
achievement. Native language support is also undezd in the
National Standards for English Language ASsandard 10
states: “Students whose first language is not Ehghake use
of their first language to develop competency m Emglish
language arts and to develop understanding of nbat#oss
the curriculum.”
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Overview

No Child Left Behind
Requirement

Assessment

PURPOSE

TheWIDA ELP Standards [NC ELD SCS3jelps to ensure that
English language learners have access to hightguali
instruction by defining their range of competendthin
academic content areas as well as providing a alegr
consistent basis for formative and summative laggua
acquisition assessment.

The standards documestescribes what limited English
proficient students should know and be able totdzaah level
of proficiency along the K-12 continuum. It willsist English
as a Second Language teachers in planning lesadns a
strategies which will target the language learmegds of
individual students to ensure that they progressitad full
English language proficiency. It will also assistssroom
teachers in modifying instruction in the conterdas to match
the English language proficiency levels of theirdgnts.

Section 3113 of the ESEAequires each State educational
agency (SEA) to submit a plan to the Secretaryrd®ag:
how the agency will establish standards and objesti
for raising the level of English proficiency thata
derived from the four recognized domains of spegkin
listening, reading, and writing,
and that are aligned with the achievement of the
challenging academic content and student academic
achievement standards for all students that Stdtese
adoptedpursuant to section 1111(b)(1) of Title I of the
ESEA

Both Title | and Title Il ofNo Child Left Behindequire states
to assess annually the English language proficiendynited
English proficient students. In addition, undedditl, states
must establish Annual Measurable Achievement Obest
[AMAOQOSs] for both progress and attainment of Eniglis
language proficiency.

North Carolina requires that all local districtslazharter
schools within the state use the same English Eggu
proficiency assessment instrument. The instrumerst m
measure the state’s ELP standards. The resulkssof t
assessment are used to determine whether or nAMA©Ss of
progress and attainment are met.

The ACCESS for ELLs, a K-12 English language pieficy
test, was developed by WIDA to measure languageisition
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based upon th&/IDA ELP Standarddt was fully operational
in spring 2005. Validation studies and item reptaeat are on-

going.
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The English as a Second Language Program

WIDA
ELP Standards

The Frameworks

Language Proficiency
Levels

Model Performance
Indicators

Standard 1 English language learnecesmmunicatefor
SocialandInstructional purposes within the school setting.

Standard 2 English language learnecemmunicate
information, ideas and concepts necessary for aci@adgiccess
in the content are dfanguage Arts.

Standard 3 English language learnecemmunicate
information, ideas and concepts necessary for aci@adgiccess
in the content are dflathematics.

Standard 4. English language learnezemmunicate
information, ideas and concepts necessary for aci@dgiccess
in the content are @cience

Standard 5. English language learnecemmunicate
information, ideas and concepts necessary for aci@dgiccess
in the content are @ocial Studies

Each standard for a particular grade span is ptedém two
frameworks. Thé&ormative Framework matrix for each
standard provides guidance for student learningteacher
instruction on a daily basis. Interactive suppsuch as small
group work and immediate teacher feedback is tyjpica
example formative performance tasks.

The Summative Framework matrix provides examples of how
students demonstrate language acquisition ovexianaed
period of time. These tasks describe outcomesaohileg that
could be measured by large-scale assessment.

The continuum of language proficiency levels gelera
describes expected student performance.

Level 6 — Reaching

Level 5 — Bridging

Level 4 — Expanding

Level 3 — Developing

Level 2 — Beginning

Level 1 - Entering

A Model Performance Indicator [MPI] is a singledut task
in a language domain (listening, speaking, readngyriting),
for a particular proficiency level, for an exampdpic. Each
MPI begins with a language function, such as dbsgri

49



followed by an example topic. The language foaugtie topic
may be social, instructional or academic, dependpan the
standard. MPIs also include some type of intera¢ensory,
or graphic support for tasks for Levels 1 througivél 4.

Content-based English as a Second LanguagEghis approach

Program Types makes use of instructional materials, learninggaakd
classroom techniques from academic content arethe as
vehicle for developing language, content, cognitiwéd study
skills. English is used as the medium of instructio

Developmental Bilingual Program: These programs are
designed to help non-English speakers learn EngBshell as
maintain and improve their native or heritage laaggiskills.
Content is delivered both in English and in thathge
language. Students become bilingual, biliteratelaadltural in
a way that honors their need to simultaneouslytiieand
communicate with their heritage or home culture waitt the
mainstream culture they live and will work in.

Dual Language/Two-Way Immersion Program The goal of
these bilingual programs is for students to devéoguage
proficiency in two languages by receiving instraotin English
and another language in a classroom that is uscathprised
of half native English speakers and half nativeagpes of the
other language. Both groups of students beconmeghidil,
biliterate and bicultural. Instruction is providiedth in English
and in the target language on alternate days, dicgpto
academic subjects, or according to a daily sche@ubening in
one language and afternoon in the ather

English as a Second Language (ESLA program of
techniques, methodology and special curriculumgiesd to
teach ELL students English language skills, whiaynmclude
listening, speaking, reading, writing, study skidtentent
vocabulary, and cultural orientation. ESL instrantis usually
in English with little use of native language.

ESL Inclusion: Inclusion for LEP students is a co-teaching
instructional delivery model. It requires professb
development for both teachers in the inclusionstia@m so that
grade level and developmentally appropriate teachiom both
the ESL and content teacher occurs. It requiresedha
collaborative teacher planning time so that teack®at can
implement strategies that integrate language aitiquis
literacy, and academic content at the same tingdugion is
NOT supplying an ESL teacher who enters the cladsagsists
individual students.
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Newcomer Program Newcomer pro-grams are separate,
relatively self-contained educational interventiolesigned to
meet the academic and transitional needs of nexilyed
immigrants. Typically, students attend these prograefore
they enter more traditional interventions (e.g.gliahm language
development programs or mainstream classrooms with
supplemental ESL instruction).

Sheltered English Instruction/SIOP: An instructional
approach used to make academic instruction in Emgli
understandable to ELL students. In the shelter€?SI
classroom, teachers follow the eight componentkarSIOP
model and include explicit language and conten¢écibjes.
Sheltered Instruction/SIOP can be implemented igliEim
language arts, mathematics, science, social stuahesother
subjects. Although the acquisition of English i€ @i the goals
of sheltered English, instruction focuses on cantather than
language.

Transitional Bilingual Education Program: This program,
also known as early-exit bilingual education, méb a student's
primary language in instruction. The program manmgand
develops skills in the primary language and cultunde
introducing, maintaining, and developing skillsEnglish. The
primary purpose of a TBE program is to facilitdie ELL
student's transition to an all-English instructigme@gram while
receiving academic subject instruction in the reatanguage to
the extent necessary.
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ENGLISH LANGUAGE DEVELOPMENT GRADES K-5
(ENGLISH AS A SECOND LANGUAGE)

INSTRUCTIONAL MATERIALS TITLE NO.

PUBLISHER/COPYRIGHT DATE

AUTHOR(S)

EVALUATOR DATE

REGION TEXTBOOK COMMISSION MEMBER

PART | Compatibility with the North Carolina Curric ulum for English Language Development K-5 in theNorth Carolina
Standard Course of Study (NCSCOS). In accordanaestate Board Policy HSP-H-007, all items in Partdust be marked
“acceptable” in order for the submission to be reoonended.

Please explain your responses to the below in thpake provide. Be sure to cite specific page numteeMNCSCOS
goals/objectives as well as textual references. Usdditional sheets as necessary.

A. Materials present the main concepts that supgantnimum of80% of the instructional objectives for the
course/grade/media in the NCSCOS and/or Blue Print.

B. Content, methodology, instructional levels, &aching strategies are consistent with the cdtnmis philosophy,
values, and goals.

C. Instructional materials provide for the useeafiinology which reflects 2century ideals for a future ready student
and school.

D. Instructional materials include teacher resosisghich provide information and opportunities feathers to increase
their own understanding of the subject specificosmts.

PART Il — Specific Criteria K-2

A. Content includes selections that are alignetth tieNorth Carolina Standard Course of Study for Englistnguage
Developmenat each ELPL that are appropriate for readingalsbared reading, guided reading, and independent
reading.

B. Student text emphasizes comprehension at eaPh Fs defined by thidorth Carolina Standard Course of Study for
English Language Development

C. Student text includes a variety of authentiréiture and informational selections.

D. Student text is integrated and makes connectigtiiscontent areas.

E. Content is age and grade-level appropriate ashimgful for culturally diverse heterogeneous gsou

F. Student material promotes academic growth amgligfnlanguage development through all four domaintheNorth
Carolina Standard Course of Study for English Laamggi Developmergnd at each ELPL.

G. Reading, Writing, Speaking, and Listening preessare integrated with numerous opportunitiesaatidities that
actively engage in language development, while egking individual learning styles.

H. The focus of instructional materials is on formad informal language for meaningful communicatio listening,
speaking, reading and writing.

I. Teacher materials incorporate formative assessistrategies and implications for instructiort g aligned with the
North Carolina Standard Course of Study for Englisinguage Development

J. Teacher materials offer multiple opportunitieséxtending and applying concepts, informatiofillsskand strategies
for each ELPL.

K. Teacher materials provide multiple opportunifiesinteracting with fiction and nonfiction text & variety of ways
(e.g., discussion, songs and chants, and draneachtELPL.
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PART Il — Specific Criteria 3-5

A. Content includes selections that are aligneti wieNorth Carolina Standard Course of Study for Englisinguage
Developmenat each ELPL that are appropriate for readingdlshared reading, guided reading, and independent
reading.

B. Student text emphasizes comprehension at eaPi Es defined by thidorth Carolina Standard Course of Study f
English Language Development

C. Student text offers a variety of genres throagthentic literature and informational selections.

D. Student text is integrated and makes connectigtiiscontent areas.

E. Content is presented to serve the range ofitigtbackgrounds, learning styles and interesstdents.

F. Student material promotes academic growth aadexnic English language development through al famguage
domains and at each ELPL.

G. Reading, Writing, Speaking, and Listening preessare integrated with numerous opportunitiesaatigities that
actively engage student in formal and informal lzange development, while addressing individual le@ystyles.

H. Emphasis is placed on appropriate academicamritten language use in a variety of both faramd informal
situations at each ELPL.

I. Spelling strategies and grammatical conventamesintegrated in the writing process, commensunsgth student’s
ELPL.

J. Content reinforces the concept of writing asacess (prewriting, drafting, revising, evaluatangd publishing), that
addresses a specific audience for a definite perpbsach ELPL.

K. Activities, exercises and suggested projeatsvaried and relevant to real-life situations atodient interests.

L. Teacher’s resource materials provide specifggsstions for integration with content areas.

M. Teacher's resource materials include authemtitfarmative assessment strategies at each ELPL.

N. Teacher’s resource materials offer suggestionghke use of supplementary materials, oral presient,
media/technology and additional resources for aghieng and enrichment.

O. Teacher’s resource materials include suggest@n=onferencing with students and ways to teaotients to self-
evaluate their own work based on their ELPL.

Part Ill — General Criteria
Please provide evidence of the following:

A. Accuracy

1. Material is error-free, current, uses correaingmar, spelling, and sentence structure. (Thisdes text, maps,
charts, timelines, demographics, statistics, phatts..).

2. Material is presented factually and objectivebpresenting a balance of cultural, ethnic, raaiatl handicapped
groups. (This includes text, photos, graphics,. gtc

B. Appropriateness

1. Content provides for grade appropriate, yet vacigghitive levels, abilities, and learning styles.

2. Content provides for relevancy, linking prior kn@dte, and active student engagement.

3. Materials provide for a variety of exercises, rexdgeassessments, performance tasks, etc... whiclidpgrov
opportunities for students to collect, organizégiipret, and evaluate information critically andatively in a
variety of formats.

4. Text and Layout is level appropriate, includingtfarolor, spacing legibility, photos, graphics, taping,

etc...
C. Scope
1. Material presents information in sufficiempdh and breadth to cover adequately course cointenibgical
manner.

2. Material includes necessary guides suchlas bf contents, glossary (English & Spanish)einaidebars,
atlas, dictionary/thesaurus, bibliography/footnpsesandsee alsaeferences, web sites, literature links,
support agencies etc....

3. Key concepts, skills, vocabulary are ideetlfideveloped, reviews, and reinforced.

D. Teacher Resources

1. Instructional materials include teacher resourceElvprovide information and opportunities for thacs to
increase their own understanding of the subjedatiipeoncepts.

2. Adeguate teacher resources which include suggasstisnemediation, acceleration, extension of lemyn
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integration, feedback, and review.

3. Materials should include summary of material cotdeprovide instruction and/or behavioral objective
supplemental or background information and answgskubrics.

4. Materials should also be well organized, easy & asmprehensive, durable and reasonably sizeld, wit

sufficient material for student use.
5. Resources should accommodate the needs of batt gdar teacher and the veteran teacher.

E. Technology (If applicable)
1. Technology should meet all criteria for accyrappropriateness, and scope. It should beteasgvigate and

visually appealing. Teacher materials should aiset the criteria of the teacher resources. tettiaccess is
allowed, a Save/Record feature should be included.
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EC / ELL Evaluation

Subject and Grade:
Instructional Materials Title: No.
Publisher: Copyright:

Author(s):
Evaluator:

Appropriateness , Scope, and Resources

1. Content provides for grade appropriate, yeteghdognitive levels, abilities, and learning styles

2. Content provides for relevancy, linking priokriedge, and active student engagement.

3. Materials provide for a variety of exercisesjiegs, assessments, performance tasks, etc... whiciide
opportunities for students to collect, organizégiipret, and evaluate information critically andatively in a
variety of formats.

4. Text and layout is level appropriate, includfagt, color, spacing legibility, photos, graphicaptioning, etc...

5. Material includes necessary guides such as tdldentents, glossary (English & Spanish), indgdebars,
atlas, dictionary/thesaurus, bibliography/footnptegandsee alsaeferences, web sites, literature links, suppor
agencies etc....

—

6. Key concepts, skills, vocabulary are identifiddyeloped, reviewed, and reinforced.

7. Adequate teacher resources which include suggsdor remediation, acceleration, extension afriéng,
integration, feedback, and review.

8. Materials should include summary of materialteats, provide instruction and/or behavioral ohjes,
supplemental or background information and answgskubrics.

9. Materials should also be well organized, easyst comprehensive, durable and reasonably siztd,
sufficient material for student use.

10. Resources should accommodate the needs ot year teacher and the veteran teacher.

11. Technology should meet all criteria for accyrappropriateness, and scope. It should be easgvigate and
visually appealing. Teacher materials should aiset the criteria of the teacher resources. tettiaccess is
allowed, a Save/Record feature should be included.

Keeping in mind the needs of special needs studerasd their teachers, please give specifics to suppboth the positive and negative
responses to the above. Use additional pages itrasary

+

Part 1V: Overall Analysis

A. Would you recommend these instructional matsrialbe placed on the state adopted list?

Comments:
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ENGLISH LANGUAGE DEVELOPMENT GRADES 6-8
(ENGLISH AS A SECOND LANGUAGE)

INSTRUCTIONAL MATERIALS TITLE NO.

PUBLISHER/COPYRIGHT DATE

AUTHOR(S)

EVALUATOR DATE

REGION TEXTBOOK COMMISSION MEMBER

PART | Compatibility with the North Carolina Curric ulum for English Language Development 6-8 in th&lorth Carolina
Standard Course of Study (NCSCOS). In accordanaestate Board Policy HSP-H-007, all items in Partdust be marked
“acceptable” in order for the submission to be reoonended.

Please explain your responses to the below in thpake provide. Be sure to cite specific page numteeMNCSCOS
goals/objectives as well as textual references. Useditional sheets as necessary.

A. Materials present the main concepts that supgantnimum of80% of the instructional objectives for the
course/grade/media in the NCSCOS and/or Blue Print.

B. Content, methodology, instructional levels, &aching strategies are consistent with the cdtnmis philosophy,
values, and goals.

C. Instructional materials provide for the useeafiinology which reflects 2century ideals for a future ready student
and school.

D. Instructional materials include teacher resosinghich provide information and opportunities feathers to increase
their own understanding of the subject specificosmts.

PART Il — Specific Criteria 6-8

A. The instructional materials are varied to pr@vidr students' English Language proficiency leasid
maturation and individual needs.

B. Vocabulary is appropriate for the students' lewd English Language proficiency with functiorzeld basic
content area vocabulary emphasized at lower ler@lsmore sophisticated vocabulary appropriatedoias and
academic settings at intermediate and advancetsleve

C. Vocabulary is used in context and is reinfort@dughout the instructional materials.

D. Grammar is presented and used in context withraixplanations, illustrations as appropriatevaht examples|,
and opportunities for expansion and practice.

E. Activities, exercises and suggested projectyvarned and relevant to real-life situations andient interests.
They should provide for the development and intégineof listening, speaking, reading and writingllsk

F. Activities, exercises and suggested projectsrppmrate higher-order thinking skills and provide & variety of
academic language experiences appropriate forrmsidenglish language proficiency levels-expressive
informational, argumentative, critical, literaryagnmar/language usage.

G. Program provides a variety of writing experies)cich as business and personal letters, nairatide
expository journals.

H. A variety of relevant proficiency-appropriatetiantic print and non-print materials across conéeeas are
introduced at all proficiency levels.

I. Cultural connections are integrated in the ingipnal material.

J. Opportunities exist to compare native Englisbagjing cultures to the students' own cultures.

K. Instructional materials provide for integratiasth other content areas, as reflected inNloeth Carolina
Standard Course of Study

L. Student text is well organized and provides jgiehcy-level appropriate directions for easy stideference.

M. Teacher's materials include accurate, comprebhersd supplementary background information arier of
suggestions for use of ancillary materials and taatwil resources per unit.

N. Instructional materials suggest activities teend outside the classroom into the school, conitynand
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beyond.

O. Teacher's materials offer a variety of technigeeassess progress in the acquisition of acadangeiage and
content.

P. Materials should provide opportunities for stugéeself-assessment.

Part 1ll — General Criteria
Please provide evidence of the following:

A. Accuracy

1. Material is error-free, current, uses correaingmar, spelling, and sentence structure. (Thisdes text, maps,
charts, timelines, demographics, statistics, phatts..).

2. Material is presented factually and objectivebpresenting a balance of cultural, ethnic, raaiatl handicapped
groups. (This includes text, photos, graphics,. gtc

B. Appropriateness

1. Content provides for grade appropriate, yet vacigghitive levels, abilities, and learning styles.

2. Content provides for relevancy, linking prior kn@dte, and active student engagement.

3. Materials provide for a variety of exercises, rexdeassessments, performance tasks, etc... whiclidprov
opportunities for students to collect, organizégiipret, and evaluate information critically andatively in a
variety of formats.

4. Text and Layout is level appropriate, includingtfarolor, spacing legibility, photos, graphics, tiaping, etc...

C. Scope
1. Material presents information in sufficiempdh and breadth to cover adequately course cointenibgical
manner.

2. Material includes necessary guides suchlas bf contents, glossary (English & Spanish)einaidebars,
atlas, dictionary/thesaurus, bibliography/footnpsegandsee alsaeferences, web sites, literature links,
support agencies etc....

3. Key concepts, skills, vocabulary are ideetlfideveloped, reviews, and reinforced.

D. Teacher Resources

1. Instructional materials include teacher resourceElvprovide information and opportunities for thacs to
increase their own understanding of the subjedatiipeoncepts.

2. Adequate teacher resources which include suggastisnemediation, acceleration, extension of lemyn
integration, feedback, and review.

3. Materials should include summary of material cot#gprovide instruction and/or behavioral objective
supplemental or background information and answgskubrics.

4. Materials should also be well organized, easy & asmprehensive, durable and reasonably sizeld, wit
sufficient material for student use.

5. Resources should accommodate the needs of batt gdar teacher and the veteran teacher.

E. Technology (If applicable)

1. Technology should meet all criteria for accyraappropriateness, and scope. It should beteasyvigate and
visually appealing. Teacher materials should aiset the criteria of the teacher resources. desttiaccess is
allowed, a Save/Record feature should be included.
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EC / ELL Evaluation

Subject and Grade:
Instructional Materials Title: No.
Publisher: Copyright:

Author(s):
Evaluator:

Appropriateness , Scope, and Resources

1. Content provides for grade appropriate, yeteghdognitive levels, abilities, and learning styles

2. Content provides for relevancy, linking priokriedge, and active student engagement.

3. Materials provide for a variety of exercisesjes, assessments, performance tasks, etc... whiciide
opportunities for students to collect, organizégiipret, and evaluate information critically andatively in a
variety of formats.

4. Text and layout is level appropriate, includfagt, color, spacing legibility, photos, graphicaptioning, etc...

5. Material includes necessary guides such as tdldentents, glossary (English & Spanish), indgdebars,
atlas, dictionary/thesaurus, bibliography/footnptegandsee alsaeferences, web sites, literature links, suppor
agencies etc....

—

6. Key concepts, skills, vocabulary are identifiddyeloped, reviewed, and reinforced.

7. Adequate teacher resources which include suggsdor remediation, acceleration, extension afriéng,
integration, feedback, and review.

8. Materials should include summary of materialteats, provide instruction and/or behavioral ohjes,
supplemental or background information and answgskubrics.

9. Materials should also be well organized, easyst comprehensive, durable and reasonably siztd,
sufficient material for student use.

10. Resources should accommodate the needs ot year teacher and the veteran teacher.

11. Technology should meet all criteria for accyrappropriateness, and scope. It should be easgvigate and
visually appealing. Teacher materials should aiset the criteria of the teacher resources. tettiaccess is
allowed, a Save/Record feature should be included.

Keeping in mind the needs of special needs studerasd their teachers, please give specifics to suppboth the positive and negative
responses to the above. Use additional pages itrasary

+

Part 1V: Overall Analysis

A. Would you recommend these instructional matsrialbe placed on the state adopted list?

Comments:
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ENGLISH LANGUAGE DEVELOPMENT GRADES 9-12
(ENGLISH AS A SECOND LANGUAGE)

INSTRUCTIONAL MATERIALS TITLE NO.

PUBLISHER/COPYRIGHT DATE

AUTHOR(S)

EVALUATOR DATE

REGION TEXTBOOK COMMISSION MEMBER

PART | Compatibility with the North Carolina Curric ulum for English Language Development 9-12 in th&lorth Carolina
Standard Course of Study (NCSCOS). In accordanaestate Board Policy HSP-H-007, all items in Partdust be marked
“acceptable” in order for the submission to be reoonended.

Please explain your responses to the below in thpake provide. Be sure to cite specific page numteeMNCSCOS
goals/objectives as well as textual references. Usdditional sheets as necessary.

A. Materials present the main concepts that supgantnimum of80% of the instructional objectives for the
course/grade/media in the NCSCOS and/or Blue Print.

B. Content, methodology, instructional levels, &aching strategies are consistent with the cdtnmis philosophy,
values, and goals.

C. Instructional materials provide for the useeafiinology which reflects 2century ideals for a future ready student
and school.

D. Instructional materials include teacher resosisghich provide information and opportunities feathers to increase
their own understanding of the subject specificosmts.

PART Il — Specific Criteria 9-12

A. The instructional materials are varied to pr@vfdr students' English Language proficiency levelaturation
and individual needs.

B. Vocabulary is used in context and is reinfortt@dughout the instructional materials.

C. Vocabulary is appropriate for the students'leeé English Language proficiency with functiorzald basic
content area vocabulary emphasized at lower le@lsmore sophisticated vocabulary appropriatedoias and
academic settings at intermediate and advancetsleve

D. Grammar is presented and used in context withraixplanations, illustrations as appropriatevaht examples|,
and opportunities for expansion and practice.

E. Instructional materials provide for integratiwith other content areas, as reflected inNlogth Carolina
Standard Course of Study

F. Activities, exercises, and suggested proje@saried and relevant to real-life situations atudient interests.

G. Activities, exercises and suggested projectsrpmrate higher order thinking skills, addressediht
teaching/learning styles and are designed to asdihesstudents' proficiency levels.

H. A variety of relevant proficiency-appropriatetiantic print and non-print materials across conéeeas are
introduced at all English language proficiency Isve

I. Program provides a variety of writing experiesiseich as business and personal letters, narrpgvgyasive and
expository, and journals.

J. Cultural connections are integrated in the irtsional material.

K. Opportunities exist to compare native Engliskealng cultures to the students' own cultures.

L. Instructional materials suggest activities whécttend outside the classroom into the school, conityy and
beyond.

M. Teacher's materials offer a variety of technigjteeassess progress in the acquisition of acadangeiage and
content.

N. Teacher's materials include accurate, compréeasd supplementary background information arierof
suggestions for use of ancillary materials and taatwil resources per unit.
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O. Materials should provide opportunities for stodéeself-assessment.

P. Student text is well organized and providesipigricy-level appropriate directions for easy shudeference.

Part 1ll — General Criteria
Please provide evidence of the following:

A. Accuracy

1. Material is error-free, current, uses correaingmar, spelling, and sentence structure. (Thisdes text, maps,
charts, timelines, demographics, statistics, phatts..).

2. Material is presented factually and objectivebpresenting a balance of cultural, ethnic, raaiatl handicapped
groups. (This includes text, photos, graphics,. gtc

B. Appropriateness

1. Content provides for grade appropriate, yet vacigghitive levels, abilities, and learning styles.

2. Content provides for relevancy, linking prior kn@dte, and active student engagement.

3. Materials provide for a variety of exercises, rexdeassessments, performance tasks, etc... whiclidpgrov
opportunities for students to collect, organizégiipret, and evaluate information critically andatively in a
variety of formats.

4. Text and Layout is level appropriate, includingtfarolor, spacing legibility, photos, graphics, taping,

etc...
C. Scope
1. Material presents information in sufficiempdh and breadth to cover adequately course cointenibgical
manner.

2. Material includes necessary guides suchfale of contents, glossary (English & Spanish)eindidebars,
atlas, dictionary/thesaurus, bibliography/footnpsesandsee alsaeferences, web sites, literature links,
support agencies etc....

3. Key concepts, skills, vocabulary are ideetlfideveloped, reviews, and reinforced.

D. Teacher Resources

6. Instructional materials include teacher resourceghvprovide information and opportunities for thaxs to
increase their own understanding of the subjeatiip&oncepts.

7. Adequate teacher resources which include suggsstisnmemediation, acceleration, extension of lesyn
integration, feedback, and review.

8. Materials should include summary of material cot#gprovide instruction and/or behavioral objective
supplemental or background information and answgskubrics.

9. Materials should also be well organized, easy & osmprehensive, durable and reasonably sized, wit
sufficient material for student use.

10. Resources should accommodate the needs of batt gdar teacher and the veteran teacher.

E. Technology (If applicable)

1. Technology should meet all criteria for accyraappropriateness, and scope. It should beteasyvigate and
visually appealing. Teacher materials should aiset the criteria of the teacher resources. desttiaccess is
allowed, a Save/Record feature should be included.
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EC / ELL Evaluation

Subject and Grade:
Instructional Materials Title: No.
Publisher: Copyright:

Author(s):
Evaluator:

Appropriateness , Scope, and Resources

1. Content provides for grade appropriate, yeteghdognitive levels, abilities, and learning styles

2. Content provides for relevancy, linking priokriedge, and active student engagement.

3. Materials provide for a variety of exercisesjiegs, assessments, performance tasks, etc... whiciide
opportunities for students to collect, organizégiipret, and evaluate information critically andatively in a
variety of formats.

4. Text and layout is level appropriate, includfagt, color, spacing legibility, photos, graphicaptioning, etc...

5. Material includes necessary guides such as tdldentents, glossary (English & Spanish), indgdebars,
atlas, dictionary/thesaurus, bibliography/footnptegandsee alsaeferences, web sites, literature links, suppor
agencies etc....

—

6. Key concepts, skills, vocabulary are identifiddyeloped, reviewed, and reinforced.

7. Adequate teacher resources which include suggsdor remediation, acceleration, extension afriéng,
integration, feedback, and review.

8. Materials should include summary of materialteats, provide instruction and/or behavioral ohjes,
supplemental or background information and answgskubrics.

9. Materials should also be well organized, easyst comprehensive, durable and reasonably siztd,
sufficient material for student use.

10. Resources should accommodate the needs ot year teacher and the veteran teacher.

11. Technology should meet all criteria for accyrappropriateness, and scope. It should be easgvigate and
visually appealing. Teacher materials should aiset the criteria of the teacher resources. tettiaccess is
allowed, a Save/Record feature should be included.

Keeping in mind the needs of special needs studerasd their teachers, please give specifics to suppboth the positive and negative
responses to the above. Use additional pages itrasary

+

Part 1V: Overall Analysis

A. Would you recommend these instructional matsrialbe placed on the state adopted list?
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Program
Description

Design

Major Program
Outcomes

AGRICULTURAL EDUCATION

Agricultural Education provides students with thmoortunity to participate
in an integrated educational model that focusedestis on careers, as well
as the science and technology of managing andintjliresources to provide
all agricultural commodities and products to supploe demands of growing
world population.

Agricultural education strives to provide studentith a foundation for
careers in all aspects of the agricultural indystdyether it be production,
financing, processing, marketing, or distributidragriculture products, or
the vast network of supporting careers that protiesupplies and services,
as well as the management and conservation ofatural resource systems.
In consideration of the many facets of agricultdine, mission of the
agricultural education program is very comprehensiv

Agricultural education has traditionally been arylemg discipline that
includes integral components that function beydredassroom. During the
summer months as well as during the school yeachtss incorporate time
to develop students through leadership and cargeriences. Locally,
teachers develop leadership in students througipt€nkFA involvement in
program planning, officer development, and partitign in state-sponsored
Leadership schools. Supervised agricultural expeés provide students
with fundamental values necessary to succeed inlatnde of career
options within the agricultural industry.

The program is designed to develop technical, lesdhge and management
expertise needed by secondary school studentsitomae their education
and succeed in the industry.

The agricultural education program is built on tineee core areas:

Classroom/laboratory instruction — quality instraotin and about
agriculture that utilizes a "learning by doing" loisiophy.
Supervised Agricultural Experience Programs —taliients are
expected to have an agriculturally related workelddsarning
experience.

FFA Student Organization activities/opportunitieSFA activities
are an integral part of the agricultural educapoogram that all
agricultural education students should participaiéthey are to
fully benefit from their enrollment.

Agricultural Education is committed to equippinguy@ people with the
skills they need to be competitive in the 21st agntWhether those skills
involve the technological knowledge required tofpen career tasks or the
people and personal skills necessary to perforin ino& career and the
community, agricultural education is committed ¢tlweating and developing
future leaders.
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The Agricultural Education Program has identifiec ffocus areas in its
bold vision for its future in North Carolina.

Preparing leaders for the state, nation and world
Through leadership and service initiatives, paghgas with industry,
and unique classroom experiences, we will prodaoeddaders today
that are prepared for the challenges of tomorrow.

Improving health and well-being of students and cizens
Through a partnership being developed with Doledsptnc., and
other initiatives, an effort will be made to betitegiorm students
about healthy lifestyle choices and disciplinethi science fields
that can promote their quality of life.

Creating educational innovations

Agricultural Education is committed to producingagthble, globally
aware, creative thinkers and workers. PartnershifhpsNC State
University and NC A&T State University and our statCommunity
Colleges are being developed that will lead to toltial college
credit for students in high school. One such pastmp starting this
year is the Bertie County Agriscience Academy, ediin and Earn”
program with a focus in Agricultural Education tkall graduate
students with two years of college credit from Ni@&t& University
and/or Shaw University.

Fueling economic development

From the creation of new ideas to an old successiutept, work-
based learning, effort is being made to fuel tharkieconomic
development of the agriculture industry. Entrepteiad, placement
and research opportunities are available for tedstydents in new
and emerging areas of the industry.

Driving innovation in energy and the environment
Agriculture has become the food, fiber and FUELustdy in the
United States. Agricultural Education will becomealved in the
growth of this new segment of the industry by ipayating new
ideas and technology into existing curriculum. Oyaities and
funding abound for research in new fuel crops aetiriology to
meet our future energy needs.

Course 6810 Agriscience Applications
Offerings 6811 Agricultural Production |
6812 Agricultural Production II

63



6821
6822
6823
6825
6826
6828
6831
6832
6833
6841
6842
6843
6851
6852
6871
6872
6882

Animal Science |

Animal Science I

Animal Science Il - Small Animal

Equine Science |

Equine Science I

Exploring Biotechnology

Agricultural Mechanics |

Agricultural Mechanics Il

Agricultural Mechanics Il - Small Engines
Horticulture |

Horticulture I

Horticulture II - Turf Grass
Environmental & Natural Resources |
Environmental & Natural Resources Il
Biotechnology & Agriscience Research |
Biotechnology & Agriscience Research Il
Horticulture Il - Landscaping
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AGRICULTURAL EDUCATION, 6-8

INSTRUCTIONAL MATERIALS TITLE NO.

PUBLISHER/COPYRIGHT DATE

AUTHOR(S)

EVALUATOR DATE

REGION TEXTBOOK COMMISSION MEMBER

Indicate Appropriate Course and Level:

Exploring Biotechnology

PART | Compatibility with the North Carolina Curric ulum for Agricultural Education, 6-8 in the North Carolina Standard
Course of Study (NCSCOS). In accordance to Stataiél Policy HSP-H-007, all items in Part | must brearked “acceptable” in
order for the submission to be recommended.

Please explain your responses to the below in thpage provide. Be sure to cite specific page numteeNCSCOS
goals/objectives as well as textual references. Usgditional sheets as necessary.

A. Materials present the main concepts that supganinimum of80% of the instructional objectives for the
course/grade/media in the NCSCOS and/or Blue Print.

B. Content, methodology, instructional levels, &aching strategies are consistent with the cutnils philosophy,
values, and goals.

C. Instructional materials provide for the useeafiinology which reflects 24century ideals for a future ready student
and school.

D. Instructional materials include teacher resosinhich provide information and opportunities feathers to increase
their own understanding of the subject specificosmts.

PART Il — Specific Criteria

A. Content and terminology are up-to-date and cefterrrent and emerging biotechnological develogmand
their importance to healthcare and agriculture.

B. Competencies goals, objectives/outcomes argfmabfor each unit/chapter.

C. Text emphasizes the effects and uses of bintdoby in business/industry and on individuals.

D. Text encourages the use of appropriate techgdhr skill development/problem-solving.

E. Textis adaptable for serving the range ofeaisl differences such as backgrounds, abilitipstuales,
individual learning needs, and special interestgfoups and individuals.

F. Text includes information on career opport@sitiencompassing the personal and educationateagnts for
entry, technical and professional level occupatiomduding entrepreneurial opportunities as thelgate to
healthcare, biotechnology and or agricultural soéen

G. Text activities engage students’ interest, preninteractive and cooperative learning and aabstéec and
relevant to the areas of biotechnology, healthcamd,agriculture.

H. Simulated activities are provided which requaetting priorities and decision-making relatedpecific tasks.

I. Communication and problem-solving skills arepdimsized in content and activities.

J. Content is presented in a logical sequencep(sito complex) and reflects relevant interrelagluips between
scientific concepts and biotechnology.

K. Text promotes the development, review and oeadment of key vocabulary, concepts, and skills.

L. Text materials provide activities, which chalfie students to apply critical, creative and higirder thinking
skills through relevant integration/applicationsnatural and social sciences and humanities.

M. Text activities encourage students to condustaech, collect and organize date and presenpheted
information in a variety of formats.

N. Text content and organization allow for a virief teaching approaches.

O. Activities, problems, and examples are incoapext in skills from other disciplines such as mattience,
communication skills, and social studies.

P. A variety of learning activities include schdiased, work-based, and connecting experiencesiiddte the
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transition from school to the workplace.

Q. Text materials emphasize essential employglsikills and supports career planning and developras a
lifelong process.

R. Suggestions are included for a wide varietiabbratory, classroom, and extended classroom expess for the
student.

S. Text materials emphasize ethical and profeas&tandards in health care and biotechnology.

T. Text needs to support and encourage studealviement with Health Occupations Students of Anreeend
FFA.

U. Text materials are arranged to support a sleont-unit, semester and/or yearlong study.

Part Ill — General Criteria

A. Accuracy

1. Material is error-free, current, uses correaingmar, spelling, and sentence structure. (Thisidies text, maps,
charts, timelines, demographics, statistics, phatss..).

2. Material is presented factually and objectivefpresenting a balance of cultural, ethnic, raeiatl handicapped
groups. (This includes text, photos, graphics,. gtc

B. Appropriateness

1. Content provides for grade appropriate, yet vacigghitive levels, abilities, and learning styles.

2. Content provides for relevancy, linking prior knegdje, and active student engagement.

3. Materials provide for a variety of exercises, rexdeassessments, performance tasks, etc... whiclidpgrov
opportunities for students to collect, organizégripret, and evaluate information critically andatively in a
variety of formats.

4. Text and Layout is level appropriate, includingtfarolor, spacing legibility, photos, graphics, taping,

etc...
C. Scope
1. Material presents information in sufficiemtpdh and breadth to cover adequately course coint@rbgical
manner.

2. Material includes necessary guides suchfale of contents, glossary (English & Spanish)eindidebars,
atlas, dictionary/thesaurus, bibliography/footnpsesandsee alsaeferences, web sites, literature links,
support agencies etc....

3. Key concepts, skills, vocabulary are ideatifideveloped, reviews, and reinforced.

D. Teacher Resources

1. Instructional materials include teacher resourceiElvprovide information and opportunities for tears to
increase their own understanding of the subjedatiipeoncepts.

2. Adequate teacher resources which include suggaestisnemediation, acceleration, extension of lemyn
integration, feedback, and review.

3. Materials should include summary of material cotdeprovide instruction and/or behavioral objective
supplemental or background information and answgskubrics.

4. Materials should also be well organized, easy & asmprehensive, durable and reasonably sizeld, wit
sufficient material for student use.

5. Resources should accommodate the needs of batt gdar teacher and the veteran teacher.

E. Technology (If applicable)

1. Technology should meet all criteria for accyrappropriateness, and scope. It should beteasyvigate and
visually appealing. Teacher materials should aiset the criteria of the teacher resources. tettiaccess is
allowed, a Save/Record feature should be included.

66




EC / ELL Evaluation

Subject and Grade:
Instructional Materials Title: No.
Publisher: Copyright:

Author(s):
Evaluator:

Appropriateness , Scope, and Resources

1. Content provides for grade appropriate, yeteghdognitive levels, abilities, and learning styles

2. Content provides for relevancy, linking priokriedge, and active student engagement.

3. Materials provide for a variety of exercisesjiegs, assessments, performance tasks, etc... whiciide
opportunities for students to collect, organizégiipret, and evaluate information critically andatively in a
variety of formats.

4. Text and layout is level appropriate, includfagt, color, spacing legibility, photos, graphicaptioning, etc...

5. Material includes necessary guides such as tdldentents, glossary (English & Spanish), indgdebars,
atlas, dictionary/thesaurus, bibliography/footnptegandsee alsaeferences, web sites, literature links, suppor
agencies etc....

—

6. Key concepts, skills, vocabulary are identifiddyeloped, reviewed, and reinforced.

7. Adequate teacher resources which include suggsdor remediation, acceleration, extension afriéng,
integration, feedback, and review.

8. Materials should include summary of materialteats, provide instruction and/or behavioral ohjes,
supplemental or background information and answgskubrics.

9. Materials should also be well organized, easyst comprehensive, durable and reasonably siztd,
sufficient material for student use.

10. Resources should accommodate the needs ot year teacher and the veteran teacher.

11. Technology should meet all criteria for accyrappropriateness, and scope. It should be easgvigate and
visually appealing. Teacher materials should aiset the criteria of the teacher resources. tettiaccess is
allowed, a Save/Record feature should be included.

Keeping in mind the needs of special needs studerasd their teachers, please give specifics to suppboth the positive and negative
responses to the above. Use additional pages itrasary

+

Part I1V: Overall Analysis

A. Would you recommend these instructional matsrialbe placed on the state adopted list?

Comments:
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AGRICULTURAL EDUCATION, 9-12

INSTRUCTIONAL MATERIALS TITLE NO.

PUBLISHER/COPYRIGHT DATE

AUTHOR(S)

EVALUATOR DATE

REGION TEXTBOOK COMMISSION MEMBER

Indicate Appropriate Course and Level:

Agriscience Applications Horticulture | ___ Agricultural Mechanics |
Agricultural Production | Horticulture Il Agricultural Mechanics 11
Agricultural Production Il Horticulture ILandscaping Agricultural Mechanics 11
Animal Science | Horticulture Il - Turf G Small Engines
Animal Science I Environmental and Natdrabkources |
Animal Science Il — Environmental and Natural Reses I
Small Animal Biotechnology and Agrisciences&ach |
Equine Science | Biotechnology and AgriscéeResearch Il
Equine Science Il

1]

PART | Compatibility with the North Carolina Curric ulum for Agricultural Education, 9-12 in the North Carolina Standard
Course of Study (NCSCOS). In accordance to Stataiél Policy HSP-H-007, all items in Part | must brearked “acceptable” in
order for the submission to be recommended.

Please explain your responses to the below in thpage provide. Be sure to cite specific page numteeNCSCOS
goals/objectives as well as textual references. Usgditional sheets as necessary.

A. Materials present the main concepts that supganinimum of80% of the instructional objectives for the
course/grade/media in the NCSCOS and/or Blue Print.

B. Content, methodology, instructional levels, &aching strategies are consistent with the cutnils philosophy,
values, and goals.

C. Instructional materials provide for the useefiinology which reflects ﬁ_tlcentury ideals for a future ready student
and school.

D. Instructional materials include teacher resosinbich provide information and opportunities feathers to increase
their own understanding of the subject specificosmts.

PART Il — Specific Criteria

A. Text may be in an electronic format as welllas $tandard desk top book version.

B. Content provides opportunities for studentsdsirailate and utilize information of varying forrmdtom multiple sources (i.e
Charts, demonstrations, graphs, illustrations, lerab, etc.). Sources may include CDs, written, featver point, embedded
video, internet, etc.)

C. Content develops students understanding andcapph and employs a continuum of basic to higaeel critical thinking
and problem solving skills.

D. Content promotes the development of 2éntury skills necessary for becoming responsitieens of the community, state
nation, and world.

E. Content explores the environmental, economigcat, technological, and social consequence ofrttestry.

F. Promotes the application of technology to redeawriting, analyzing primary source materialsg &igher level thinking.

G. Content and terminology are current and refieatiern developments and their importance in pdaiareas of
concentration.

H. Content emphasizes the uses and effects of démiin the agricultural workplace and enableslshis to become inept in
the use of technology for skill development andopem solving.

I. Content is adaptable for serving the range wdaits' differences such as backgrounds, goalssgegific interests.

J. Content describe the requirements and charstitsrof careers related to the curriculum.

K. Content includes materials relevant to the Sviped Agricultural Experiences (SAE) componentgrii@ultural education.

L. Content provides relevant, realistic, and dethictivities which develop performance skills.

M. Content promotes the development and maintenahkey concepts and skills related to the FFA congnt of agricultural
education, including, but not limited to leadershiitizenship, cooperation, and entrepreneurship.

68



N. Content includes activities, problems, and eXespsing content and skills to promote curriculategration with math,
English, and science.

O. Content reflects the current system for measueprical attainment and provides questions which imaude problem-
solving skills, multi-choice, true-false, fill-irie-blank, matching, and essay as well as perforenamarics.

P. Materials provide illustrations and project aties related to the curriculum. (i.e., shop pladsntification photographs)

Q. Text lists references to internet supplemerdaktational resources on the world wide web.

Part Ill — General Criteria
Please provide evidence of the following:

A. Accuracy

1. Material is error-free, current, uses correaingmar, spelling, and sentence structure. (Thisidies text, maps,
charts, timelines, demographics, statistics, phatss..).

2. Material is presented factually and objectivefpresenting a balance of cultural, ethnic, raeiatl handicapped
groups. (This includes text, photos, graphics,. gtc

B. Appropriateness

1. Content provides for grade appropriate, yet vacigghitive levels, abilities, and learning styles.

2. Content provides for relevancy, linking prior kn@dfe, and active student engagement.

3. Materials provide for a variety of exercises, rexdeassessments, performance tasks, etc... whiclidgrov
opportunities for students to collect, organizégripret, and evaluate information critically andatively in a
variety of formats.

4. Text and Layout is level appropriate, includingtfarolor, spacing legibility, photos, graphics, taping,

etc...
C. Scope
1. Material presents information in sufficiemtpdh and breadth to cover adequately course coint@rtbgical
manner.

2. Material includes necessary guides suchfale of contents, glossary (English & Spanish)eindidebars,
atlas, dictionary/thesaurus, bibliography/footnpsegandsee alsaeferences, web sites, literature links,
support agencies etc....

3. Key concepts, skills, vocabulary are ideatlfideveloped, reviews, and reinforced.

D. Teacher Resources

1. Instructional materials include teacher resourceElvprovide information and opportunities for tears to
increase their own understanding of the subjedatiipeoncepts.

2. Adequate teacher resources which include suggsstismemediation, acceleration, extension of lesyn
integration, feedback, and review.

3. Materials should include summary of material cot#gprovide instruction and/or behavioral objective
supplemental or background information and answgskubrics.

4. Materials should also be well organized, easy & asmprehensive, durable and reasonably sizeld, wit
sufficient material for student use.

5. Resources should accommodate the needs of batt gdar teacher and the veteran teacher.

E. Technology (If applicable)

1. Technology should meet all criteria for accyraappropriateness, and scope. It should beteasyvigate and
visually appealing. Teacher materials should aiset the criteria of the teacher resources. tettiaccess is
allowed, a Save/Record feature should be included.
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EC / ELL Evaluation

Subject and Grade:
Instructional Materials Title: No.
Publisher: Copyright:

Author(s):
Evaluator:

Appropriateness , Scope, and Resources

1. Content provides for grade appropriate, yeteghdognitive levels, abilities, and learning styles

2. Content provides for relevancy, linking priookriedge, and active student engagement.

3. Materials provide for a variety of exercisesjews, assessments, performance tasks, etc... whicfide
opportunities for students to collect, organizégripret, and evaluate information critically andatively in a
variety of formats.

4. Text and layout is level appropriate, includiogt, color, spacing legibility, photos, graphicaptioning, etc...

5. Material includes necessary guides such as tdldentents, glossary (English & Spanish), indsaebars,
atlas, dictionary/thesaurus, bibliography/footnpsesandsee alsaeferences, web sites, literature links, suppof
agencies etc....

—

6. Key concepts, skills, vocabulary are identifiddyeloped, reviewed, and reinforced.

7. Adequate teacher resources which include suggssbr remediation, acceleration, extension afréng,
integration, feedback, and review.

8. Materials should include summary of materialteats, provide instruction and/or behavioral ohbjex,
supplemental or background information and answgskubrics.

9. Materials should also be well organized, easysts comprehensive, durable and reasonably siztd,
sufficient material for student use.

10. Resources should accommodate the needs o&bivgt year teacher and the veteran teacher.

11. Technology should meet all criteria for accyrappropriateness, and scope. It should be easyigate and
visually appealing. Teacher materials should aiset the criteria of the teacher resources. desttiaccess is
allowed, a Save/Record feature should be included.

Keeping in mind the needs of special needs studerasd their teachers, please give specifics to suppboth the positive and negative
responses to the above. Use additional pages iteesary

+

Part IV: Overall Analysis

A. Would you recommend these instructional materialbe placed on the state adopted list?

Comments:

70



POLICIES

Sampling Promotion of Textbooks/Programs
(Policy revised 3/98)

Sampling/Promotion

Neither sampling nor promotion of textbooks/progsaimder consideration for adoption by the Textbook
Commission and State Board of Education shall bgenfiom the date the State Board approves andsisbae
invitation at its April meeting until the day aftdre Textbook Commission’s evaluation sessions tiigh
Regional Textbook Advisory Committees close.

Promotion shall include displays at conferencesnspred workshops/seminars, or other similar aet&/in
North Carolina at which materials under consideratre discussed.

Only official samples for review and evaluation léba distributed as described in the invitatiomidg that

time period.

DELIBERATIONS AND PERIOD OF RECONSIDERATION
Adopted by the State Board of Education Februa8619

A period of time shall be set aside for the Texto@@mmission to meet and deliberate before a fistxabook
recommendations is taken to the State Board of &chrcfor adoption. Prior to the October Board timgg
publishers will have time to present additionabmfiation to the commission if their title(s) haveeh excluded
from the list of recommendations. Further, théolwing policy for reconsideration shall be estalndid.

1. The Textbook Commission shall meet to deteem@tommendations to present to the State Board of
Education and shall complete those deliberationsten than the 9th of September, unless unforeseen
circumstances prevent adherence to this deadline.

2. At the conclusion of deliberations, each putgdiswhose submission(s) have not been recommenidled w
have the opportunity to submit additional inforroatthat might assist the Textbook Commission in re-
assessing its recommendation. This additionalimédion (Phase | Reconsideration Policy) shall lesented
verbally to the Commission and may include theafssny equipment, materials, or handouts needed to
demonstrate the information. If publishers needenutarification, the Textbook Commission will ageithose
who wish to be heard about the format for the igobasentation. If, after hearing the additiomdbrmation,
the Textbook Commission votes to alter its reconaaéion, the Commission will advise the publishesasn
as that decision is made and document reasonppodwof the decisiorfailure of a publisher to appear at
the Textbook Commission Deliberations Meeting and ke a verbal appeal for reconsideration (Phase I)
shall prohibit said publisher from taking part in Phase Il of the Reconsideration Process — written geal
to the State Board of Education.

3. All submitting publishershall be notified by the Office of Textbook AdaptiServices on or before August
28, 2009 of the recommended bid to the State BobEtlucation.

4. Documentation will accompany reports of “netammended” titles.

5. If the “not recommended” status is retainedratie Textbook Commission has heard the additiof@amation
and a publisher has further documentation to sabata reconsideration, any “not recommended” (sligr that
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gave a verbal appeal at the Deliberations Meetiag complete and file Rublisher’'s Response Form for
Reconsideration of Not-Recommended Materigdgtachment 4)

6. Completed forms for reconsideration must berstibd in writing to the State Board of Educati&xecutive
Director. The completed form shall be no longamntR single-sided pages. (Forms must be compéeted
received no later than 5:00 P.M. on August 21, 200iblishers should have a representative avaitalspeak
to a subcommittee of the State Board if requested.

7. Copies of the reconsideration form will be farded to the State Board counsel, State Board nrsiBiate
Superintendent, and Textbook Commission membethéi£xecutive Director.

8. The State Board shall consider each request,the aid of counsel, and shall inform each phiotig
company regarding its findings at the October SBatard of Education meeting.

9. A publishing company shall not contact any &Bdard member personally to discuss the recoragidarof
a Textbook Commission recommendation.

10. All adoption decisions made by the State Badilducation shall be final.

Delivery of Electronic Files

Publishers shall grant permission to the Stateat@ adopted instructional materials transcribéal in
Braille, large type and audiotape without penaltyayalty.

On or before the December2009 deadline specified in the adoption schedaleh @ublisher of
newly adopted Mathematics Education, Second Larggjdgnglish Language Development (ESL), and
Agricultural Education instructional materials dh@bvide computerized files as specified in theitation
(Attachment 11) to be used for producing Brailletirer versions of materials to be used by studeitks
disabilities. All information contained in adoptedtructional materials shall be included on tbhenputerized
files. Computerized files may be used by the Statéhe production of Braille or large type insttional
materials. Computerized files may also be copratidistributed to a school district upon request, f
instructional use with a student with disabilitigso requires the use of computerized instructiomaterials;
pursuant to an individualized plan developed ferstudent under the Americans with Disabilities; Actthe
Individuals with Disabilities Education Act.

Publisher Contact

Prior to award of contracts, publishers, eitheediy or indirectly, through any officer, agent, @oyee
or representative, shall not contact any officgerd, employee or representative of the State Bofard
Education, the Department of Public Instructionthar Textbook Commission for the purpose of infltieg or
attempting to influence the evaluation or adopbtbrts textbooks/programs. The following policy eeding
publisher contact with State Board of Education maers and Textbook Commission members was adopted by
the State Board of Education on February 1, 1996:

1. The Commission may meet publicly with represivga of publishers to discuss the Commission’sgla
and procedures for adoption of textbooks.

2. At no time during the adoption process (fromtihee the State Board approves the call letterpnilAintil
the State Board adopts the list of textbooks iro®et) may the Commission or any of its members meet
privately with any publisher’s representatives.
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3. The Superintendent shall remove from the Textioompany Register any publisher whose represgaati
attempt to exercise undue pressure of any kindaoptats books upon a member of the Textbook Corsinnis
the regional textbook evaluation advisory commgteébe curriculum review committee, or the stafthe
Department of Public Instruction.

4. The State Board of Education shall direct thpeBintendent of Public Instruction to remove frdm t
Textbook Company register any publisher whose sgmtatives attempt to exercise pressure of any qrom
a member of the State Board of Education to adsfitaoks.

For purposes of restrictions, “pressure” meansgmaiscontact (other than with the Executive Directiothe
State Board of Education or the State Textbook Adstriator of the Department of Public Instructiomhether
in person, or by telephone, that attempts to adedca the selection of a particular book or seaebooks.
“Undue pressure” does not include social contagiresentations to the Textbook Commission as aeylaold
does not include written communication with Textb@ommission members or agency officials following
acceptance or rejection of a submission in an effoseek clarification or reconsideration. (Le§alrce: 16
NCAC 6D.0207-0208).

Contact with Commission and Board (16 NCAC, 6D.0P2D8)

.0207(e) The commission may meet with represemsif publishers to discuss the
commission's plans and procedures for adoptigax@books. At no time may the
commission or any of its members meet privatelhany publisher's representative.

.0208 (c) The Superintendent shall remove fronifisetbook Company Register any publisher
whose representatives attempt to exercise undassyre of any kind to adopt its books
upon a member of the Textbook Commission, theorejitextbook evaluation advisory
committees, the curriculum review committee, @& department.

.0208 (d) The State Board of Education shall ditee Superintendent of Public Instruction to
remove from the Textbook Company register anyiphbl whose representatives
attempt to exercise undue pressure of any fornm @pmember of the SBE to adopt its
books.

POLICY REGARDING ERRORS IN INSTRUCTIONAL MATERIALS

The Textbook Commission believes that ensuringatizeiracy of material contained in textbooks isshared
responsibility of publishers, the evaluators usgdbrth Carolina, and the Commission itself. Tlere, the
Textbook Commission recommends the following:

Before the evaluation process begins, the Textlitmkmission will discuss with all reviewers the
importance of carefully checking instructional matkesubmissions for factual accuracy.

Commission members will monitor the instructionalterials evaluation process to ensure a thorough
review of materials.

The SBE Standard Textbook Contract, PART VI (18) lag followed for monitoring errors in instructiah
materials. (Attachment 5)
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REQUIREMENTS MANDATORY

These requirements are mandatory. Instruction&mads not submitted in accordance with theseirements shall not

be considered or adoptebllothing shall be accepted after any of the deadlisdisted in the 2009 Invitation. Inquiries
regarding th&009 Invitation ..should be directed to:

Harriette Sparlin, State Textbook Administrator
North Carolina Department of Public Instruction
NC Education Building

6343 Mall Service Center

Raleigh, NC 27699-6343

Telephone: (919) 807-3272
hsparlin@dpi.state.nc.us
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Attachment 1

ORDERING INFORMATION FOR NORTH CAROLINA CURRICULUM

Mathematics 6-12, Second Languages 6-12, ExploratjoLanguages 6-8, English Language
Development K-12, and Agricultural Education 7-12 nay be seen on the DPI web site:
http://www.ncpublicschools.org/curriculum/scos/

Contact the Publications Office for hard copies othe curricula.

Publications
Department of Public Instruction
301 North Wilmington Street
Raleigh, NC 27601-2825
1-800-663-1250

Or
(919) 807-3450

Please use credit card when ordering by telephone.
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NAMES AND ADDRESSES OF PERSONS TO RECEIVE SAMPLE CQPIES
(In addition to Official Sample Copies sent to thelextbook Warehouse)

Textbook Commission Members and State Board of Edadion — (1 copy of all samples)

Dr. Diane Frost, Superintendent
Asheboro City Schools

1126 South Park

Asheboro, NC 27203

Barbara Kennedy
1105 Oriental Ave.
Kinston, NC 28504

Patricia Murphy

Cape Lookout High School
1108 Bridges Street
Morehead City, NC 28557
Attn. Teresa M. Parker

Angela Flowers

Balfour Elementary School
2097 N. Asheboro School Road
Asheboro, NC 27203

Tracy Arnold
217 Perry Rd
Grimesland, NC 27837

Deborah Womble

USA Mini-Storage

2417 Jefferson Davis Hwy.
Sanford, NC 27330

Charles Gaffigan

Old Fort Elementary School
128 Mauney Avenue

Old Fort, NC 28762

Pam Smith
Winston-Salem/Forsyth Schools
5405 Woodlcliff Drive
Winston-Salem, NC 27106

Linda Edgerton

Rutherfordton Elementary School
134 Maple Street

Rutherfordton, North Carolina 28139

Alison Mintz
2006 Pineview Drive
Shelby, NC 28150

Olbi Dilday
3001 Glenridge Dr
Raleigh, NC 27604

Tericia Summers

c/o Belinda Ballew-Schrag
Appalachian State University Center
H Building

2855 Hickory Blvd.

Hudson, NC 28638

Michelle B. Gray
Scotland County Schools
AB Gibson Center

322 S Main Street
Laurinburg, NC 28352

Kathy Teer Crumpler
Martin Self-Storage #2
110 South Kerr Avenue
Unit F-666

Wilmington, NC 28403

Ann McClung

South Central High School

570 W. Foreline Road
Winterville, North Carolina 28590

Kathleen Linker

RSS Maintenance

510 G East Franklin Street
Salisbury, NC 28144
(704) 642-4755

Lesa Widener

Attn: Sue Kanupp
2904 Morganton Blvd.
Lenoir, NC 28645
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State Board of Education
(List to be updated)

State Board Chair Dr. William Harrison
Donor School to Be Determined
At-Large

Lt. Governor Walter Dalton
Donor School to be Determined

State Treasurer Janet Cowell
Donor School to be Determined

Mr. Tom Speed

c/o Pat Farthing

Belk Library

Appalachian State University
218 College Street

Boone, NC 28608

District Seven

Mr. Wayne McDeuvitt

c/o Ms. Anita White-Carter
Central Receiving
UNC-Asheville

1414 Riverside Drive
Asheville, NC 28804
828.251.6434

District Eight

Ray Durham
Donor School to be Determined
District Two

Ms. Kathy Taft

c/o Linda Teel

Joyner Library

East Carolina University
East Fifth Street,
Greenville, NC 27858-4353
252.328.6131

District One

Ms. Patricia Willoughby

c/o Dr. Marge Terhaar-Yonkers
Peace College

15 East Peace Street

Raleigh, NC 27604
919.508.2000

At- Large

Mr. John Tate

c/o Dr. Gerald Dillashaw
Elon University

Campus Box 2105

Elon, NC 27244

Ms. Shirley Harris

c/o Sharon Faulkner
Montgomery County Schools
1011 Page Street

Troy, NC 27371-6511

At- Large (deliver to loading dock in back of building)
910.576.6222
District Four

Vacant Ms. Melissa Bartlett

District Six c/o Todd Griffin Monticello School

Iredell-Statesville Schools
435 Monticello Road
Statesville, NC 28625
704.872.5297

At-Large

Mr. Kevin Howell

c/o Ms. Anne Akers

NC State University, College of Education
College Media Center

400 Poe Hall

Raleigh, NC 27695

District Three
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Textbook Warehouse Samples Ship to: TextbookiGesv
1 copy of all adopted samples (bid items) Textbook Warehouse
1 copy of adopted technology components 3905 Reedy Creek Road
Additional 3 copies of adopted student editionsofdl) Raleigh, NC 27607

Samples due to Textbook Warehouse only - Octobef32009.
See Attachment 3 for Packing and Shipping Direxstio
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Attachment 3

PACKING AND SHIPPING DIRECTIONS FOR OFFICIAL
SAMPLE COPY, EVALUATION SAMPLE COPIES, AND ADOPTED SAMPLE
COPIES OF TEXTBOOKS

Maximum Weight of Sample Boxes - 25 Ibs.
Shipping Labels may be reproduced as is or on a@ihputer compatible labels at least 1 1/2"

x 4". All information on sample label must be imdéd. Affix labels to the side of shipping
box so it can be seen if boxes are stacked.

Official Sample Copy (Include Forms B, M) Box  of
Textbook Warehouse

Identical to Bid Proposal Form:

DPI Identification Number/ISBN
Grade Level/Course Title

This box contains correlations

Evaluation Sample Copies Box of
Textbook Commission

State Board of Education
Identical to Bid Proposal Form:

DPI Identification Number/ISBN
Grade Level/Course Title

This box contains correlations

Adopted Sample Copies Box  of
Textbook Warehouse
Identical to Bid Proposal Form:

DPI Identification Number/ISBN

Grade Level/Course Title

For additional information regarding samples, rééepages 8-10f the2009 Invitation.

NOTE: ISBN must be identical to bid submissions.
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FORM B and M (Manufacturing Specifications) must be includethv@fficial Sample Copy and an
original signature must be used on FORM B and amRd for Official Sample Copy.

Correlations to the North Carolina Curriculum must be shippethwid submission samples. No
correlations are required for adopted samples gwiriige Textbook Warehouse.

Size of shipping boxesCardboard boxes weighing no mahan 25 pounds.

Inquiries regarding these Packing and Shippingctimas should be directed to:

Harriette Sparlin, State Textbook Administrator
North Carolina Department of Public Instruction
(919) 807-3272
Email: hsparlin@dpi.state.nc.us
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Attachment 4

PUBLISHER'S RESPONSE FORM
(PHASE Il OF RECONSIDERATION)

RECONSIDERATION OF NOT-RECOMMENDED MATERIALS

This form may be submitted to the State Board ofugdtion for further reconsideration only if
the publisher attended the Deliberations Meetingcamade a verbal appeal for reconsideration.

Title of Bid Submission

Company

Company Official Completing Form
Please type name and sign.

Company’s rationale for reconsideration:Include specificinformation, which relates
to evaluation criteria and the Standard Course 8fudy. If applicable, cite research.

You may use both sides of this form to answer golest Reconsideration is limited to two pages.

Return to Dr. William C. Harrison, State Board of Educatié302 Mail Service Center, Raleigh North Carolina
27699-6302 or Fax: (919) 807-3198.

DEADLINE FOR RECEIVING THIS FORM IS AUGUST 22, 2009 .
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Attachment 5

NORTH CAROLINA STATE BOARD OF EDUCATION
STANDARD TEXTBOOK CONTRACT

THIS CONTRACT, by and between the NORTH CAROLINAAIE BOARD OF EDUCATION, hereinafter referred toths
STATE BOARD, and corporation having itscjppad place of business in ,
hereinafter referred to as SELLER.

WITNESSETH
WHEREAS, the STATE BOARD has authority to enteto this contract under Article 8, Part 3 dfapter 115 of the General
Statutes of North Carolina; and WHEREAS, the STABEBARD has adopted certain textbooks, identifiecobelfor use in the
public schools of North Carolina; and WHEREAS, SieLLER has agreed to sell and the STATE BOARD hasad to buy as
many of said adopted textbooks as may be requiyetids STATE BOARD during the term of this contrand any extension,
subject always to the terms and conditionshisfcontract.

NOW, THEREFORE, the STATE BOARD and SELLER agree themselves, their successors and assigns,laa$ol

PART |

(1) Effective Date and TermThis agreement shall become effective on FelriaR010 and shall continue in effect through
June 30, 2015.

(2) Renewal The STATE BOARD, solely at its option, may renthis contract on the terms and conditions sehfberein for an
additional term of up to two years by providing BELLER with written notice of its decision to egese its right to renew no later
than March 1 of the fifth year of this contract.

PART lI

(3) Prices and Copies RequiredDuring this contract the SELLER will sell angriish to the STATE BOARD for use in North
Carolina public schools, and public and privateiiagons of higher education in North Carolina tHsve approved teacher
education programs, as many copies of the followexgpooks (attached list), at the prices indicatedshall be required to satisfy
the demand therefore. SELLER will provide, at nstcteacher editions for each adopted textbodkeramount of one (1) teacher
edition for each teacher using their textbookshim ¢lassroom for the term of the contract. SELLMERalso provide, at no cost,
one teacher edition or one pupil edition, if teackdition is not available, for each college witheacher education department
approved by the North Carolina Department of Pulsigtruction. (Attached list of adopted textbooks)

(4) Title to Textbooks Title to textbooks ordered by the STATE BOARdNd risk of loss of said textbooks, shall passhto t
STATE BOARD upon actual receipt of said textbooksf SELLER'S carrier and acceptance of said textbdy the manager of
the STATE BOARD'S textbook warehouse. Title to sealitextbooks returned to SELLER by the STATE BOARDB risk of
loss of said textbooks, shall pass to SELLER upzinad receipt of said textbooks by SELLER from 8IRATE BOARD'S carrier.

(5) Time of Payment Payment for textbooks purchased shall be matténvone hundred twenty (120) days of passingth for
said textbooks to the STATE BOARD. At its optitrowever, the STATE BOARD during the second andsghent years of this
contract can order textbooks in March, April andyligan return any unused textbooks ordered to Eid ER by October 1 of that
year, with freight costs paid by the STATE BOARDdacan pay to SELLER by October 31 of that year ah@unt of the
textbooks ordered in March, April and May less dneount of the unused textbooks returned by Octbber

(6) Refund for Unused Books Unused textbooks which remain in the STATE B@AR warehouse upon termination of this
contract may be returned to the SELLER for fulldite Payment to the STATE BOARD for unused textkoshall be made within
sixty (60) days of the passing of title back to 8t€LLER.

(7) Bond The SELLER has executed and delivered to th&TETBOARD a bond in the sum of $00.00, payabl¢h State of
North Carolina conditioned upon the faithful andngete performance of this contract and furtherditioned with sureties as
appear there from. Should the STATE BOARD ay dime during the continuance of this contraeiuire additional security
or additional bond for the faithful performance tbfs contract, the SELLER, after thirty days' netichall provide additional
security or execute and deliver an additional basidequired by the STATE BOARD.
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(8) State Appropriations It is understood that this contract is madejexthto State funds being appropriated by the Ganer
Assembly for this program.

PART llII

(9) Incorporation of Statutes This contract is executed in accordance wighptovision of Article 8, Part 3 of Chapter 115Ctud
General Statutes of North Carolina. Said statateshereby incorporated by reference and madet@fdnis contract as if fully set
forth herein. Specific reference is made to G1%0-95 which provides as follows:

"Every contract made by the Board with the publisbieany school textbook on the State-adoptedslistll be deemed to have
written Therein a condition providing that if thatiblisher, during the life of his contract withgHstate, contracts with any other
governmental unit or places that textbook on salgvhere in the United States for a price less #tgulated in his contract with
the State of North Carolina, the publisher shalinedliately furnish that textbook to this State atri@e not greater than that for
which the textbook is furnished, sold or placedsale anywhere else in the nation.”

(10) Incorporation of Other Documents The STATE BOARD'S Invitation to Submit Textb@ofor Evaluation and Adoption,
previously provided to the SELLER, and the Bid Rregd Form submitted by the SELLER in response itltivitation are hereby
incorporated by reference and made a part of thigract as if fully set forth herein. In the evefitany conflict between any of
these documents and this contract, the terms tthitract shall control.

(11) Applicable Law This contract shall be governed by and condtmeccordance with the laws of the State of N@d#hnolina.

PART IV

(12) Revised or Later Copyrighted Editiof$raditional Text) The SELLER shall not subifait substitution a new edition for the
older edition prior to October 1 of year two (20Xf)the adoption. After October 1, 2011, upon ibhg any revised or later
copyrighted edition of a textbook listed under mect(3) hereof during the original term of this ¢@ctt or any extension, and
within sixty days (60) of offering said textbookrfgale anywhere in the United States, the SELLERI gornish the State
Superintendent of Public Instruction four (4) aspiof the pupil edition and one (1) copy of thechea edition of the new or
revised edition with "Form B" attached to each gopigh a list of changes and shall request suligiitof the later textbook for the
textbook listed herein. Upon approval of the sitisdn by the STATE BOARD OF EDUCATION, the SELLEShall furnish for
the remainder of the contract period, and any ekbenthereof, such revised or later copyrightedi@uliof the textbook, subject to
all the terms of this contract, including price.

(12) Modification (Digital Text Only)

(&) Typographical or editorial changes. Any tymphical or editorial change that is made to ataligext must be sent to the
State Superintendent of Public Instruction priorthie Seller making any changes electronically ia thgital text. The State
Superintendent must have a minimum of 10 businags’ dotification of typographical or editorial afges that are the result of
significant errors in the adopted text. A “sigo#nt error” is a factual typographical error thia¢ tState Board of Education,
Department of Public Instruction or the Seller deti@es within the context of the intended use @f tixtbook will substantially

interfere with student learning. A change in knesige that occurs subsequent to publication shaltawstitute a significant error.

(b) Revised or Later Edition (Substitutions foigital Text Only) The Seller may submit for suhsgton a new edition for the

older edition prior to October 1 of year two (201f)the adoption. The Seller shall furnish to State Superintendent of Public
Instruction a digital format of the new edition footh the pupil edition and the teacher editionha&f new or revised edition with
Form M submitted with the new or revised editioA.list of changes must accompany the new or revesiition. Upon approval

of the substitution by the State Superintendem,Sbller shall furnish for the remainder of thetcaat period, and any extension
thereof, such revised or later copyrighted editbthe textbook, subject to all the terms of theatract, including price.

(13) Manufacturer's Standards All textbooks provided hereunder shall be maotifred in accordance with the OFFICIAL
MINIMUM MANUFACTURING STANDARDS AND SPECIFICATIONS FOR TEXTBOOKS established by the Advisory
Commission on Textbook Specifications, or shallemdt such standards. Compliance with such standdods not relieve
SELLER of obligations arising out of any other vearties applicable to the textbooks sold hereundBether such warranties are
expressed or implied.

(14) License The SELLER grants to the STATE BOARD the licens produce, or to cause to be produced, Brddgtge print
and audio cassette tape versions of the textbawksded in this contract, to be used solely inNleeth Carolina public schools for
the benefit of handicapped students.

PART V
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(15) Time of Delivery Time of delivery is critical to the STATE BOARDf SELLER fails to deliver textbooks within fgrfive
(45) calendar days of the date an order is plageth® STATE BOARD, it is agreed that the STATE BOBARnay, in a suit
instituted for that purpose, against the SELLER agdinst the sureties on the bond, recover the guone hundred dollars
($100.00) for each day's delay in receipt of theb®oks. An order is placed when SELLER receives $STATE BOARD'S
purchase order and delivery is made on the dayattetextbook on said order is received and acdeptethe State Textbook
Warehouse. Should the SELLER determine that hebe&ilinable to make timely delivery, he may reqaesextension of time for
delivery. This request may be granted at the éismm of the State Superintendent, but may not treasonably withheld. If
written approval for extension is granted, liquathlamages will not be assessed, unless the tésttawe not delivered within the
period of the extension.

(16) Access to Instructional Materia(Digital Text Only) It is of critical importarcto the State Board of Education that students
have access to digitalized instructional matetidchool and at home. If the Seller fails to pdavaccess to digitized instructional
material for more than 3 hours between the hour8:@® A.M. and 10:00 P.M. Sunday through Friday ficore than a 10-day
period within the school year, it is agreed that $tate Board may institute legal action, agaimsi3eller and against the sureties of
the bond to recover the sum of one hundred ($100d®@ach day without access to the digitalizestrirctional material, plus any
other damages or fees to which the State Boaaaly entitled.

(17) Priority Delivery The SELLER will make no delivery of any texttkaacluded in this contract to any local schoolhewity,
public or private institution of higher educatian, other educational agency in this State while pegding order of the STATE
BOARD is unfilled, except upon approval by the 8t&tiperintendent.

PART VI
(18) Errors in textbooks
(a) Express Warranty

The SELLER will make commercially reasonably eféa correct all factual and typographical errangnfd in the adopted
textbooks before textbooks are shipped to Nortlolda and shall expressly warrant that those eriogscorrected prior to
shipment.

(b) Affidavit

Each SELLER shall file an affidavit signed by anhaized official of the company certifying that af its textbooks to be
shipped to North Carolina have been thoroughly émadfor factual and typographical errors and ®likst of his/her
knowledge the textbooks are free from such err&uch affidavit must be filed with the Office of dibook Adoption Services,
DPI, prior to the shipment of any text.

(c) Errors Identified by Seller Subsequent totberk Shipment

1. The SELLER shall immediately notify DPI of afagctual or typographical errors it identifies se@pgent to shipment.

2. The SELLER shall correct any factual or typographerrors identified by the SELLER subsequent iprsient no later than
June 30 of the initial contract year and annudlfréafter by sending errata sheets as prescrib&egdtjon 1.107 and 1.108 of
the 14" edition of the Chicago Manual of Style.

3. The SELLER shall correct any significant esrimtentified by the SELLER by sending errata shastgrescribed by Section
1.107 and 1.108 of the 4dition of the Chicago Manual of Style within 3lendar days of identification.

4. Whenever the total number of identified sigu@ift errors, as defined below, exceeds 1% ofdted humber of pages in the
text; the SELLER will pay to the SBE $100.00 indiigated damages for every additional significanbrethat the SELLER
identifies.

(d) Errors identified by the SBE and others sgosat to Textbook Shipment

1. The SELLER shall correct any factual or tymgical errors identified by the SBE, DPI, locahhats of education or any of

their officials, employees or agents by sendingtarsheets as prescribed by Section 1.107 and &f1h8 14" edition of the
Chicago Manual of Style no later than the followihge 30 of the year.
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2. The SELLER shall correct any significant esrimtentified by the SBE, DPI, local boards of ediacaor any of their officials,
employees or agents by sending errata sheets stipesl by Section 1.107 and 1.108 of th8 édition of the Chicago Manual
of Style within 30 calendar days of notificationtte SELLER.

3. Whenever the total number of identified siguifit errors, as defined below, exceeds 1% of tieber of pages in the text,
the SELLER shall pay to the SBE $500.00 in liquédatiamages for every additional significant erhat the SBE, DPI, local
boards of education or any of their officials, eaygles or agents identifies in the text prior to$it. LER's identification of that
error and notification of the SBE under paragraptc)(1) of this Part.

(e) Failure to Correct Errors

The SELLER's failure to correct errors, as setfterein, will be deemed a breach of this contrdd¢te SBE will be entitled to
pursue any and all remedies available to it.

(H Definitions

1. "Textbook" means systematically organized nigteomprehensive enough to cover the primary ahbjes outlined in the
standard course of study for a grade or coursemé&its for textbooks may be print or nonprint, inthg hardbound books,
softbound books, activity-oriented programs, classr kits, and technology-based programs that redhé& use of electronic
equipment in order to be used in the learning pecd extbook also includes any instructional nalgintended for use by the
teacher.

2. A'significant error" is a factual or typoghapal error that the SBE or DPI determines wittiia tontext of the intended use
of the textbook will substantially interfere withudent learning. A change in knowledge that oceutssequent to publication
shall not constitute a significant error. A sigeaint error repeated in a single item or contaiimeboth the student and teacher
components of instructional material shall be cedrince for the purpose of determining liquidatachdges.

PART VII

(19) Entire Understanding This contract represents the entire understgnali the parties and shall not be modified orralien
any way except by written instrument executed bghhgarties. Assignment of SELLER'S obligations emthis contract, in
whole or in part, is a modification of this contrand shall not be accomplished without the prioitten agreement of the
STATE BOARD.

(20) Continuation®f Rights under Existing ContractsThis contract is not intended to be a novatiboerosubstitution for any
existing contract(s) between the STATE BOARD arel $ELLER and shall not alter, amend, diminish,>dinguish the parties'
rights or obligations under any existing contrgct(s

IN WITNESS WHEREOF, the STATE BOARD has caused tlustract to be executed by its Chairman and Sagreind the

Seal of the STATE BOARD to be hereto affixed, ane SELLER has caused the same to be executed Byeis&dent, or other
duly authorized officer, attested by its Secretanyd its common seal to be hereto affixed, all byeder and resolution of its
Board of Directors, duly passed.

THE STATE BOARD OF EDUCATION SELLER
SECRETARY (STATE BOARD) PRESIDENT (SELLER)
Approved as to form: ATTEST
Legal Counsel Date

(BOARD’S SEAL) (SELLER'S SEAL)
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Attachment 6
Surety Bond

State of North Carolina

KNOW ALL MEN BY THESE PRESENTS, That ,

doing business in the city of

State of ,

as principal, and

as surety, are held and firmly bound unto 8tate of North Carolina in the penal som

Thousand dollars, to the payment of

which sum we bind ourselves, our heirs, assigre;essors, and representatives.

Given under our hands and seals, this the day of 200

The condition of this bond is that if the said

shall well and truly observe, keep, maintain, areserve, the terms of the agreement hereto attached
made with the State Board of Education of the Siaitéorth Carolina for the sale, supply, distrikoumtj
and furnishing of textbooks mentioned in the saidtact for the public schools in the said State of
North Carolina, and shall faithfully, honestly, agxhctly perform their said contract, and shaltio®
acts and deeds as by said agreement and the ldtes $fate are required and enjoined, and willghy
reasonable attorneys' fees in case of recovenpirsait upon this bond, the same shall be nullaid;
otherwise, in full force and effect. And it is foer provided, as required by the law of the Stéte o
North Carolina establishing a Textbook Commissang so understood and agreed by both principal
and sureties hereto, that this bond shall not bawsted by a single recovery, but may be suedaon fr
time to time until the full amount thereof shall teeovered.

WITNESS our hands and seals, this the ofay 200

Print Name of Officer of the Principal

(Witness) Signature of Officer of therRipal

mrName of Attorney-in-Fact

(Witness) Signature of Attorney-in-Fact
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Attachment 7
AUTHORITY TO SUBMIT BIDS FOR TEXTBOOKS

Pursuant to issuance of tAe09 Invitation to Submit Textbooks for Evaluatma Adoption in North Carolina
the signer agrees that, if this bid is acceptedlim course by the offeree, the company will emtter & contract
with the North Carolina Board of Education to paeisaid Board with its public school requiremenmtthe
textbooks listed below at the prices quoted. Thatfact to be entered into shall be in accordante tive
contract example included in tBE09 Invitation Please furnish the following information for colefing a
textbook contract, if adopted.

Please check one:
Corporation
COMPANY Partnership
Sole Proprietorship
Other (designate)

Address of Principal Place of Business

City, State, Zip

PRESIDENT or DESIGNEE
Print

PRESIDENT or DESIGNEE
Signature

DATE
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BID PROPOSAL FORM

Attachment 8
Date:
Page: of
Grade 13 Digit ISBN
Category/Content/Title Level (NO Dashes) Publisher CR/Ed Accessibility 1 2 3

Title

CR/ED=Copyright/Edition

(a) Col. 1 = Net Wholesale Price (Lowest price available in US), f.0.b. publisher

88

(b) Col. 2 = NC Warehouse Allowance
8% Discount off Wholesale Price

Col. 3 = Bid Price
Col. 1 less Col. 2




Attachment 9
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OFFICIAL SAMPLE
CONFORMS; TEXTS
SUPPLIED WILL CONFORM

OFFICIAL SAMPLE DOES
NOT CONFORM; TEXTS
SUPPLIED WILL CONFORM

OFFICIAL SAMPLE
CONFORMS EXCEPT FOR
STATED DEVIATIONS; TEXTS
SUPPLIED WILL CONFORM
EXCEPT FOR STATED
DEVIATIONS

OFFICIAL SAMPLE DOES
NOT CONFORM; TEXTS
SUPPLIED WILL NOT
CONFORM

%

1

$1

2!

1 2!

1

2

<=>
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FORM M

STATE OF

STATEMENT OF PUBLISHER SUBMITTING ELECTRONIC MEDIA FOR ADOPTION

One copy of this form signed by an official of tReblishing Company submitting electronic mediagfdoption must be submitted to the
adopting agency

Name of Publisher

Address

Title of Textbook (Core Instructional Program)
Title of Electronic-based Program (if differentrindextbook)
Electronic Medium

Copyright/Version ISBN

Industry Standards
Medium Standard
Audio Cassette ITA Standards
Audio Compact Disc Sony/Philips Specifications
CD/ROM Sony/Philips Specifications
DVD DVD Forum Specifications
DVD-ROM DVD Forum Specifications
Online W3C Recommendations
Video Cassette ITA Standards
Other
DEVIATIONS

The publisher submitting the electronic mediumestdterein certifies (on the basis of tests of nelein their original
conditions and in respect to the mechanical spatifins employed in manufacture) that filed sanspleforms in every
respect to the industry standard for that mediuth tie exception of: (explain deviations fully b&lor on a separate sheet.

Revised 8/06
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And the undersigned publisher agrees in the etrentaontract for supplying the textbook listed heiisiawarded to it, that:

FORM M (continued)

WARRANTY OF PUBLISHER

OFFICIAL SAMPLE CONFIRMS:
TEXTS SUPPLIED WILL
CONFORM

1 The official sample conforms to or exceedsvierg particular the
identified standard for the medium and all copigssequently furnished
under such contract will be identical to or theieglent of the official
sample, and will likewise conform to or exceed gheame specifications.

OFFICIAL SAMPLE DOES NOT
CONFIRM: TEXTS SUPPLIED
WILL CONFIRM

2 Although the sample deviates in certain paldicudelineated herein
from the industry standard for the medium, all espubsequently
furnished under such contract will conform to ocead every
specification.

OFFICIAL SAMPLE CONFORMS
EXCEPT FOR STATED
DEVIATIONS; TEXTS SUPPLIED
WILL CONFORM EXCEPT FOR
STATED DEVIATIONS

3 The official sample conforms to or exceeds ewpgcification of the
industry standard for the medium, except for thieeations expressly
delineated below, and all copies subsequently $hied under such
contract will be identical to or exceed the indysttandard for the
medium except for those expressly delineated acepaed by the
adopting agency.

OFFICIAL SAMPLE DOES NOT
CONFORM; TEXT SUPPLIED
WILL NOT CONFORM

4 Neither the official sample, nor copies subsadly furnished under
such contract, will conform to any particular sfieeition of the industry
standard for the medium, although all copies fimaisunder such contra

L

will be identical to or the equivalent of the origl sample.

The undersigned publisher agrees to be bound @idese One ( ), Two ( ), Three ( ),

Four (

requested, samples of materials used in this patiic.

Date

Signed

—

) above of this warranty. The publishialk furnish to the State for appropriate testimgien

Name

Title

Company
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Electronic Media Manufacturing Standards

Audio Cassette ITA Standards 212.956.7110
Audio Compact Dis¢ ANSI Standard (Red Book) 212.642.4900
CD ROM ANSI Standard (Yellow Book) 212.642.4900
DVD DVD Forum Standard 813.5777.2881
Tokyo, Japan
DVD-ROM DVD Forum Standard 813.5777.2881
Tokyo, Japan
Online W3C Recommendations 617.253.2613
Video Cassette ITS Standards 212.956.7110

93



Attachment 10

ACCESSIBLE ELECTRONIC FILES OF PUBLISHER MATERIALS

Electronic files of printed instructional materials are needed to ensure the timely production of the
materials in specialized formats (e.g., Braille).The NC Department of Public Instruction has adoptedhe
National Instructional Materials Accessibility Standard (NIMAS) in accordance with the Individuals
with Disabilities Education Improvement Act of 2004(P.L. 108-446), for the purpose of providing
instructional materials to blind students or otherstudents with disabilities. The Department is also
coordinating with the National Instructional Materi als Access Center (NIMAC), which is serving as a
repository for publishers’ compliant files. Additional information and technical assistance on NIMAS
and the NIMAC are available athttp://nimas.cast.org

Publishers will submit NIMAS-compliant files of state adopted textbooks and other core instructional
materials by December 5, 2009. These files will lsgbmitted to either the Textbook Warehouse
(Attention: Jennifer McMillen) or NIMAC. Should a publisher opt not to send files for a particular
book, it must provide the Textbook Warehouse withhe textbook in the specialized requested format at
the same time as print materials are delivered.

A separate file listing the structure of the primaly files must be provided to the Textbook Warehouse
(Attention: Jennifer McMillen). This file should be labeled DISKLIST.TXT. In addition, all special
instructions (e.g., merging of materials such as mnginal notes kept in a separate file) should be net in
this file.

Efforts should be made to update files to duplicatexactly the adopted printed version of the
instructional materials (including corrections andchanges.

If files are sent to NIMAC, please notify JenniferMcMillen at jmcmillen@dpi.state.nc.usand let her
know that files have been sent to NIMAC.
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Attachment 11

AFFIDAVIT

STATEMENT OF PUBLISHER SUBMITTING INSTRUCTIONAL MAT ERIAL FOR ADOPTION TO
THE NORTH CAROLINA STATE BOARD OF EDUCATION

One copy of this form signed by an official of tRablishing Company submitting instructional matefioa
adoption must be sent to the Department of Pubstruiction by January 8, 2010.

Name of Publisher:

Address:

Title(s) offered for adoptiorRlease list all titles submitted along with ISBN nmber. A separate list may
be attached).

The undersigned certifies that he/she is authoti@eshd does certify that the above named textts)ok(
has/have been proofread for factual and typograpkrtors and to the best of my knowledge will eeffrom
such errors.

Signed

Name

Title

Company

Date

Subscribed and sworn to before me this (date).

(Signature and seal of notary public)

Notary Public
My commission expires: atejd
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NC DEPARTMENT OF PUBLIC INSTRUCTION
June St. Clair Atkinson, Ed.D, State Superintendent
301 N. Wilmington Street « Raleigh, North Carol@22601-2825 svww.ncpublicschools.org

In compliance with federal law, including the praioins of Title IX of the Education Amendments o729NC
Public Schools administers all state-operated d€oud programs, employment activities, and admissi
without discrimination because of race, religioational or ethnic origin, color, age, military sy, disability,
or gender, except where exemption is appropriateaiowed by law.

Inquiries or complaints should be directed to thfc® of Curriculum and Instructional Services, 3dail
Service Center, Raleigh NC 27699-6307. Telephoh®)(807-3761; Fax (919) 807-3767
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